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Introduction and Background:

| have lived in Wales for over 18 years and dutimg time | have worked both as a volunteer
and as a paid worker within the community. This imwvolved being a voluntary Trustee
Director for the Canolfan Ceiriog Centre CYF, besnmember of various committees, and
fundraising via both community efforts and drawdwyvn grant funding. | have also ran mother
and toddler group sessions, and been a youth wbdthrvoluntary and employed by Wrexham
and Denbighshire County Council’s.

Having five children of my own, my passion has algvheen to help young people to achieve
their full potential. So when | was approached®2to be part of a Committee piloting a
Welsh Assembly Government scheme for developingrhimmg Coaches’ in Wales, | was keen
to get on board and help in any way | could.

Since the setting up of the pilot into a projeaid daving undergone the training, | have worked
at Ysgol Dinas Bran in Llangollen as one of thetfikccredited ‘Learning Coaches’ in Wales,
working with 14 — 19 year olds. As such | was k&efind ways to engage young people and
help them to achieve in every area of their livéke training | received as a Learning Coach fell
short in the area of engaging young people who wesaffected or de-motivated, or for
whatever reason those who simply (quot&an’t be arsed’.

| was keen to find ways to motivate and engageetgesing people whose potential lay
untapped. Some of whom were predicted high gradewere, for whatever reason, desperately
under achieving and some of whom the educatioresystad simply written off. Poor results or
motivation would often lead to poor behaviour, afign to exclusions.

It was during this time, as | trawled the Interfeetideas which may help these young people

that | came across ‘Project K’ in New Zealand. bveacited to see that this project had been

evaluated independently and that the results weod gspecially among the Maori population.
Keen to find out more | made contact with themlitause of the time difference and limited
access to online information | was frustrated, @wadted to find out more.

| had also found two projects in Australia whiclwds keen to investigate. One project which
used the ‘Seven Habits of Highly Effective Teenager their outdoor education, (I use these in
my Learning Coaching), and one which worked spelify with indigenous young people
through groups and sports. Once again frustratduedack of information | was able to obtain
via email and the Internet, | applied to the WCMEIldng a Fellowship to enable me to travel to
New Zealand and Australia to investigate thesenarages further.

My passion is to discover ways of increasing s#ltacy and help equip these young people to
find ways to experience success. Bandura defiresffieacy as:

‘...people's beliefs about their capabilities to produiesignated levels of performance that
exercise influence over events that affect theadi Self-efficacy beliefs determine how people
feel, think, motivate themselves and behave. Slafdproduce these diverse effects through
four major processes. They include cognitive, natitimal, affective and selection processes’.
Bandura, A. (1994).

This report draws upon interview transcripts and recordings made during the trip.



Aims of The Fellowship:

* To identify methods that are working overseas, Wigiegage, encourage and motivate
disaffected young people to re-engage with educagmployment or training.

* To take a look at the three main components ofdetd{ in greater detail.

» To find out how the ‘Seven Habits of Highly Effaai Teens’ are being applied
incorporating Outdoor Education.

Itinerary:
Monday 06/07/2009 London London Auckland
Hong Kong
Wednesday 08/07/2009 Auckland North Island
Thursday 09/07/2009 North Island
Friday 10/07/2009 North Island
- 11/07/2009 North Island
12/07/2009 North Island
Monday 13/07/2009 North Island
Tuesday 14/07/2009 Tauranga North Island
Wednesday 15/07/2009 Rotorua North Island
Thursday 16/07/2009 New Plymouth  North Island
Friday 17/07/2009 Auckland North Island
- 18/07/2009 North Island
19/07/2009 North Island
Monday 20/07/2009 Fly Queenstown South Island
Tuesday 21/07/2009 Wanaka South Island
Wednesday 22/07/2009 Christchurch South Island
Thursday 23/07/2009 Christchurch South Island
Friday 24/07/2009 Fly to: Auckland
- 25/07/2009 Auckland
26/07/2009 Fly to: Christchurch
Monday 27/07/2009 Fly Christchurch Christchurch to Sydney
Tuesday 28/07/2009 Sydney
Wednesday 29/07/2009 Sydney
Thursday 30/07/2009 Fly to: Brisbane
Friday 31/07/2009 Brisbane
- 01/08/2009 Brisbane
02/08/2009 Noosa
Monday 03/08/2009 Fly to: Cairns
Tuesday 04/08/2009 Cairns
Wednesday 05/08/2009 Cairns
Thursday 06/08/2009 Cairns
Friday 07/08/2009 Dirive to: Port Douglas
- 08/08/2009 Port Douglas
09/08/2009 Port Douglas
Monday 10/08/2009 Drive to: Cairns
Tuesday 11/08/2009 Fly to: Sydney
Wednesday 12/08/2009 Drive to: Kangaroo Valley
Thursday 13/08/2009 Kangaroo Valley
Friday 14/08/2009 Kangaroo Valley
- 15/08/2009 Left: Kangaroo Valley
16/08/2009 sydney Hong kong 10.45am

Planning the itinerary was a little problematic doechool term times in Australia and NZ.
Both countries had mid winter breaks, which meantes kicking my heels until school re-
opened. Also some of the events for Project K wgpread out both in terms of time and
distance. Last minute internal flights were cheag @asy to book. Jet-Star, a cheap domestic
airline which had just launched in NZ and operate&ustralia, made it possible.
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PROJECT K
[PROJECT

Maximising Youth Fosersial

Project K was founded in 1995 by New Zealanders Geame Dingle and Jo-anne Wilkinson
and is a Foundation for Youth Development programmedesigned to inspire 14-15 year-
olds to maximise their full potential. Through the 14-month programme there are three
core components: Wilderness Adventure, Community Callenge and a year of Mentoring.

Graeme Dingle and Jo-anne Wilkinson were inspirethe early 1990s to deal with the very
negative trends in New Zealand youth statistickest included:

. Dropping out of school
. Alcohol and drug abuse
. Unemployment

. Violence

. Crime

. Suicide

Graeme and Jo-anne were determined to act on rthidyave since devoted their professional
and personal lives to seeing a change in the negands. The first step was to devote two
years to researching international best practicgouth development and education. These
results, together with advice from leading New Zedl educationalists, led to the development
of the Project K programme, which is now licensingtionally under the umbrella of the
Foundation for Youth Development (FYD). ProjectiKthe flagship programme of FYD but
the Foundation also supports the Stars programnwg, ®an and, this year, the MYND (Male
Youth New Directions) Programme.

Project K’s vision ido inspire young people to maximise their potentigl providing exciting
journeys of discovery through which they achievetaong sense of purpose and an increase in
self-worth The goal is to provide this opportunity to as sngaung people as possible — and to
expand operations as far as is practical withootpromising the quality of service. This is a
priority for the Foundation for Youth Developmesitice part of their evolving Youth
Development Strategy is to offer a seamless cortibmaf programmes within the one
community: ‘Kiwi Can’ for primary and intermedias¢udents (Years 1 to 8 students), ‘Stars’ for
Year 9 (with the support of senior students as orsnihternally within the school), and the
flagship Project K programme (Year 10 studentsiadiee Wilkinson co-founder of Project K
explains:'We are actually trying to drop the numbers of kidso fall into that target group by
having positive programmes from agefsid, ‘if they are still wobbling in year 10 they get the
opportunity to do Project K'.



The “K” in Project K stands for koru, New Zealand'ational symbol of new life and
sustainability. It is the delicate new growth aseav frond unfolds in the fern head that is the
metaphor for Project K’'s objectives.

Project K is a proactive programme for young peepiés a chance of a lifetime. Young people
who take part on the programme learn everything tleed to be active and independent in
society. They will have the opportunity to devebopl become young achievers who will be
empowered to support their community.

Project K acknowledges the principles of the TredtWaitangi in the design and delivery
methods of its programme. Project K recognisevéthée and importance of New Zealand’s
natural environment. Project K operations aimrtatgrt and enhance the natural environment
while encouraging young people to appreciate ajmyehe outdoors. Project K supports the
New Zealand Environmental Care Code, Toitu te Whgayproverb which means “People pass
on, but land remains”. It speaks about sustairtgla@hd protecting Mother Earth). And strives to
build sustainable environmental themes throughoeientire Project K process.

AIMS OF PROJECT K:

To deliver, over 14 months, an intensive progranmamed on proven principles, following two
years of intensive research, ensuring that posttianges can be sustained into the future.
The programme comprises of three components:

The Wilderness Adventure:

Enabling students to learn goal setting, teamwqkrseverance, self-reliance and self-
knowledge. This is a 17day outdoor initiative.

The Community Challenge:

Students adapt the lessons learned in the wilder@etheir community and are challenged to
explore the resources, opportunities and supp@iladle in their local areas. This stage takes
10 days over the course of several weeks.

The Mentoring stage:

Thoroughly screened and trained mentors are paiitbdstudents for 12 months to support them

to sustain the positive changes they made in teetiwo stages and to achieve their self-set
goals.



How Project K Operates:

The programme is aimed at Year 10 students (14 yeabolds). Identification of participants is
systematic, controlled and monitored. A self-effig survey is administered to all Year 10
students in the school. In addition, two teaclaeesasked to complete a short teacher screening
survey for each student. All surveys are focusetheoee areas: the students’ perceived ability to
ask adults for help, the students’ perceived gbilc achieve at school and the students’
perceived ability within their social peer grouphe school liaison team is then consulted and
anyone whose known behavioural issues are of snchxtteme nature that they could put
themselves or the group at risk are excluded.

The selected students and their parents/caregaverthen approached and invited to an
information evening where they learn about the mogne in detail. The parents/caregivers are
asked to give consent for their child or ward teenthe opportunity to take part in the
programme if they wish. The students and theiemigror caregivers must contract into the
vision of the programme so that their child mayngaptimum support and shared direction.

In summary, the Project K target participant is wh® possesses low self-efficacy ie. has little
confidence in their ability to achieve, is perhapsrly self-conscious, and displays an element
of fragility (that may or may not be objectivelyrpeived). The negative consequences of these
dynamics are what impassioned Graeme Dingle angdntaer Jo-anne Wilkinson to establish
Project K.

Following the completion of the intensive 14 moptbgramme, Project K provides each student
with the skills and knowledge to continue to budld their self-confidence and progress into
adulthood as confident and competent individuals.

Using a strength based approach Project K helplests to realise their capabilities and options,
resulting in a positive impact on social policy@umnes, such as employment, participation in
tertiary education and adult educational attainment

Project K challenges students to understand maryatabemselves and what they can achieve.

Ll

Using a 14 month programme which teaches key kitssit connects students with their communitydaumsing
mentoring encourages students to achieve theisgoal

L

Project K aims to positively increase self-estediicéry; school attendance; goal achievement; ualés and
behaviours; employment status; and levels of fénes




PROJECT K NORTH SHORE AUCKLAND

|
: I
Tim Draper R K North Shore General Manager

Project K North Shore has been in operation for ¢ee years. During this time Project K North
Shore has worked with well over 600 students andtons — not to mention all the families who
have been supported throughout this process. senes 600 lives have been indelibly changed —
together with significant impacts on mentors andif@s.

The General Manager, Tim Draper (above), Programirector and Mentor Coordinator are the
only paid members of the Trust. The Programmediorés role is to coordinate the entire
operation ranging from liasing with the schooldestng students, monitoring the quality of the
Wilderness Adventure and the Community Challengedifaising, accounts, and marketing the
programme. This is overseen and supported by MeaBd both report to the Trust bimonthly

so that appropriate accountability is maintainetlaving a lean staff ensures community
funding is targeted appropriately, and not excedgigonsumed by administration. This is how
the Project K North Shore systems have become @ssiyely fine-tuned. There is essentially

no capital owned by the Trust. The office baghéshome of the GM (to save rental/purchase of
premises).

Project K North Shore

General Manager }

Programme Tim [l)raper Mentor
Director i
Jacinda Sleeman | - Cﬁg;dégzigr

gl

Wilderness Community School
Adventure Challenge Liaison
Facilitators Facilitators Team

Students ] [Mentors




The Wilderness Adventure (WA) and Community Chajler{CC) components are contracted
out. Currently the Sir Peter Blake Marine Educatimd Recreation Centre (MERC) are the WA
& CC providers, and have been thoroughly profesdiam coordinating all programmes since
Project K North Shore’s inception. To ensure duadif service, three instructors are involved
with each WA and two for each CC, with never mdrant one instructor being co-opted for the
first time on a new programme. All the mentors afftte ancillary staff/data entry personnel are
volunteers.

During my time in Auckland | attended two mentahting events one was Maori specific. |
also attended the return of two Wilderness AdverstuParents, family and friends gather to
welcome the Students back. There was a markedretiite in these two welcomes. The
Maori/Pacific Islander one was very emotional. Agadeast had been prepared and brought by
all the people and one family group sang to thedemming students. The other was more of a
cup of tea and a piece of cake before going horhboth ceremonies the returning students each
got up in front of everyone to say a little bit abthe WA and received a certificate.




MENTORING

Following the mentor-matching day and at the casiolu of the Community Challenge the
students move into the final stage of mentoring re@htheir mentor/student matches are
announced. The mentor partnership lasts for 12tinscend allows the student to make changes
that are gradually merged into their daily life dv@tome a new tool that they are able to access
once that programme is finished.

Mentors and Students meet during a ‘speed datwegitevhere they move around and ask each
other questions. The Student and Mentor will tveite a list of three people in order of who
they would prefer to be their Mentor and are madciecordingly. Preference is given to the
Students choices.

Mentors will then work with their Student for 1 yaaeeting fortnightly but making contact
weekly. This can be via text, email or phone. &hmghasis is on friendship and doing fun
things together. Project K provide a list of ‘fretuff to do but one Mentor and Student | met
had both learned to scuba dive ending the yearavitay on the Great Barrier Reef, diving with
sharks! The Mentor will help the Student to idgnfdur goals. One health related one academic
goal and two others, which can often be a ski# l&arning to drive or another skill or hobby
related.

| was able to speak with several mentors most afrwhad enjoyed the mentoring experience.
(Quote): At the end of 12 months I've had a really greattiamd | wasn’t expecting it to be as
much fun as it has beer®ne commented on how much hard work was needeek joagt the
complete stranger phasat the beginning, stating thathe first three months are the hardest'.
Another said thatMentoring was frustrating and less rewarding thaipected, however, it
provided an invaluable opportunity to gain skillsdagive back to the communitind that, ‘A
common comment by mentors was that we didn’t semémtee prior to the wilderness
experience, so we never saw the blank cantsvever hédid see changes (in his mentee, who
was) — more open, willing to communicate, (and) faeéd some fears'.

The Maori/Pacifika Mentor/Mentee | met had becomeagfriends and had many interactions
with each other’s family. This Maori Mentor sai@she, the menteg@yobably doesn’t know, but
she’s helped me a lot in my own personal life. @{esgme goals when we first got together and |
think its those goals that we set which have hetpedjet to where | am studying. But | wouldn’t
have been studying if we hadn’t sat down and sefetigoals, so, yeah thank y@o the mentee)’

At the end of the 14 months there is a Graduatiere@ony. | was present at a graduation
Ceremony in Christchurch and recorded the studentisments as they reflected on the Project
K experience and especially the Mentorih§pund it very moving to hear how much the
Students valued the Project K journey and espgdialv they had grown in confidence, in goal
setting and how their Mentor had made such a hmgact upon them. (Some of these
comments are transcribed below in he ‘Student Fassdisection).
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MAORI SPECIFIC PRIECT K

Project K runs in six South Auckland schools ur@ieject K Manukau. The schools are
currently Aorere College, Otahuhu College and ura Kaupapa Maori (Maori medium
Schools) - Te Kura Maori o Nga Tapuwae, Te Kurapégpa Maori a Rohe o Mangere, Te Kura
Kaupapa Maori o Piripono and Te Wharekura o Manared Project K Kura Kaupapa pilot
programme was introduced in the first year of aséion with Project K Manukau (2007). This
was the first time that Kura Kaupapa Maori studévage had the opportunity to participate in
Project K. Up until then, Project K was only rummainstream schools. The hope is that this
will be a model that is transferred and implemerneother regions throughout the country and
within North Shore schools where appropriate.

Due to the huge success of the Kura Kaupapa Maotigfogramme they are now researching
with the intent of operating a pilot Pacifika pragrme in April 2010. An outcome of this would
be to transfer this learning back into the Nortlotf®hprogrammes that are currently working
with Pacifika students. They have a cultural aoivisho advises on cultural needs, protocols
and policies. Using his expertise and advice ttayinsure all cultural protocols are being
adhered to sensitively.

| spent a weekend at a Marae on the Maori Spddiéintor Training. Maori and Pacific

Islanders tend to socialise in groups and the adde@aone to one mentor is an alien concept. This
has led to a shortage of Mentor volunteers butd @recouraged by the enthusiasm of the people
I met on the training.

10



Personal Perspectivel found the weekend a real eye opener into therMaulture. There are
similarities between the Welsh culture and Maaditions. Just like Wales there are schools,
which teach solely through the medium of the M&mguage. In Wales there are local and
national Eisteddfods, and the Maori's also havé then regular cultural shows of singing and
dancing these Kapa Haka (group performance), daikarero (oratory) are practised
throughout the country. The Maori’'s and Pacifikarnslers are very family and community-
oriented, which again is very similar to Wales.
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STUDENT FEEDBACK

The following are quotes received from studentghenreports they are required to complete at
the end of each stage of the programme and alsodiags made on my Fellowship trip.

What have you learnt from the Wilderness Adventure?

“I have learnt that if we want to make it somewheve have to work together as a group as a
whole whanau creW

“I will never forget this experience in my lifewill try to use these experiences truly in mg.lif

“On the Wilderness Adventure, | learnt how to waska team and help others in need of help
because we are all family.”

“I don’t have any fears anymoreuse to be afraid of heights, scared of spidefisid of
the dark now | am not afraid of anything.”

“I would definitely use my skills that | have ledand pass it on to people that have the fears
that | use to have.”

“This programme taught me never to quit on yountea team mate.”

“This has affected me in many ways. Some are:ltbatild be running around instead of
smoking, supporting people that are down and netihe laughing at them. Choices | make
now will affect my future. 1 think I'll just thinkvice before | do it and then improve it next
time!”

“I will use all the advice support, courage, arolraana etc for the future, because it can make
me go far in life.”

What have you learnt from the Community Challenge?

“I will definitely use this information in the fute because | never know what would happen if |
didn’t go for it.”

“I've learnt that people are the same but the garthey want or do is different. Especially
those who are disabled, fashion designers, firempgspners etc. These people affected me
because what some of them did is very good and sama¢ of them did they end up regretting
it. The things I've learnt | would definitely usetake part in, the future or start using it now.”

“Project K and [MERC] have made me a different d@tbeperson, | look at the world in a
different way.

I’m doing better at schodh in my work, | am more organized | have more tand [l achieve
more].”

“I've learnt that I've gone more positive and hetppeople while | am here on Project K and
also its helped me to communicate a lot with mgnfits and family more by standing up for
myself and the people that | care about like mgnfilis at school and people at home. This has
affected me by choosing the right choices and bgingd of who | am and where | [come]
from.”
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Graduation Ceremony Student Feedback:

The following are quotes recorded from Students ahe graduation Ceremony | attended:

“When | first started PK | was shy, quiet | did dikde putting my input into group discussions
and did not like talking to other people I'd nevaet before. | have now changed....Thanks to
Project K | have now got a better attitude towalifis. | am now doing better at school and I'm
giving everything 110%. Where to now? | want tonges many NCA credits as possible, find a
new job and make the most out of my life.”

“l was quiet, | thought a lot but didn’t say a Ibecause | was worried what people would think.
| avoided things as | saw them as a challenge tam hrather than an opportunity to try
something new or help myself. Otherwise | was &x®y just couldn’t be bothered... | didn’t
gain anything huge from Project K but a lot of shtkings like the confidence and motivation to
do things like contact and talk to people and msfreeches | try to be more positive towards
people and think of others. It's given me the wadion to be here in school”

“....before | entered the Project K programme oppoities would come my way and | would let
them pass me by as if they were nothing. Now Imoaype able to see the true benefits of every
opportunity that comes my way but | will try to lisa if it is the right thing for me. Project K
has helped me to reach this by giving me morecseifidence because now | know | can achieve
things that | think that | can’t”

“If 1 didn’t go on PK | don’t know where I'd be rig now. I'd have probably dropped out of
school and your local trolley boy at ‘Countdownf the person you see here today didn’t
happen overnight it took 14 hard months of Proj€tt

“PK has helped me be more pro-active and learn étplpeople out. It has helped me be more
mature and learn how to cook. | have not been smhty at school and have done some work so
| can pass NCA and get where | want to go in life.”

“Before Project K | was someone who never wanteekttieed my comfort zones, never asked for
help, never been tramping, never know what the aamyncan do for me and not know how to
set goals using the proper methods. Now | have metpProject K journey | can now say | can
do all the things mentioned”.

“Around a year ago | started this long and surpngijourney. At that point | had very low
concentration span and also didn’t have much safffidence. On the Wilderness Adventure we
got a few one-on-one’s that helped me know wha Ilgaod at and what | need to work on. |
found out that | need to concentrate and be morews....At the moment | can concentrate for
a little bit longer and | can be serious when | Baw. | have gained a lot of confidence from
Project K. | have had to do speeches in small gnngetings | have also been told when to be
serious. The biggest thing that this has taughtisnehen | can and | can’'t muck around....
Project K has also helped me want to be good. | ddag problem when | got into trouble |

13



would always try to work my way out of things amalduld always end up in bigger trouble
which | don’t do any more.”

“Prior to he Wilderness Adventure | really only thght about myself and got my mum to do a lot
for me but now | am a lot more independent and erage others and help them out. Project K
has helped me be more pro-active and learn to pefple out. It has helped me be more mature
and learn how to cook. | have not been so naughsglaool and have done some work so | can
pass NCA and get where | want to go in life.”

14



PROJECT K EVALUATION

Tim Draper Project K North Shore’s General Manggants out that Project K is on the cutting
edge of research and evaluation within the youtkose Its insistence on high quality
performance measures is one of its defining chanatits as an organisation.

When working with young people it is essential taimtain open, honest, feedback and to be
constantly working to deliver high quality bestgree. It is also integral to maintain a strict
level of policy and procedure to make sure thatngppeople are safeguarded with the support
systems used.

All Project K providers work with the National Sugp Office, the Foundation for Youth
Development to achieve this. Because this is ayatiority for Project K, the National Support
Office has a full time Research and Evaluation MgngJulie Moore) and a full time
Programme Development Manager (Victoria Hood) whordinate and moderate performance.

PROJECT K EVALUATION MODEL

Pre-programme Project K End of programme Post-programme
(14 month intervention)
/ One Year Post \
End of Wilderness Adventure End of Mentoring Measures
TN Participant engagement Mentor support Self-efficacy
Pre;q'::sg‘:fe':me Facilitator support Mentoring outcomes mRoetIst:tldomnezs,seg‘Lc;t:Lf
Wilderness Adventure outcomes Reflections on the Mentoring community
Self-efficacy \ Reflections on the Wildemess Adventure Self-reported Behaviours
(Ac'idlemlc, Eomal & (exercise an d prosocial
lelp-seeking) End of Programme Measures
Sslf';repmrted (" Endof Community Challenge Self-efficacy (& career decision)
Behaviours - roar
(AN aoestions) = Participant engagement = Self-reported Behaviours = One year post-programme
BadiEatorsuppark (exercise, prosocial behaviours, family cohesion BLEEomes.
Relatedness, Global & parental monitoring)
Motivation, & Sense of Communi ity Challenge outcomes P T A — \ NCEA level 1 results /
Communi ty \_Reflections on the Community Challenge community
Social Competence Participant engagement / N
(Parents’ perceptions of (Project K) Three Years Post
prosocial behaviours, e Mentoring nd of € . Measures
communication skills, & TElsaE DrOgRAIIES QUECENes Self-afficacy,
emotianal regulation) Mentor-student contacts
Mentoring partnership reviews Ret'ate(d"‘ezsl global #
- motivation & sense of
Mentor Progress Survey (___social Competence ] ety
(reflections on mentoring, mentor Seif ted Beh
support, mentoring outcomes & goal elf-reported Behaviours
pport, rev[g;w) o [ Enrolment Status J pr ittt
( Goal Achievement ) Transition questions
Three year post-programme

outcomes

@© Project K 2009

The data collated is entered into the database geanay the Foundation for Youth
Development (the National Support Office) to enadseh Project K programme to be analysed
and the Project K programme as a whole be analysédieveloped as and when necessary.
Highlighting the changes brought to each studewiuih Project K intervention allows Project
K to implement improvements and ensure that itssaanmd objectives are being met.

There are the qualitative measures that indicaje levels of satisfaction with the service and
personal achievements, but there is also the retedal quantitative measures that reinforce the
genuine positive impact this programme is havingnolividuals. These include the pre and
post-programme tests of the surveys, fithess leralisschoohttendance; NCEA achievement
and length of secondary education - all comparestkected control groups. Goals achieved and
post secondary education/employment is also madtor
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Julieobte outside the FYD Office

Findings from a three-year evaluation of Project#tried out by the Centre for Social Research
(CSRE), Ministry of Social Development (MSD) weederased in February 2009.

On completion of the programme, the study found fvaject K students had greater
improvements than control group students in atéhmeasured areas of self-efficacy and these
improvements were maintained one year post-progenfaelf-efficacy increased for all
students, but with Maori, male and low decile studdenefiting the most.

Project K provides ideal opportunities for studeotgcrease their confidence. On the
programme, students’ experiences of success, elien eonfronted by difficult challenges,
increase their judgments of their capabilities,alhzan then spread to other areas of their lives.

As shown in the graphs below, participants shovigifecant improvements in their ability to
master academic activities and to form and mairftendships. Among other findings the
study found that Project K students obtained higiverrage total NCEA (GCSE equivalent)
credits than a similar group of control students.
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Respondents rated communicating with others artityaating in school activities as the two
most helpful aspects of participating in ProjectRated a close third-equal was improving
health and fitness, and being able to say ‘no’ wémneone asks you to do something against
your beliefs.

REPORTED CHANGES IN STUDENTS' BEHAVIOUR AND ATTITUDES
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Also rated highly were achieving goals and feeBngported and not alone. Goal setting is a
core life skill promoted by Project K. Followingn drom the Wilderness Adventure and
Community Challenge stages, students are suppbytetentors and Project K staff to set
specific measurable and challenging school, healthfitness, and personal goals.

At the end of the intervention and one year posiglamme Project K students showed
significantly greater improvement than the contgodup in their ability to form and maintain
peer relationships and social assertiveness ircldssroom (for example: How well can you
become friends with other people? How well can take part in class discussions?). A similar
trend was found for New Zealand European studemides, female, low and high decile school
students. Male students benefited more than femblew Zealand European and Maori Project
K students showed significantly greater abilitiesrtake good career decisions and successfully
execute career-related behaviours (e.g. work oat yato would be best for you; perform well in
a job interview) than the control group studentersg-year post programme. Project K students
from high decile schools also showed significamgjtgater career decision self-efficacy relative
to the control group.

PRE AND POST PROGRAMME SELF-ESTEEM
TOTAL NUMBER OF STUDENTS — 484
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Project K students had a significantly higher iasein self-esteem compared with control
students. The self-esteem of Project K studenssals above an average score obtained from
more than 2000 Year 10 students surveyed in figons.

One of the key objectives of the Project K prograamasitto motivate students to pursue education
and employment. Project K students’ gained 30%2%dnore NCEA credits than students

who were not involved in the programme. 100% effoject K students were in education at
programme finale.

A significantly higher number of Project K stude(®4%) were in education at the end of the
programme than control students (66%). This engteespportunity to receive a better
education and be more equipped to enter the war&pl8elow is a graph showing percentage of
students in education.
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Julie Moore Project K’s research and evaluation &ggm explains how the evaluation process is
evolving:

‘...we have taken the programme logic model and we wariind out what the expected
outcomes are, and we are going to measure thosealmadthe moderators - what influences
those outcomes....We have moved the evaluation @p dusther to drill a bit deeper and find
out more’ She also addedThe Government found that our programme works @aldily well
for Maori students and we have a student currethbiyng narrative enquiry around why this is.’
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What Project K aims for - Evaluation Hypotheses:

1.

Programme participants will show a significamtrease in academic, social and help-
seeking self-efficacyat end of programme, one, and three years pogtgrome,
compared with a control group, as measured by éfeeHicacy survey.

Programme participants will show ancrease in positive behavioursat end of
programme, one and three years post-programme, avechpith a control group, as
measured by the Health and Lifestyle BehaviourssQuenaire

Programme participants will showdecrease in negative health behaviourat end of
programme, one and three years post-programme, ar@chpwith a control group, as
measured by the Health and Lifestyle Behaviourss@amenaire.

Programme participants witlet realistic and achievable goalst end of programme,
one and three years post-programme, compared vedmtaol group, as measured by the
Health and Lifestyle Behaviours Questionnaire.

Programme participants wilhchieve at least one goabver the twelve months of
mentoring as measured by the Student Goal Asses$oan.

Programme participants will showsanificant increase in social competencat end of
programme, one, and three years post programmeparech with a control group, as
measured by the Social Competence Scale (Pareftesmuer versions).

Programme participants will achievesignificantly greater number of NCEA credits

in Year 11 than control students, as measured b¥EACesults gathered from
participating schools.

Programme participants wiichieve higher qualifications('higher' to be clarified) than
control students on leaving school, as measurquhhycipating school data.

There will be agreater number of programme participants in work or education,
and fewer 'inactive’, compared with controls, al ehprogramme, one, and three years
post-programme.

10.Programme participants will havesanificantly greater vocational self-efficacythan

control students at one and three years post-progsa

The project is very customer focused. Each yearyesffort is made to develop the programmes
so that they can be the best they can be, and igptiitme opportunities that the programmes
create for the students.
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The Scots College is one of Australia’s oldest anast respected schools.

The Scots College established Glengarry, it's ootd@ampus, in 1989. Glengarry is situated
two and a half hours south of Sydney in the bealkiingaroo Valley. | was not expecting such
a beautiful location even though | had looked anithe ‘Google’ satellite map. Although it is
called ‘Kangaroo Valley’ there seemed to be as nvamybats as kangaroo’s!

During Year 9, all Scot's College boys spend twonteat the Glengarry country campus. The
program takes place within the context of earligreziences of outdoor education at preparatory
and early secondary levels. Opportunities are pgexvifor the outcomes achieved during the
Year 9 program to be further reinforced and dewedioguring the senior secondary years.
Glengarry combines a rigorous schedule of acadstudies, domestic and social responsibilities
and outdoor education. Boys are encouraged to desellf-reliance, independence, high levels
of self-motivation and leadership skills.

During their time at Glengarry emphasis is givetetrning and applying the ‘7 Habits of

Highly Effective Teens.” This is delivered first the classroom, also at dorm times and then
through outdoor Education where the principlesagmgied to real life situations.
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The staff at Glengarry combine teaching and out@daication skills with significant role
modelling, important to boys of this age. As wallthe complete academic curriculum, the
campus provides outdoor activities including alasgjlcaving, high and low wires courses, bush
walking, mountain bike trekking, canoeing, raftemgd cross country running.

Parents are encouraged to participate in hikeshinhwtheir sons are able to demonstrate their
newly acquired skills. The Glengarry experienceiggboys with new personal strengths and a
sustainable set of values, which guide them irr ttheslings with others. They learn to look after
themselves and care for and share with others.

These teamwork and leadership skills, vital tolibgs’ personal development, encourage them
to develop their individual talents. As young meakmng their way through a challenging period
of their own development, they often re-evaluatarthttitudes to race, creed and values.

Dr. lan Boyle

Dr. lan Boyle is co-ordinator of the outdoor edumatand sports programme at Glengarry,
coordinating 20 staff who teach both academic subjguring the week, and venture into the
outdoors with students at the weekends. He alsalowies staff training and qualification
assessment for staff. Dr. Boyle lives on campuhb t$ wife and two children. He teaches
students a variety of outdoor pursuits includingiter water kayaking, rock climbing, caving,
canoeing, orienteering, regaining, cross-countrymain bike racing and bush walking.

Dr. Boyle’s passion for helping young people toiaeh their full potential and his innovative
ways of applying the ‘7 Habits’ were really inspgi he explains:

‘We utilise outdoor adventure activities to fosteany outcomes. EG: Team

cohesion, psychological skills for sport and lgayironmental awareness. A recent innovation
involves teaching Sean Covey's 7 Habits of Higfilgctive Teenagers within the outdoor
program’

He has also researched and lectured much aboutisxand brain plasticity.

Personal perspectiveian and his wife Sue were so friendly and welcamifhey made me my
first ever-Aussie burger — layers of egg, burgeetroot, pineapple, lettuce and tomato (and
probably other goodies I've forgotten about), a @slocatingly delicious burger!

| personally found lan’s enthusiasm and commitnaninspiration. He has adapted the delivery
of the ‘7 Habits’ in a way which really cementsgheorinciples into the lives of the young
people he works with. In hindsight | wish | colldve spent more time at Glengarry.
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Seven Habits of Highly Effective Teens

Sean Covey adapted his father Steven'’s best séling ‘The The 7 Habits of Highly Effective
People’ for teenagers to be compass...a set of tools to help (you) deal wahlie.’ The 7
Habits are listed below:

Habit 1. Be proactive
Take responsibility for your life
Habit 2: Begin with the end in mind.
Define your mission and goals in life.
Habit 3: Put first things first.
Prioritise and do the most important things first.
Habit 4: Think win-win
Have an everyone-can-win attitude.
Habit 5: Seek first to understand, Then to be understood.
Listen to people sincerely.
Habit 6: Synergize.
Work together to achieve more.
Habit 7: Sharpen the saw.
Renew yourself regularly.

For the past 2 years Sean Covey’s ‘7 Habits of Wigffective Teenagers’ have been used as
part of the Glengarry programme. Materials puredgsom the Covey Organisation have been
supplemented by Power Point Presentations writgedrbBoyle for use in classroom teaching
sessions and then these principles are enforcedghrthe outdoor education programme.

His vision was to take the 7 Habits of Highly Etige Teens and put together a workshop of
teaching ideas and practical tools for programrteetsse with teens in the outdoors.

These include goal setting, time management, learning to overcome fear and peer pressure and
moving from their comfort zone to their courage zone. Commenting on the 7 Habits Dr. lan
Boyle says:

“The 7 Habits of Highly Effective Teen program idedded through out our program. There is
a formal classroom based session every Friday foer2ods of 100 minutes.

The lessons learnt here are then addressed thrattighe week during our outdoor program,
tutor time, and any possible teachable momentsrtizgt eventuate. We have posters up in the
dorms and classrooms that help reinforce the habits

We had the Franklin Covey folks come into Glengéona training session for the whole staff
in 2007. We received a teaching pack from themghwivie adapted to our needs.”
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Examples of the 7 Habits as applied at Glengarry and through OQutdoor Education:

Habit 2:
Begin with the end in mind:

Mission Statement and goal setting.

The Mission statement as suggested in the ‘7 Habits' is afoundation. Asone Student comments,
“you can do it in different ways it can be a poem | did a poster, you read it every morning and it
sort of outlines how you are going to look at your day so you stay positive.”

Habit 3:
Put First Things First: Rock Climbing

Out at the rock face Dr. Boyle will give abrief talk to the boys about this habit which isto do
with how fear can stop us achieving our potential in life. lan Boyle says: “we are often worried
about what' s ahead, we doubt ourselves and as a result we pull out of life and we never get to
know whether we could have succeeded with that thing we were scared about” .

He then asks them to note their reactions when they go and see the cliff face with the ropes
hanging down. Pointing out that often people get alittle voice in their heads — the seeds of self
doubt beginning. He asks them to acknowledge the fear and using mental activites, which help
them to turn off or quieten the negative voice and turn up the volume of the positive voice and
the positive self-talk. “Put first things first says that if we want to grow and develop we have to
leave our comfort zone, the unknown and sometimes explore different things that we think are
impossible or difficult and that’s venturing into our courage zon€e” .

A student comments on the challenge:

“1 chose to come rock climbing mainly because | have a fear of heights, | feel a bit insecure
while | amthere; | feel a bit unsure, a bit unconfident. I want to try and overcome my fear of
heights and go into that courage zone from my comfort zone and try and challenge myself and
push myself to be able to accomplish something that | thought was quite impossible” .

lan Boyle asks the student to transfer this learning to life and the student goes on to compare this
with trying harder and persevering with his academic studies, pushing himself to attain his
personal best in school.

Habit 6:
Synergize: Caving:

lan takes the boys caving. They enter avery narrow gap into a chamber. When al the boys are
in there they are told to switch off their head torches, when they do this the cave isin complete
darkness. They are now asked to |eave the cave through the narrow gap keeping the light off the
wholeway. Suddenly they have to start working together. Entering the cave was easy
individually, but exiting in the pitch black requires teamwork.

Student:
“ We all had to work to work together. Yyou’ ve got to communicate with he people in front of
you so that you can get out so you' ve got to help everyone along, and so we all had to help one

another and it was pretty hard, but we eventually got out”

lan Boyle:
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“So this concept of ‘synergy’ a group of individualsrking together can achieve probably what
was thought of as an impossible task to begin With?

Student:

“It didn’t matter if you didn’t like him (the guynifront of you) you had to work together with
him or you'd just get lost in the cave or somethsmyou had to put all the differences aside
and really help each othér

lan Boyle:

“Can you use that in life anywhere?”

Student:

“Yeah, definitely. Like, you can use other peoglalis and all work together”

Personal Perspectivéslengarry is a remarkable facility and these baygeha wonderful and
enviable opportunity to spend six months of thiged getting fitter, learning new life skills and
being immersed in the ‘7 Habits of Highly EffectiVeens’. Using the outdoors and particularly
the challenges it affords enforces the habits #iod/a for immediate application. In my own
practice as a Learning Coach | would value the dppdy to take students outdoors and
challenge and teach them the 7 Habits in this way.
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Robin Cox

| visited Robin Cox in Brisbane. He is a ChurcRilllow 2006 and his Fellowship was entitled
‘Promoting the Spirit of Mentoring in New Zealan#le is currently employed as the Director of
Faith and Ministry at St Paul’'s School, Brisbameelished the opportunity to listen as Robin
spoke at length of his experience of developinglymoentoring programmes and the value of
mentoring. He was also involved in Project K Meimtg for some time whilst living in New
Zealand.

Robin has developed mentoring material, as welrasg material to encourage young people
to reach their potential. His webshi#p://www.yess.co.nz/index.htrhias many helpful links to
help those interested in youth mentoring as wethasnaterials he has developed.

Personal Perspective:

It was great to meet Robin and find out that withis field of work he has delivered
presentations to students covering topics suchag:to write a winning Resume, job interview
skills, developing a good work ethic, developingpdogability skills and tips on how to ‘Reach
your Potential’, He also relaxation and study skillhese are areas covered by Learning
Coaches in Wales so it was valuable, not only tsesbommon ground with the Winston
Churchill Fellowship but also for these other conmaoeas of interest.

It was valuable to meet another Churchill Fellowd &mvould recommend to any future Fellow to
hook up where possible with another Churchill Rella the country they are visiting. It was
particularly useful to me because of the subje®alin’s Fellowship. He was able to email me
a copy of his report, which | shall be using in doening days.
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Nintiringanyi Cultural Training Centre

Empowering People into Effective Leadership

Nintiringanyi Cultural Training Centre

In 2008, in partnership with the Department of Eoyptent, Economic Development and
Innovation, the Community Renewal program help&dNimtiringanyi Cultural Training Centre
to deliver a life skills mentoring program to Indigpus and Torres Strait Islander people living
in the Cairns West area.

The program provides extra opportunities for Indiygs people who are unemployed,
particularly those experiencing long-term unempleptn

The program is delivering culturally appropriatgiting to people, empowering and supporting
them to move into secure jobs or work-related tnginMelissa Bann, Youth Prevention &
Diversion programme manager at the Nintiringanyit@al Training Centre, says these types of
programs often produce benefits that flow intovit®le community.

“People who are trained or employed become role lsddetheir family and their community,
and consequently, community wellbeing is imprdved

Irene Kebisu is one of the young people the prognamassisted. She said:

“The Life Skills mentoring program will help me tody Youth Work at TAFE. | believe it will
open up more doors for me in my work in havingki@wledge to reach out to other youth who
are hurting and lost in the community. The progiaas given me the motivation to go as far as |
can with study in the area of youth wdrk

Irene was encouraged by staff at the Centre aB808 became an Indigenous rep at the YMCA
Youth Parliament: NCTC has helped, instilling us to become tomorrdeeslers”.

The centre has developed culturally sensitive iimgirmentoring and empowerment programs
that benefit Indigenous people in Far North Quesrthsl All programs operate using a successful
formula that has been developed by Nintiringanylt@al Training Centre to work with
Indigenous people. The formula is referred to asttiple three model’, and means that
participants attend training for three hours per, daree days per week, for three months.

The Nintiringanyi Cultural Training Centre is majrdtaffed by Indigenous people and delivers
seven training and empowerment programs to the aoitynat the training centre in
Mooroobool. The programs focus on parenting, j@uliess, life skills training, spirituality and
peer mentoring.

Pauline Hunter from Nintiringanyi Cultural Trainii@entre:

‘This Project has been going for two or three yeaosv. A lot of these kids have no consistency
in their lives and this provides it for thém.

The touch football team offers these young peogidgilar contact. Whilst | was there the team
had been successful and was going through tonésfi
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Indigenous Women's Life Skills

The primary objective of this project is to empowleyadvantaged Indigenous women in the
West Cairns area to undertake leadership rolesein hetworks and communities and to enable
them to develop practical solutions to priorityuss in their families and communities.

The Centre aims to help strengthen & build relatiops of trust and friendship by equipping
these women through their participation in theelL8kills’ course and other relevant programs.
Working with a team of Indigenous women mentors \&h®committed to instilling in
disadvantaged indigenous women positive moral albetter lifestyle choices and assisting
them to better manage their families and lives.

Life Skills - Skilling Queenslanders for Work

Despite Queensland's strong economic and employgnewth, for some groups of people,

there are still barriers preventing them from getinto the workforce. The aims of the “Skilling
Queenslanders for Work” (SQW) initiative are toggihese jobseekers employment and training
assistance that is customised to meet their indalideeds, and to meet the demands of the
labour market for a skilled workforce.

SQW delivers Job Preparation services to Aborigamal Torres Strait Islander people and
Australian South Sea Islanders, who are long-tavemployed, employed 25 hours per week or
less. It also includes older jobseekers aged afsyand over, young people aged 15-24, people
from culturally and linguistically diverse commues, ex-offenders and people with low levels
of literacy and numeracy in Cairns over a one yeaiod. These services include the ‘Life
Skills’ course, coaching in work readiness and @aasmentoring as the participant transitions
from unemployment and/or disadvantage towards arsegorkplace and home environment.

Key areas:

Pathway Plan- As soon as a participant is registered intopttogect she/he will participate in a
needs analysis and employment/training assess®leathe will then be linked with an
experienced mentor, who will work with the parteip on her/his Pathway Plan. The plan will
include life skills, mentoring and other short cses and workshops requested by the participant
and approved by the project coordinator.

A Mentor will remain the guide and reference person forghkicipant throughout her/his time
in the project, so that the Pathway Plan can batgodand adapted as necessary and the
participant's progress tracked and supported.diaatits will remain in the project for a period
of between three and six months, so as to give paxdon a solid foundation for success in
achieving her/his desired outcomes: a secure jdbrthrer training leading to employment.

Nintiringanyi’s Award winning ‘LifeSkills’ progranhas been designed to further the aims of the
Skilling Queenslanders for Work initiative. Thisutee has been a proven initiative to help and
encourage those wishing to further their skills tnaching which ultimately leads to long-term
employment.

Lifeskills Topics

The Lifeskills training package identifies indiviaustrengths and skills. Which are then worked
on to maintain and strengthen them. Personal c¢igdieare also identified - and then these will
be worked on to help turn them into strengths. Ar@avered are:
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«  Communication

« Budgeting

+ Self Esteem

+ Problem Solving

+ Teamwork

« Time Management

+ Health & Nutrition

« Basic Computer Training
+ Career Pathways

« Jobsearch

+ Career Match Online Assessment Tool

Personal Perspective:Learning Coaches work with 14 — 19 year olds cdagesome of the
topics above. During my visit | met a group of ygumainly Torres Strait Islanders who
were engaged in a landscape gardening course teati@m skills and giving them a
qualification, which could lead to future employméepastor Errol (far left) who was leading
this group is an Indigenous Australian and is pathe leadership team within the Church. |
was impressed with the work they were doing ancctdmmitment of all the workers at the
Centre. Many of these young men became engagédsiproject through the touch football.
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Cairns West Youth Prevention and Diversion

Nintiringanyi Cultural Training Centre offers a gram which helps to divert young people
away from adverse contact with the criminal jus8gstem by offering sporting, recreational,
culturally appropriate and motivational activitiwhkich will have a positive impact on the lives
of ‘at risk’ youth. They work with young Indigenopsgople, aged between 12-19 living in the
target areas of Manoora, Manunda, Mooroobool, Véestand Woree in the western district of
Cairns, who are "at risk' or frequently in troubigh the law.

The West Cairns Youth Prevention and Diversion Roogprovides a vast range of activities
which range from: holiday programs, holiday cangdter school programs, Youth Life Skills
programs to motivational teaching sessions.

These young people will work with a team of YoutbtMators who are committed to mentoring
‘at risk’ youth, instilling in them positive morahlues and lifestyle choices. They will also
establish career paths for the youth, assisting tteeidentify goals, devise a resume and refer
them to employers.
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Indigenous Sports & Recreational Program

This programme encourages and enables wide comyriondlvement and active participation
in group sport and physical recreation activitied3 communities in Cairns and the surrounding
region of Far North Queensland. They aim to:

+ Increase the active participation of able and deshndigenous Australians in sport and
physical recreation activities

« Encourage community ownership and management of apd physical recreation
activities, including skills development.

« Encourage drug-free participation

+ Raise the levels of health and fitness of IndigenAustralians by providing
opportunities and resources for regular, benefamal enjoyable exercise and competitive
sport

- Enable skills development of community members

« Financially support non-elite indigenous athleted sportspeople

These are designed to build the skills of the comitgunembers who patrticipate.

Personal Perspective:

The Centre staff have to overcome the disorganifestyles many of these families have. For
example punctuality, the Indigenous people ofterkvam what they refer to amurri time’.

They will stroll in an hour or so late and so tlag told to turn up an hour or so before the
event/meeting begins. Although | liased with Meadig&ann before | visited, sadly she was
unavailable during my time in Cairns due to a cliaseily bereavement. | did however spend
time with her colleagues. Melissa, along with ha@lteague Pauline is responsible for running the
touch football for ‘at risk’ youth 2 nights per wee
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KEY FINDINGS AND RECOMMENDATIONS FOR PRACTICE:
« Self-efficacy — Self esteem

As mentioned above research has attributed maggtive trends to a lack of self-esteem
and self-efficacy. Serious attention needs to kergto helping build these and to promoting
emotional well-being in our children and young peop

‘Successes build a robust belief in one's persdfiabey. Failures undermine it, especially if
failures occur before a sense of efficacyrmly established. (Bandura)

* Mentoring.

The benefits of having a mentor are enormous. Malucational establishments and youth
programmes have an element of mentoring, but relsdisndings need to be listened to in
order to ensure that mentoring is effective anaassful. | highly recommend Robin Cox’s
Churchill Report available from the WCMT Australiexebsite, and also the resources.
developed by him.

Project K mentoring runs for 1 year, and as Rolmw ecommends in his report:
‘Mentoring relationships lasting one year or longended to show the greatest benefits for
young peoplé

And that the benefits of:Running an effective mentoring program, which fefio
internationally credible effective practices, costeney. However, it is cheaper and more
successful than the cost per capita of supervigougg people in detention, juvenile
delinquents, young offenders etc.’

Future mentoring programmes need to be aware oédhere to the lessons learned by other
mentoring programmes and find out and follow beatfice. But most importantigil who

work with young people should recognise their &ptlb influence the young lives they work
with. As Robin Cox so clearly points out:

‘(The) reality is that young people want meaningélationships with genuine, empathetic,
non-judgmental, caring adults who believe in therd their potential and can often see what
the young person is capable of, even when the liate® confused etc. When the young
person is able to connect with that adult (or thagelts) and they feel safe and secure, they
will fly.’

e Qutdoor Education — Sports
The programme delivered by Glengarry is an outstenexample of how the great outdoors
can be utilised for teaching life skills. Lessomdivered in the classroom can be not only re-

enforced but also completely embedded into a ygamngon’s life.

‘If learning and change can occur in the adventweegience, then all that is required is for
the participants to implement these same changels inaheir normal lives’. (Boyle, p 48).

As with the Wilderness Adventure on Project K, bathits can be challenged, fears faced
and the ‘believe - achieve’ process started.
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Sports are also an ideal way of attracting and gingawith young people. The Nintiringanyi
Cultural Training Centre have successfully usedtspespecially touch football to engage
and then build positive relationships with disaféetyoung people which has been a catalyst
for lasting change.

Taking young people into the great outdoors, chgileg them and using these challenges to
reinforce lessons learned in the classroom actuadlks! | witnessed this both with the
Project K students referring to their Wildernesw/éwture experiences and also in video
interviews with Glengarry students.
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Reflections

| consider my Fellowship a very satisfying and redirag one. | learned an enormous amount
and have brought back with me so much valuablenmétion that | am still unpacking and
disseminating it. | still feel as though | am sd@mg for a ‘Holy Grail’. All the books | have

been recommended to read by the people | havetimedtjeas they have given to me to help

with my work and the enthusiasm of their commitmest made me realise that these are pieces
of a jigsaw and just the beginning of my questdtpltyoung people.

My work with young people has already changed aligght of what | have learned. | now set
small achievable goals with the young people | weitk and use many examples from the
lessons I learned. My priority now is to help busklf-esteem and self-efficacy.

| feel very passionately about helping young peopliilfil their potential regardless of their
academic ability. The Project K evaluation protrest it works and | shall wait with eager
expectation to see the results of the PhD Studes&arch. As Jo-anne Wilkinson (LLB) co-
founder of Project K said:

‘We are looking at a larger sample size of 400nestigate even more deeply into what's
working, where and with whom. A doctorate studemboking in to it".

Graeme Dingle & Jo-anne Wilkinson founders of BcoK

During my meeting with Graeme Dingle (ONZ MBE) Graepointed out that in New Zealand
before Project K began that:

‘Nothing was particularly successful; there waadf activity, a lot of interest. But we actually
couldn’t find anything that targeted kids headedaods the abyss. And the research showed us
that outward bound seemed to work and mentorinckear..’ But:

‘What we couldn’t find was the bit that transferrd big life lessons learned out of outward
bound into the kid’s everyday life and where tlus kivere at'.

Project K seems to have filled this gap.
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Conclusion:

North Wales and in particular Llangollen, is idgadltuated to take young people out and use the
environment to begin the ‘believe — achieve’ pracealthough Project K is a preventative
measurecatching them at the top of the clifither than picking them up at the bottonts
emphasis on those with low self-efficacy is keyaAecent C.A.M.H conference | attended, the
main theme running through all the presentations tivat of low self-esteem and low self-
efficacy and the negative effects this can and doasten have on young peoples emotional
well-being. Having recently presented a talk abowutFellowship to Educational stakeholders in
Denbighshire and Conwy a bid has been made toeséending for a pilot Project K here.

Learning Coaches are ideally placed to help bulfiefficacy in the young people they work
with. The Welsh Assembly Governments Learning Pagfsn4 — 19 guidance:

‘...sets out a distinct approach being taken to dgvdH-19 provision. This will transform the
way young people are educated in schools in WHlesbased on the fundamental principle
that our young people should be given every oppaoity to realise their potential and leave
school better prepared for life and work(Internet, 2010)

Learning Coaches are part of this approach angé tiwat my Fellowship will influence the
practice of the Learning Coaches here in North Wadéhelp achieve this goal.
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