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community engagement in North American universities, and the grant received from the Churchill 
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background material, findings and recommendations are based on observations and learning from 
2013. 
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remain at St Cross College, where I am Head of Development & External Relations. 
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Executive Summary (as of early 2014) 

Universities are complex organisations, and through their research output and educational activities 
they have a substantial impact on global communities. Such institutions that often concentrate large 
numbers of students from across the world in relatively small geographic areas and along with their 
diverse staff bodies have a significant impact on their local communities.  
 
Having worked in a variety of roles that have sought to connect a University with its local 
community, and at a time when universities are under scrutiny to demonstrate their impact, my 
Fellowship sought to explore models of university-community engagement in North America.  
 
Although within the UK there is a long history of student volunteering, and in recent years there has 
been increased activity to support and encourage public engagement work, from initial reading it 
was clear that North American universities placed a greater emphasis and importance on working 
with their local communities. My Fellowship explored methods used to facilitate this interaction, to 
identify models of best practice that could be established and embedded within UK universities. 
 
After visiting over 20 different universities across the USA and Canada my Fellowship concluded that 
most universities delivered their community engagement activities across three broad areas: 
 

• Neighbourhood Development 

• Co-curricular Student Volunteering 

• Community Engaged Teaching and Learning 
 

Community engagement, and a commitment to supporting, contributing, and facilitating 
development within their immediate local communities was embedded within the mission 
statements and strategies of most Higher Education institutions. They often had a dedicated 
professional team to deliver these activities. In the USA, universities had a philanthropic ethos, and a 
view that they had a responsibility to contribute positively through social, economic, and 
educational initiatives within their local communities. The benefits of this university-community 
engagement could be clearly articulated by individual institutions.  
 
The work of individual universities was supported by regional and national support organisations.  
Campus Compact champions community engagement work by providing research, training and the 
sharing of best practice. National quality standards and prestigious awards, including the Presidents 
Higher Education Community Service Award and The Carnegie Foundation for the Advancement of 
Teaching, Community Engaged Institution designation, raised the profile of university-community 
engagement work. 
 
To advance university-community engagement in the UK, my recommendations following 
completion of the Fellowship are: 
 

• New university-community engagement work should be focussed on developing community-
engaged teaching and learning practices and opportunities  

• Co-curricular student volunteering should include greater reflection and opportunities for 
students to articulate their experience to support learning and personal development 

• A national network to champion, support, and provide training to practitioners should be 
established 

• Community Engagement opportunities and projects should be embedded throughout a 
students’ life-cycle from pre-arrival to alumni events  
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• To fully embed universities back into their immediate localities, the notion of Civic 
Universities needs to be revitalised and institutions need to see themselves as ‘anchor’ 
institutions 
 
 

Introduction to the project  
 
Universities in the UK 
Despite the rise in private or for-profit higher education institutions in the UK, the majority of English 
universities and Higher Education institutions are recognised by the Charities Act 2011 as exempt 
charities. They are regulated by the Higher Education Funding Council for England (HEFCE) who 
ensure they fulfil their obligations under Charity law, which include operating for charitable 
purposes and demonstrating public benefit. 
 
A university’s mission is invariably a combination of research and education, but they play an 
important social, educational, and economic role within both their local and global communities. 
However, as with all organisations, universities are perceived very differently by stakeholders. Some 
individuals and organisations may easily identify the ‘public good’ of a university, but other members 
of a community may struggle to determine the positive contribution that universities make to their 
own lives and communities.  
 
The funding of UK Higher Education institutions remains a complex and often contentious issue. In 
addition to government funding, universities are increasingly diversifying their income streams. 
Universities in the UK play a significant economic role. In 2011, the Higher Education sector 
contributed 2.8% of UK GDP and generated 2.7% of all UK employment.  
 
In many smaller towns and cities, for example Durham, the city and institution that I have the most 
familiarity with, the dominance of the student population is very evident. In 2014-15, Durham had a 
local population of 43,000 and a student population of 15,000. ‘Town and gown’ relationships in 
many UK university towns and cities can become strained over issues of student housing, noise, 
litter, student behaviour and university expansion. These negative impacts of universities are often 
more cited and noted by local residents and communities, than the beneficial impacts of being a part 
of a university community. 
 
Universities should be ‘anchors’ within their communities. In addition to contributing positively to 
the local economy and labour market they should also be enhancing the social and educational 
wellbeing of local areas. It is not just a one-way process; a local community and the people within 
this can support a university’s aim and mission, and the ‘town’ and the ‘gown’ should ideally support 
one another towards mutual benefits.  
 
What is university-community engagement? 
University-community engagement is a poorly defined term with scholars divided over the nuances 
of its meaning. As the term suggests, university-community engagement can be described as any 
activity or practices that connects a university with its local, national or international community, 
but importantly, the partnership should be mutually beneficial. University-community engagement 
isn’t simply about a university supporting and ‘helping’ a community or throwing its doors ‘open’ to 
the general public. University-community engagement is achieved through building deep-rooted 
partnerships, in which all stakeholders have equal ‘power’ and representation.  
 
Activities that can support university community engagement include, but are not limited to: 
student co-curricular (extra-curricular) volunteering; staff volunteering; curricular based community 
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engagement; community-based and participatory action research; widening participation in Higher 
Education initiatives; and neighbourhood development activities.  
 
Beyond university community engagement activities and practices, higher education institutions 
have many outreach and publically engaging functions, which can include, but are not limited to: 
open access museums, collections, libraries, estates and facilities; knowledge transfer and business 
innovation services; public lectures, seminars, workshops and festivals; and life-long learning 
programmes and open access courses. University research is increasingly scrutinised to demonstrate 
its ‘impact’ and public good. 
 
To avoid lengthy theoretical debate on the matter of what is university community engagement, for 
the purposes of this report, I identify the term to mean:  
 
“Sustainable partnerships between a university and its local and regional communities that have 
demonstrable positive benefits for both parties. These relationships are founded upon a mutual 
understanding of the assets that both parties can offer.” 
 
University community engagement in the UK 
Universities in the UK take a varied and differing approach to community engagement and activities 
are influenced by changes in government policy and funding regimes.  
 
Extra-curricular student volunteering has a long history in the UK and many universities offer 
students the opportunity to volunteer in a wide variety of activities and settings. Support for student 
volunteering on a national level has evolved over time, with different support mechanisms, national 
networks and available funding. The rise in student volunteering began in the 1970’s with the rise of 
student community action groups, and the national Student Community Action organisation.  
 
Currently the Student Volunteering Network (formerly Workers in Student Community Volunteer 
network and the National Union of Students (NUS) both support and promote student volunteering. 
Each year in the UK there is a national student volunteering week which celebrates the work that 
student volunteers do. Student volunteering is regularly cited as an example of universities ‘doing 
good’ in their communities, and is sometimes used by institutions to counteract the negative 
stereotypes associated with student life. However, students and universities contribute far more to 
communities than just student volunteering initiatives.  
 
In more recent years, universities have been supported and encouraged to increase their pubic 
engagement work. This has been coordinated through initiatives such as the National Coordinating 
Centre for Pubic Engagement (NCCPE) which has, for example, set-out best practice for working with 
and involving local communities in active university research. The Research Excellence Framework 
(REF), which is a system that assesses the quality of research in UK higher education institutions, also 
now contains the need for impact statements, to demonstrate the impact that research has on 
communities. Some universities have begun to focus on community engagement as part of their 
work on Corporate Social Responsibility. 
 
Universities across the UK are increasing their community engagement work, but higher education 
institutions in North America have a much deeper and long-rooted commitment to their local 
communities. 
 
Objectives 
From the outset of the project, my Fellowship had several broad aims. These were:  
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1. Increase understanding of service-learning opportunities. Service learning enhances employability 
is an emerging style of learning in the UK but is embedded in many American institutions. 
 
2. Explore how North American universities engage staff members in employer-supported 
volunteering schemes. Durham University is in the minority in the UK offering such a scheme, and 
best practice could be shared from the USA.  
 
3. Learn from the wide range of community-based projects that students in USA cities get involved 
with and understand how these projects strengthen relationships with the local communities. 
 
4. Understand how universities in the USA fund community engagement work and how they 
measure the impact and benefit to local communities. 
  
Methodology 
As this was my first trip to the USA and Canada to visit universities, and given the broad objectives, I 
chose to visit a large number of institutions in different geographical regions to gain a broad insight 
into the work described above. I tried to ensure that visits included different types of higher 
education institutions, including both public and private universities, those with a strong faith based 
founding, and colleges that historically served African-American communities. In addition to visiting 
higher education institutions I arranged to meet with local and national organisations that support 
university-community engagement work in the USA and Canada. A full list of organisations and 
individuals visited is provided (Contacts, p45). 
 
In meeting with individuals, I conducted informal, semi-structured interviews that remained broadly 
the same at each institution, and covered the topics outlined in the objectives above.  
 
 

Findings: University-Community Engagement Case Studies from the USA and Canada 
Universities in the USA and Canada work with and engage their communities in a large number of 
different ways. In most cases, community engagement was more diverse than such work in UK, or at 
least it was easier to identify. A very coherent top-down approach was taken by institutions to 
demonstrate their commitment to community engagement. 
 
The study examined three main ways in which universities engage with their local communities. 
Interestingly, no universities visited in North America, except for the University of Pennsylvania ran 
programmes aimed at staff volunteers, although a small number of institutions, for example, Duke 
University, engaged staff through fundraising initiatives to support projects in local communities. All 
institutions visited were interested to learn more about the Durham University Staff Volunteering 
programme. The main barrier to development of such programmes in American institutions seemed 
to be the benefits allowances for staff members. Employees in the US generally have access to far 
fewer days of annual leave, and rights such a maternity leave are not as generous in the UK. The 
notion of supporting staff members for paid time off to volunteer does not yet seem to have taken 
hold, despite the commitment of universities to support their local communities. 
 
Neighbourhood Development 
Private universities, particularly those in areas that were close to communities that have high levels 
of deprivation, e.g. University of Chicago, Duke University and Yale, run extensive neighbourhood 
development projects. Typically, these are run by distinct offices within these institutions and 
support local communities by providing access to services such as education, healthcare, housing, 
and community safety initiatives. Understanding the driving forces behind a universities 
commitment to providing these services is complex and can be seen as two-fold.  
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Firstly, private universities, such as those above, are beacons of wealth disparity. They have 
endowments worth billions, whilst many residents living within in their local communities live in 
poverty. With a lack of benefits and welfare support packages for US citizens (e.g. no NHS), 
universities have become pivotal providers and drivers to improve these communities.  
 
Secondly, universities in some instances have chosen to invest in their local areas, not only to 
support the native population, but to improve services, community cohesion, and the general 
ambience of the area. This makes communities more attractive for university employees to live and 
work in these towns and cities, as well as positively benefitting local communities.  
 
An example is New Haven, which suffered severe economic decline as manufacturing closed. Yale, as 
one of the top universities in the world needs to attract and retain staff members. By investing in, 
and driving the development of the downtown area, Yale has created a pleasant and dynamic centre 
in New Haven, which benefits both university employees, their families, and the local community. 
The University of Chicago has supported similar projects, as has Duke University through the Duke-
Durham Neighbourhood Partnership. 
 
All three of these universities have supported housing initiatives, with Duke University loaning 
money to a local community development financial group, which enabled the organisation to buy 
and renovate large number of homes for low-income residents and first time buyers. Since my 
Fellowship in 2013, both the University of Cambridge and the University of Oxford have embarked 
on urban development projects, with the aim of benefitting both the local community, but also their 
respective University communities.  
 
The University of Cambridge is transforming an area north west of the city into a community known 
as Eddington, which will offer affordable housing, postgraduate accommodation, schools, shops, 
medical facilities and a community-performing arts centre. In 2015, the University of Cambridge 
Primary School opened. This is the first Primary University Teaching School in the UK. In 2019, the 
University of Oxford announced plans to build 1,000 subsidised homes for rent by University and 
College staff, more graduate accommodation, and expand innovation facilities, with the aim of 
relieving pressure on housing in the City. Like Yale, both of these UK institutions need to attract and 
retain the very best staff in the world, and supporting them, along with their local communities is of 
increasing importance. 
 
Several US universities ran extensive educational outreach programmes, supporting young people in 
their local areas. Support ranged from universities actively running and financing schools, such as the 
University of Chicago Charter Schools, to mentoring and support packages for teachers and young 
people, leadership development programmes, financial support for young people to attend 
University, and special open days and activities aimed at giving young people without role models 
access and into Higher Education. Another example was the Rutgers Camden Charter School and the 
Future Scholars programme, which worked with a specific cohort of students every year from eighth 
grade onwards. Successful participation in this multi-year programme, which included summer 
schools, granted students the opportunity to receive full tuition fee funding for a place at Rutgers 
University.  
 
Although outreach and access initiatives to Higher Education are now firmly embedded in the 
activity and mission of UK universities, such activity is often run as part of Admissions Offices in UK 
institutions. This means that the focus is on working with young people from their mid-teenage 
years, with the aim of encouraging them to apply to a particular institution, as UK universities are 
assessed on the rate of applicants from lower-income and marginalised backgrounds. In the US, as 
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educational programmes were run as part of Civic Engagement/Regional Affairs Offices, programmes 
often had a slightly different focus and were perhaps more holistic. They also supported education in 
a wider context and worked with all educational establishments, from kindergartens upwards.  
 
The University of British Columbia (UBC) had a different model of neighbourhood development. 
Although the main UBC campus is based outside of the downtown area, the Learning Exchange has 
established a physical presence in the Downtown Eastside of Vancouver, one of Canada’s poorest 
postcodes with high levels of poverty, drug use and a vibrant sex industry. This physical space is 
open to all members of the local community, and they are invited to use the space to learn from one 
another and from the University community. For example, English Language support classes are run 
by student volunteers, along with computer skills courses. Visitors have access to UBC resources and 
are encouraged to pursue shared interests, and increasingly engage in academic opportunities.  
 
Co-curricular Student Volunteering 
Every university that I visited in the USA and Canada ran co-curricular student volunteering 
programmes. These varied from highly organised, professionally driven and managed volunteer 
centres that ran their own programmes, as well as partnering with local and national organisations, 
to smaller set-ups, particularly in Canadian universities that matched students with local 
volunteering opportunities. The types of volunteering opportunities were varied, and similar to 
those found in the UK, with both one-off and longer-term volunteering all popular options. 
 
In the UK, I am most familiar with student volunteering at Durham University, which is organised by 
the student-led Student Community Action (SCA) group. Similar organisations exist at the University 
of Cambridge, and the organisation Student Hub run groups at a number of different universities. 
Although students in some universities were very involved in the leading and management of 
volunteer programmes, for example, student leaders at Boston University and Northwestern, the 
only comparable fully student-led volunteering organisations that I came across were Civic House at 
the University of Pennsylvania and Dwight Hall at Yale.  
 
Student volunteering in US universities was often organised by professionally led offices with several 
staff members. These teams were based within larger departments such as Student Affairs as well as 
Community Service Centres. In the UK, student volunteering is often run by a single member of staff, 
who may be part of a Careers Service team, Student Union, or sometimes an Access and Admissions 
Office. Generally, there was much greater human resource to support student volunteering in the US 
than in the UK. 
 
Although the nature of volunteering opportunities on both side of the Atlantic were much the same, 
universities in the US engaged students at every point of their academic career. Several universities, 
including Boston University, University of Chicago, and Widener University all ran pre-orientation 
volunteering weeks. These are for new incoming students, who arrive a week before the traditional 
Fresher’s Week, to undertake a week of practical volunteering and local orientation, often led by 
second and third year students. The aim of these programmes are to let new students find out more 
about the communities and local issues that they are becoming part of. Students pay to join these 
orientation weeks, but financial support is on offer to those students that need it. Other universities 
such as McMaster, University of Toronto, and George Washington University all ran ‘Freshman Day 
of Service’ events, which aimed to engage as many first-year students as possible in a one-off day of 
volunteering activity shortly after their arrival. 
 
Another popular intensive volunteering option at a number of universities including Boston 
University, George Washington University, McMaster, and University of Toronto were Alternative 
Spring Breaks or Alternative Reading Week programmes. These programmes used popular times 
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when students were not necessarily going to be engaged in their active studies, and instead offered 
a stimulating and rewarding programme of active volunteering, either in their local communities, or 
sometimes nationally or even internationally. These weeks were run by the universities themselves, 
or by partnering with external organisations, such as Habitat for Humanity and Americorp. 
McMaster University utilised the connections of alumni and engaged alumni in the supervision and 
oversight of programmes, which they ran at the end of the summer semester. Such weeks had 
learning opportunities built into the experience. Students were encouraged to critically engage and 
explore the issues that they were faced with, to begin to understand and question the societal, 
economic and environmental challenges that they were confronted with through, these intensive 
and immersive experiences.  
 
Duke University, through a generous endowment, offers the Duke Engage programme to every 
undergraduate student who wishes to participate. Through this programme, students spend up to 8-
weeks during the summer participating in either group or individual programmes of activity, which 
are based nationally and internationally. These trips are designed to offer complete immersion to 
the communities in which they are based, and aim to transform students, advance the University’s 
mission, and provide meaningful assistance to communities in the US and abroad. 
 
Some universities have established longer student development programmes. These bring together 
active service and volunteering, but also aim to develop a student’s leadership and personal 
development, foster a sense of what it means to be a global and civically aware citizen, and promote 
academic enquiry into societal issues.  Programmes such as Seeds of Justice at the University of 
Chicago and the First Year Service Program at Boston College are aimed specifically at first-year 
students, whilst others including Living Learning Communities at Widener University and the Civic 
Scholars Programme at Rutgers-Camden are year-long programmes and students at different stages 
could join. The University of Pennsylvania offered a four-year Civic Scholars programme, which up to 
15-students per year were admitted onto. This aimed to attract students who could clearly 
demonstrate a commitment to community engagement and service, and offered support 
throughout their time as an undergraduate. 
 
After finishing as a student, several institutions offered opportunities for alumni to engage in 
volunteering activities that benefited their local communities. For example, the Duke Alumni 
Association runs Duke Alums Engage, an annual initiative to bring together Duke alumni in specific 
cities to work on a one-off service event. Projects are organised by local alumni volunteer leaders 
and training and guidance is given by the Duke Alumni Association. Activities regularly take place in 
over 36 different cities and projects have included: preparing food for distribution to the homeless, 
supporting school children in preparation for entry examinations, supporting community gardens 
and running an activity day for children suffering from cancer. Such activity is an interesting and 
different way to keep alumni connected with one another and the institution, and is clearly a 
positive way to expand a University’s brand. 
 
The most obvious difference when comparing co-curricular student volunteering in the UK and in the 
USA was the inclusion of reflection sessions at virtually every university I visited. From one-off single 
days of service, to week-long and year-long programmes, at universities in both the USA and Canada 
reflection sessions were an in-built part of volunteering programmes. These sessions aimed to 
prepare students for the volunteering that lay ahead, and then prompted students to explore and 
dig deeper into the societal issues they encountered. Reflection sessions were led by fellow 
students, university staff members, or community organisations, but aimed to encourage students 
to think about what they had experienced, and challenged them to take further action or question 
what they could do.   
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Two examples of how reflection sessions were be built into volunteering opportunities are below: 
 
Great Canadian Shoreline Clear-Up 
Volunteering activity: A one-off, single day of litter-picking and beach clear-up work for students 
from across the University of Toronto. 
 
On the day but before leaving for the beach students: 

1. Participated in an ice-breaker activity – why are you volunteering? 
2. Discussed ‘What’s the problem?’ Watched a short film about the Great Pacific Garbage 

Patch 
3. Received an introduction from the organisers of ‘The Great Canadian Shoreline Clear-Up’ 

which is a national initiative 
4. Received a map of the local area they were travelling too, along with information about the 

local area and habitats, and an outline of the activity itself 
 
Students left in groups and spent several hours’ litter-picking and clearing up the beach.  
 
At the end of the activity, groups gathered on the beach before leaving and discussed questions such 
as: 
 

5. Was there as much litter as they expected? Where was the litter predominantly located? 
What type of rubbish and litter were most routinely found? 

6. Groups discussed what could be done e.g. one group identified that cigarette butts were the 
most commonly disregarded item littering the ground, but that there were also very few 
cigarette butt bins. They undertook to write to the local council to suggest placing more 
cigarette butt bins in prominent places. 

 
Regular School Reading Programme  
Volunteering activity: Weekly support to young children in local schools to support them with their 
reading. 
 
Reflections sessions for this volunteering activity involved regular get-togethers for students and 
were led by professionals or by fellow student leaders. Topics for discussion included: 
 

• Why does the need for reading support exist? 
• Which students in particular need support? 
• Why are we volunteering in one particular school, but not the neighbouring school? 
• What methods/theories of reading support are available? 
• How do young children learn? 

 
By unpacking and exploring questions such as the above, students began to think about and discuss 
topics such as: 
 

• Socio-economic differences within the local area  

• Impact of computer game/TV/technology on young people’s learning and development 

• Unequal distributions of wealth 

• Pedagogy  

• Immigration and English as a second language 
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Although the above examples appear to be obvious and many students volunteering may consider 
these issues in their own mind, there is not a culture of offering reflection sessions as part of student 
volunteering in the UK.  
 
Curricular Based Community Engagement 
The third main route for university-community engagement explored in this trip was service-
learning, or curricular-based community engagement. This model of community engagement 
involves embedding service and community action into formal taught and assessed aspects of a 
student’s academic course of study. For the universities visited, this was for undergraduate students. 
The popularity of service-learning rose greatly in higher education institutions across the USA during 
the late 1990s and 2000s. Today it seems to be embedded, and is a popular form of pedagogy in 
many universities. 
 
In most US universities visited, service-learning courses were offered across the institution and were 
managed and led by central units that provided professional support and training. In Canada, some 
universities offered programmes akin to those found in the US, whilst other institutions had more of 
an emerging service-learning offering, often based in a single faculty or course e.g. Social Work at 
McMaster University. Service-learning courses were observed in all subject areas, from Arts & 
Humanities, Social Sciences, and Business Schools, to Biological and Medical Sciences, Engineering, 
and Physical Sciences. Service-learning courses had a blend of classroom teaching and learning, 
mixed with active volunteering and service with a local community partner. As well as reflection, 
active service was part of learning objectives. For such modules, there was often a 50:50 spilt 
between classroom learning and practical action.  
 
Examples of service learning courses include: 
 
George Washington University 
History Module: Washington DC History, Culture and Politics: a course that promotes engagement 
with community organisations through both research and assessment. Students undertake research 
with community organisations and then present their findings in public venues or online.  

 
Public Health Module: The Autism Experience: A Public Health Perspective: in this course, the autism 
experienced is explored by engaging with autistic young adults, their parents, researchers, clinicians 
and other service providers. Students volunteer with autistic young people and their families, in 
addition to classroom learning and seminars. 
 
Duke University 
Engineering Module: Engineering Sustainable Design and the Global Community: working in 
partnership with a local, national or international community agency, students work to design an 
engineering solution for an identified community need.  
 
English Module: Narratives of Migrations: students on this course engage in a mentoring relationship 
with an immigrant student in a local high school and explore narratives of migrations as told by 
refugees and immigrants from across the world through different media. 
 
Drexel University 
Computer Science Module: Data Analytics: this class mixes classroom reading and seminar work 
covering data and information needs of organisations, data-driven methods, and models for 
organisations and data assessments. Students then work with a small community business or NGO as 
their client and provide data analytics support.  
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Some universities provided support to students wishing to undertake active service as part of larger 
research projects or for their thesis. Brywn Mawr College had an extensive Praxis programme to 
develop such skills for students and the Pace Center at Princeton University ran the Programme for 
Community Engaged Scholarship. These programmes provided training and support for students 
from the beginning to the end of their studies, to enable them to undertake purposeful community-
engaged learning opportunities. 
 
Providing service-learning opportunities requires resource and training for faculty members. Several 
institutions including the Lindy Center at Drexel University and the University of Toronto provided 
grants and support for academic members of staff seeking to develop service-learning courses. 
Others engaged postgraduate researchers to help work with academics to develop and deliver 
courses. Most of the universities I visited all cited this need for central support to run and develop 
community-engaged learning courses and programmes, with many also offering opportunities for 
faculty staff members to come together and develop their experience in this area, either through 
short-term courses and programmes, or through best practice events once or twice a year. 
 
A different approach to curricular based community engagement was the Inside-Out Prison 
Exchange programme. This innovative programme, started at Temple University, but with trained 
instructors now running courses in 12 different countries around the world, in over 150 different 
universities and colleges, brings students together with incarcerated men and women to study as 
peers inside a prison. Over the course of a semester, all students read the same texts, and then 
come together to discuss in weekly reflections together. Having joined a weekly session at 
Graterford State Correctional Institution in Pennsylvania, I can see that this experience of learning 
together has a strong and powerful impact on all involved. 
 
Infrastructure & Support Organisations 
In the USA, Campus Compact is a national coalition and membership organisation of over 1000 
universities and colleges, which are committed to the public purposes of higher education. Campus 
Compact runs at a national level, engaging the senior leaders of universities, including Vice-
Chancellors and Presidents, but the organisation also has regional branches which support 
universities and colleges within a particular state or regional area. These more local teams often 
work with professional support staff and teams, in offices that deliver community engagement work.  
 
Campus Compact is well recognised and cited by many of the US universities visited as a vital 
organisation in supporting and championing community engagement work. It provides training and 
support to organisations, staff, and students; it runs events to share best practice; but it also 
undertakes research and evaluation to show the impact and benefit of all aspects of university-
community engagement. Whilst many of the universities I visited did run evaluations and impact 
assessments on the work they were undertaking, Campus Compact provides such evidence on a 
national basis. Such an organisation does not exist within the UK.  
 
Campus Compact offers a number of prestigious awards each year which are well recognised 
throughout the US higher education system. Many universities also work towards the coveted 
Carnegie Foundation Classification for Community Engagement, which again is well recognised and 
demonstrates an institutions commitment to community engagement. 
 
Beyond Campus Compact there are many other regional and local networks and organisations that 
support universities with their community engagement work. These include the Philadelphia Higher 
Education Network for Neighbourhood Development (PHENND) in Pennsylvania and the Leadership 
Triangle in North Carolina. 
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Both of these organisations offer different types of support, with PHENND supporting its members 
to develop mutually beneficial, sustained, and democratic community-based service-learning 
partnerships, which can support the revitalisation of local communities and foster a sense of civic 
responsibility amongst the regions Further and Higher Education institutions. This support is 
particularly helpful for colleges and universities that do not have as much resource to fully staff and 
equip large staff teams to work on community engagement initiatives. The Leadership Triangle has a 
different mission, as it aims to promote regionalism across the separate communities of Durham, 
Chapel Hill and Raleigh by working with universities, students, civic leader, corporate organisations, 
and not-for-profits. 
 

Recommendations 
To support the advancement and development of university-community engagement work in the 
UK, following my experience and review of practice in the USA and Canada, there are five key 
recommendations that can be drawn. These are: 
 

1. New university-community engagement work should be focussed on developing 
community-engaged teaching and learning practices and opportunities  

2. Co-curricular student volunteering should include greater reflection and opportunities 
for students to articulate their experience to support learning and personal 
development 

3. Community Engagement opportunities and projects should be embedded throughout a 
students’ life-cycle, from pre-arrival to alumni events  

4. A national network to champion, support, and provide training to practitioners should 
be established 

5. To fully embed universities back into their immediate localities, the notion of Civic 
Universities needs to be revitalised and institutions need to see themselves as ‘anchor’ 
institutions 

 
Community-Engaged teaching and learning  
Although many universities in the UK have moved to incorporate more experiential learning and 
teaching in their modules, there are very few universities offering the sorts of service-learning 
opportunities that are common place in American, and increasingly, in Canadian universities. As a 
world leader in Higher Education, it would seem natural for UK institutions to innovate in this area. 
Community-engaged research has gained rapid support in the UK in recent years, partly driven by 
organisations such as the National Coordinating Centre for Public Engagement (NCCPE), but also by 
the increasing need for universities to demonstrate their impact, and of course, by researchers 
themselves who want to explore and enrich their work and activity. 
 
Anecdotally, it seems that students are once again becoming more civically and ethically minded, 
and as University fees increase and students see themselves as ‘customers’ and ‘consumers’ it seems 
that students are expecting more from their university experiences. As student mobility becomes 
ever more global, students will ‘shop around’ to find their preferred university and course, and 
increasingly this will no longer be limited by country boundaries. It would seem that in the years 
ahead, students could be expecting UK universities to offer service-learning type opportunities as 
part of their courses. Therefore, there could be a competitive advantage for UK institutions to 
develop service-learning and community-engaged learning opportunities across their curriculum.  
 
Some of the evaluation and positive impacts of service-learning that university leaders in the USA 
shared, showed that service-learning can support other institutional objectives. For example, a 
handful of universities had data that indicated that students engaged in service-learning course were 
less likely to drop-out than students not undertaking such courses. It also seemed that service-
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learning courses attracted students from under-represented backgrounds, and many service-
learning courses topped student satisfaction ratings. As student retention, student satisfaction, and 
widening participation are of primary importance to UK institutions, adopting such styles of teaching 
and learning could have wide ranging positive impacts. 
 
Service-learning should not just be of benefit to the institution and its students. Such activities, as 
long as developed and managed appropriately, could be highly beneficial to the communities that 
surround institutions. Like community-engaged research, service-learning provides an opportunity to 
develop mutually beneficial relationships, that will strengthen bonds within communities and bring 
support to community groups and those who may otherwise be marginalised.  
 
To establish well-serviced and functioning service-learning courses, it is clear from the US examples 
that support and training needs to be provided for faculty members of staff. This can involve 
funding, and ideally professional support and administrative staff to support courses. Developing 
such courses requires detailed planning, time and skills. Academics also need to be recognised and 
rewarded for their teaching and innovation in pedagogy, rather than just their research output. This 
could be a barrier to the development of such courses in the UK, and was mentioned by a small 
number of Canadian institutions as to why service-learning had not become embedded: academics 
gained no credit or recognition for developing and delivering service-learning courses, and therefore 
there was no incentive to spend their time on this. Their priorities had to remain on research output 
and grant income.   
 
Resistance to introducing such courses in the UK may also come from our long-standing focus on 
knowledge based degrees. In the USA, undergraduate degree programmes are often four-years long, 
and the first two years consist of pursuing a much broader education, than typical undergraduate 
degree programmes in the UK. Only in the latter part of their degree do US students ‘major’ in 
specific subjects. This seems to be true of most universities, even those that are not known to be 
Liberal arts colleges. This breadth of study seems to enable students to explore a greater diversity of 
subject areas, but also provides an opportunity for inter-disciplinary courses to run, opening up 
opportunities for service-learning or more experiential learning models.  
 
There is a greater focus on developing academic literacy and well-rounded, broad based skills in 
higher education in the USA, than there traditionally has been in the UK. Some critics may see 
service-learning courses as ‘watering’ down of academic rigorous content, but done well, service-
learning can enhance critical thinking, and challenge students to question and debate. All types of 
universities in the USA, from highly prestigious Ivy League institutions to community colleges offer 
service-learning courses, so this demonstrates that any university in the UK could develop and offer 
this style of pedagogy. 
 
Co-curricular Student Volunteering 
When reviewing co-curricular volunteering, there are two recommendations that can be drawn from 
the opportunities observed in the USA and Canada. Firstly, to ensure that students gain the most 
from their volunteering experience, and so that they understand and become more culturally and 
socially aware of the communities that they are supporting, opportunities for formal reflection 
should be encouraged in the UK. Such opportunities aide student development, foster a sense of 
learning and development, enable students to grow in self-awareness, and become more aware of 
the social, economic, political and environmental challenges and concerns in communities that may 
be very different to those that they are used too. 
 
Encouraging and supporting opportunities for reflection also benefits communities. There were 
examples when both community members and students came together for reflection sessions, and 
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these opportunities facilitated awareness between different community members. Enabling 
students to learn more from their volunteering experiences develops their ability to contribute in 
more meaningful ways, as their understanding of societal issues increases. Developing reflection 
sessions requires a change in culture, and perhaps a shift in how student volunteering is perceived. 
In the UK, student volunteering can be seen as a ‘nice’ thing to do, that enables students to ‘escape 
from their student bubble’ that has benefit to a local community. Volunteering is increasingly seen 
as a way to build employability skills and provide ‘real life’ experience, but it is rarely viewed as a 
way to foster critical thinking and a holistic part of University life. 
 
Students need to be mentored and coached to run reflection sessions, and students themselves 
need to commit to participating in these, in addition to the practical service element of their 
volunteering. Running reflection sessions could provide student opportunities for developing 
leadership and coaching skills, as in many American universities, such sessions were led by students 
who had undergone training. This model could work in the UK as it decreases the staff resource 
required but it still requires informed mentors and trainers to introduce these skills to volunteering 
programmes. 
 
To further enhance co-curricular volunteering, UK universities should seek to embed volunteering 
and service activity at every stage of the student life-cycle. Pre-orientation weeks of service were 
popular amongst students in the USA. These weeks add to the student experience and could be 
particularly valuable for international students, who may find an additional and different orientation 
experience a beneficial and insightful start to their time as a student in the UK. Such opportunities 
help to develop relationships between ‘town’ and ‘gown’ as students begin to understand the 
community which they are becoming a part of. Students participating in pre-orientation weeks often 
become student leaders within the sphere of community engagement, and identifying such 
individuals quickly is beneficial for all. As culture shifts, and both new students and universities 
expect greater variation in induction week activities than the traditional ‘drinking culture’ of 
Fresher’s Weeks, developing weeks of community service and reflection could be very welcomed by 
all. 
 
A number of US universities also engaged alumni in their volunteering and outreach work. This 
varied from asking alumni to offer support when organising activities such as ‘Alternative Spring 
Break’ programmes, to organising specific days of volunteering activity for alumni based in a specific 
location. This latter option provides different opportunities for alumni to engage with their alma 
mater and may attract different alumni to those that usually attend social reunion events or 
academic activities. Such activity also positively supports a university’s brand and reputation, and as 
UK institutions look to grow and develop their alumni programming activity, offering ‘Days of 
Service’ could be a useful model to emulate. 
 
National and Regional Networks 
Institutions in the USA have benefited from the Campus Compact coalition. A particular strength of 
this organisation is the way it engages with university leaders, in addition to providing support to 
staff and students in programme delivery. It plays an important role in advocating for the 
importance of community engagement and undertakes research and evaluation to demonstrate the 
impact such activity has. This is a vital role, as when institutions are under pressure, it can become 
easy to view community engagement as a ‘nice to do’, rather that it being seen as a crucial and core 
role of any institution. Having an organisation that is regularly collecting, collating, and reviewing 
data and demonstrating impact is highly valuable. 
 
The UK does not currently have such a network to champion and advocate for university-community 
engagement. The National Coordinating Centre for Public Engagement covers some aspects of the 
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work reviewed here, but there is a difference between public engagement and community 
engagement work. The Student Volunteering Network provides peer support and training to staff 
and students working in this area. It is run by a committee of volunteers, and whilst providing 
training and events, it does not have the reach of an organisation such as Campus Compact. It lacks 
capacity to engage senior university leaders and to provide the in-depth research and evaluation 
that Campus Compact offers.  
 
To raise the profile and impact of community engagement, the UK would benefit from a national 
organisation to spearhead this work. Since originally completing the research for this Fellowship, the 
Civic University Network and the UPP Foundation Civic University Commission have both been 
founded. These organisations are beginning to emulate the type of support that Campus Compact 
can offer. 
 
Civic Universities and Anchor Institutions 
There are many more examples of universities in the USA supporting neighbourhood development 
projects and fulfilling their role as ‘anchor’ institutions. Although some UK universities were founded 
by philanthropists and ‘red-brick’ universities were specifically established with the notion of a civic 
mission, this ethos has in some part been lost over time, although there is now a resurging interest 
in civic universities. Universities in the UK are once again focussing on their civic mission, and the 
responsibilities they have to their localities, but most UK universities do not have the financial 
resources that institutions, particularly private universities, have in the USA. This limits their ability 
to invest and support communities in quite the same way as universities such as Yale or Duke 
University might, but there are signs that universities are increasing seeking meaningful and 
mutually beneficial ways to foster their position as anchor institutions within a community. 
 

Conclusions 
This project aimed to take a broad view of community engagement activity in North American 
universities, to identify new opportunities for UK institutions and their communities, to build 
beneficial partnerships and relationships. It did not seek to explore community-engaged research or 
public engagement work.  

 

Through the research visits made and subsequent recommendations, it is clear that new aspects of 
community engagement work were explored, that could be embraced by UK institutions. This is 
particularly true for the work seen in the area of service-learning and the expansion of co-curricular 
volunteering. Very few universities in the USA or Canada offered an employer-supported 
volunteering programme, so this aspect of research was more limited. Generally, universities were 
keen to learn about the work undertaken at Durham University in this area, and this often turned 
conversations and visits into two-way learning and exchange dialogues, which was unexpected but 
highly rewarding.  

 

Universities in the USA show a great commitment to the local communities that they are located in. 
Most of the universities visited and representatives interviewed, citied their university mission 
statement or strategic plan, that named civic engagement as a key role or priority of their institution. 
All showed a sense of pride and responsibility about supporting the communities in which they are 
placed and for supporting students to become civically engaged citizens. This commitment to locality 
and community engagement was clearly driven from the top of institutions, by Presidents and Vice-
Chancellors. 
 
Canadian institutions showed more variation; all those I visited of course articulated the importance 
of community engagement and were proud of the work that they were doing, but it was clear that 
their work, like many in the UK, was not as embedded into the core functionality of the institution. 
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Top-level support from Senior Leadership teams in the Canadian institutions seemed to be less clear, 
and certainly most staff teams working on community engagement in Canadian universities were 
much smaller than in the USA. 
 
As this Fellowship project unfolded, I began to ask myself ‘why do universities in the USA have 
greater engagement with their local communities than institutions in the UK?’. A number of factors 
came to light, which I think go some way in answering this question. 
 
Many private higher education institutions in the USA were founded by philanthropists, and a notion 
of giving something back to a community. These founding principles have become a part of the DNA 
of these universities, and for these institutions, community engagement has been embedded in their 
principles from the very beginning; it is not a new way of thinking or working.  
 
No university explicitly discussed how their community engagement was funded, but it is well 
documented that university philanthropy in the USA is world-leading: many private universities have 
endowments worth billions of dollars. Alumni and friends regularly give back and support their 
universities, and modern day philanthropists fund significant programmes at universities (for 
example, the Duke Engage initiative). Private US institutions therefore have more resource to invest 
in community engagement work: they can employ more people to run programmes and activities, 
and invest financially into local activities.  

 
Private US universities are often very wealthy institutions, but can be cited in localities of extreme 
poverty and deprivation (e.g. University of Chicago borders the neighbourhoods of the South Side of 
the city; Durham, North Carolina, the home of Duke University suffered huge economic decline as 
the tobacco industry folded; and New Haven, where Yale University is located, saw a rapid post-war 
decline following the closure of manufacturing). This disparity of wealth, and the lack of benefits and 
welfare support packages for US citizens (e.g. no NHS) has led universities to be pivotal providers 
and drivers to improve communities.  
 
Public universities in the US do not necessarily have the same wealth and resource as their private 
counterparts, but, as their name suggests, they have a fundamental role in serving the community in 
which they are founded. Public universities in the US are generally for local, in-state students, who 
pay significantly less fees than out-of-state students. They have been founded with the purpose of 
serving their local community, so again, community engagement and a civic mission are at the core 
of their work. Public universities often represent the communities they serve, for example, North 
Carolina Central University where community engagement is embedded into their mainstream 
activities. Although some universities in the UK, such as the University of Newcastle, which has long 
cited itself as a ‘civic university’ have always maintained the importance of place based relationships, 
it is only more recently that there has been a stronger movement towards championing such 
activity. It is positive to see that since my Fellowship there is a greater national voice for such activity 
emerging, particularly through the Civic University Network and the Civic University Commission.  
 
If these new organisations can take a lead in voicing and demonstrating the impact of community 
engagement, as Campus Compact has done in the USA, this would be very beneficial. Although 
individual universities ran their own evaluation and impact studies of their programmes, in the USA, 
the most notable research and evaluation was conducted by Campus Compact. Such research could 
help universities in the UK leverage both internal and external funding. 
 
In US universities, encouraging students to engage with the local community, whether through 
active volunteering or through service-learning was seen as enhancing and adding to the student 
experience. Universities encouraged students to become more socially responsible, and develop into 
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civically engaged graduates. They sought to develop students who have a broad understanding and 
ability to think critically around social, environmental, and political issues. As student fees in UK 
universities have increased, and the focus on student experience intensifies, UK universities will 
want to explore opportunities for enhancing and promoting these fulfilling experiences. 
 
It is clear that US universities are doing more community engagement work than their UK and 
Canadian counterparts, but the work that teams in the UK are doing should not be understated. The 
American culture is different to the UK mentality, and there is no doubt that US institutions are 
exceptionally good at marketing and promoting the work they do. There were many examples of 
student volunteering in the US, which, rightly so, were highly praised and cited by their institutions 
as excellent community engagement activities. These were no different to the activities that student 
volunteering teams run in universities across the UK, but institutions here are generally more 
reserved about celebrating their contributions. Although ever more universities in the UK do have 
senior leaders championing their work, nearly all US universities had high profile internal advocates.  
 
To really develop positive and truly mutually beneficial community engagement, local communities 
must be equal partners. Although this report has focussed on the benefits community engagement 
can bring to universities themselves, more than the benefits to local communities, it is really clear 
that communities must be seen as a rich and positive source of support for the mission of 
universities. This was clearly articulated throughout the visits I made: local communities are an asset 
for a University, and are not a pool of research subjects and objects to be experimented upon or 
‘helped’.  
 

Fellowship Impacts 
Following my return from the USA and Canada, I gave presentations to the Board of Student 
Community Action at Durham University and presented at the National Coordinating Centre for 
Public Engagement conference in December 2013. In 2014 I led a workshop session at the national 
Student Volunteering Network conference. In all of these presentations I shared the findings and 
recommendations presented in this report and reached a broad audience of practitioners.  
 
For a short time in 2014 I was Chair of the Student Volunteering Network, and when I relocated to 
Oxford I became a Board Member of Oxford Student Hubs. Although it was not appropriate to 
directly disseminate my report findings in these roles, the broader based understanding of 
community engagement that I had experienced in the USA and Canada enabled me to bring fresh 
ideas and approaches to these roles. 
 
In late 2013, shortly after returning from the USA and Canada, I was appointed Vice Principal at 
Collingwood College, Durham University. This broad based role took me away from front line 
delivery of community engagement work, but the experience of my Fellowship shaped the way in 
which I approached this role. One of my responsibilities as Vice Principal was to establish a personal 
development programme at Collingwood College, to include outreach and engagement 
opportunities.  
 
Working with students, a successful music outreach project was delivered in local primary schools, 
the College partnered with the local Community Foundation, and working in partnership with other 
senior leaders of the College, community engagement work became a key part of larger College 
projects. When funding was secured for a new multi-use games area, we ensured that this new 
facility would benefit the local community as well as students. With further support, the C5 Cup 
(Collingwood College Community Challenge Cup) was initiated and involved students working with 
local young people. Although not fully formed at the time I had to leave Durham and relocate to 
Oxford, it has been welcoming to see Collingwood embrace the ethos of community engagement, 
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particularly through the launch of the Collingwood Change Makers programme. This scheme offers 
students the opportunity to work with community organisations over the summer months, and is 
very similar to some of the programmes seen in the USA.   
 
Coincidentally, as I undertook my Fellowship in the USA and Canada, a Durham University academic 
completed the Inside-Out Instructor training. Although entirely led by that member of staff, their 
Department and Faculty, I was a vocal advocate for the Inside-Out programme, when Durham 
University became the first UK university to offer the programme.  
 
Although the Fellowship successfully explored university community engagement, over time I have 
realised that the experience has had a more profound and wide ranging impact. The opportunity to 
visit over 20 different higher education institutions in the USA and Canada, early in my career, when 
my education had been wholly UK focussed, has had a significant impact on my understanding, 
knowledge, and vision for Higher Education. In the USA I absorbed everything around me as I visited 
each campus. Walking around and speaking to staff and students, I gained an understanding of very 
different student experiences and saw the facilities on offer. This understanding of a different higher 
education experience shaped the way in which I went about my work at Collingwood College. 
 
Now based at a postgraduate College at the University of Oxford, understanding and appreciating 
the global and international context of higher education is key. Many of the students that come 
through our doors, have previously studied at the universities visited in the USA and Canada. 
Understanding the context and experience that students may have had as these prior institutions 
informs my work on a day-to-day basis. I have been fortunate to travel more in my current role, 
particularly to East Asia, and continue, whenever possible, to make contact with and visit local 
universities. What started as a Fellowship to explore university community engagement has 
developed into long-term global interest to understand and learn more about international higher 
education.  
 
Although no longer working at the front line of university community engagement, the experience of 
my Fellowship stays with me every day. I can identify numerous projects that have evolved from the 
conversations I had, the people I met, and the projects I saw during the trip. I know I bring a 
different context and view to conversations with colleagues because of my Fellowship experience, 
and who knows, as the Civic University agenda in the UK gains momentum, perhaps there will be 
opportunities to return to front live university community engagement work. 
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Appendix 
 
Visit Notes 
 
Boston College 
Boston College was founded in 1863 and is a private Jesuit research university. Boston College has 
over 9,000 undergraduate students and almost 5,000 graduate students.  Undergraduate tuition 
fees are $55,000 and it is expected that the total cost of living is $78,000 per annum. There is 
comprehensive financial aid available to students who require it. 
 
The Volunteer and Service Learning Center is the focal point for all service activity at Boston College. 
It encourages all students to volunteer during their studies, and provides a comprehensive database 
of volunteer opportunities with Boston based organisations. It also runs a number of service 
programmes, including Boston College Big Brother or Sister (BC BIGS) which offers students the 
opportunity to mentor a child in Boston, as part of a national organisation. Eagle Volunteers is 
another programme which supports children in local schools and the First Year Service Program is 
designed specifically for first-year students. The programme requires students to volunteer each 
week, and along with active service, volunteers are guided through reflection sessions. This 
underpins the University mission to enable students to grow personally, and become men and 
women for others.  
 
The Volunteer and Service Learning Center plays a prominent part in promoting opportunities for 
service post-graduation. 
 
Boston University 
Boston University was founded in 1867 by Methodists but today is a non-sectarian private research 
university. It has around 16,000 undergraduate and 15,000 graduate students and is one of the 
largest employers in the region. Fees and living costs for student’s top $75,000 per annum, but the 
University has an extensive financial aid programme to support all students. The University is a 
member of the Boston Consortium for Higher Education and the Association of American 
Universities.  
 
The Community Service Center was founded in 1986 by a group of students and was initially called 
the ‘The League’.  By 1989 The League ran over 17 different programmes and it was renamed the 
Community Service Center in 1991. Today the CSC runs a variety of programmes for students and 
also offers leadership opportunities for Boston University students. It aims to facilitate education, 
reflection and active community service through its programmes. 
 
Some of the flagship programmes include the First Year Student Outreach Project (FYSOP), 
Alternative Spring Break, and Fall Days of Service. FYSOP brings together groups of new incoming 
students one week before term starts, for seven days of community engagement, service and 
education. The project is led by returning students, and students work across neighbourhoods in 
Boston. The project aims to introduce new students to Boston, its communities, community 
organisations, as well as the campus and one another. 
 
Alternative Spring Break provides BU students with opportunities to undertake a weeklong service 
opportunity during Spring Break, in communities across the country. As well as active service, 
students are encouraged to consider social justice, and their service is accompanied with reflective 
sessions and educational opportunities. 
 

https://www.bc.edu/
https://www.bc.edu/bc-web/offices/mission-ministry/sites/volunteer-service-learning-center.html
https://www.bc.edu/content/bc-web/offices/mission-ministry/sites/volunteer-service-learning-center/service/bc-bigs.html
https://www.bc.edu/content/bc-web/offices/mission-ministry/sites/volunteer-service-learning-center/service/bc-bigs.html
https://www.bc.edu/content/bc-web/offices/mission-ministry/sites/volunteer-service-learning-center/service/first-year-service-program.html
https://www.bu.edu/
https://www.bu.edu/csc/
https://www.bu.edu/csc/opportunities/programs/fysop/
https://www.bu.edu/csc/opportunities/programs/asb/
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The CSC also provides one-off opportunities for active service, such as the Fall Days of Service  which 
aim to provide opportunities for students short of time. These days are also branded and aimed at 
first-time volunteers.  
 
In addition to the professional support staff team at the CSC, many of the projects are led by paid 
students leaders.  
 
Bryn Mawr College 
Bryn Mawr College is a woman only, liberal arts college, ten miles west of Philadelphia. The College 
has 1300 undergraduate students and 400 graduate students. It was founded in 1885, and it was the 
first women’s college to offer graduate programmes. It prides itself as an institution that is 
academically focussed but that has a social mission. It is part of the Seven Sisters colleges and forms 
a Tri-College Consortium with two other liberal arts colleges in the Philadelphia area, enabling 
students to cross register for courses at different colleges. Undergraduate tuition fees are $44,470 
 
The Civic Engagement Office was founded in 2003 and runs a variety of programmes that include 
providing direct service and reflecting in that service both inside and outside of the classroom. The 
office is part of the Leadership, Innovation, and Liberal Arts Center which is a centre that aims to 
enhance the opportunities available to students for their personal and professional development. 
The civic engagement office sponsors a number of practical service programmes that include 
America Reads and America Counts, mentoring projects, international student buddying services, a 
community garden, one-off Saturdays of Service and summer service opportunities. All participants 
of projects take part in reflection sessions and students are trained to lead these sessions. The Praxis 
Programme is the office’s largest project, and is a tiered level experiential, community-based 
learning programme that integrates theory and practice through student engagement in active, 
relevant fieldwork. 
 
Praxis Programme 
The aims of Praxis Programmes are to support staff and students in developing community 
connections and to broaden the learning experience of students.  
 
The Praxis Programme has a steering committee, which includes faculty members, staff and students 
who advise on the ongoing development of the programme. They host end of semester lunch 
meetings for faculty members involved in running Praxis Courses and they host a Praxis III poster 
session. Previously course development grants have been available to members of staff wishing to 
develop Praxis Programmes, and undergraduate and graduate interns are employed to act as field 
placement support.  
 
There are three levels of Praxis courses which require increasing levels of fieldwork, but they do not 
have to be taken successively. Praxis I and Praxis II courses are developed by faculty staff members 
and are offered in a variety of different academic departments. Praxis III programmes are 
Independent Study courses and are developed by students, in collaboration with faculty members 
and field supervisors.  
 
Praxis I: 
These departmental based courses provide students with exploratory fieldtrips to explore and 
develop community connections in relation to the course topics. Such trips may include field trips to 
local organisations, guest speakers, and assignments that require students to research local issues. 
In Praxis I courses, fieldwork does not contribute to more than 20 hours per semester (2-hours per 
week) and the Praxis component should contribute to less than 25% of the total course work 
assigned.  

https://www.bu.edu/csc/opportunities/one-time-events/
http://www.brynmawr.edu/ceo/
http://www.brynmawr.edu/lilac/
http://www.brynmawr.edu/ceo/programs/
http://americareads.as.ucsb.edu/
http://www.brynmawr.edu/ceo/programs/summer/bmcsos.html
http://www.brynmawr.edu/ceo/programs/praxis/
http://www.brynmawr.edu/ceo/programs/praxis/
http://www.brynmawr.edu/ceo/programs/praxis/
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Praxis II: 
These departmental based courses include more substantial fieldwork component that engages 
students in activities and projects off-campus that are linked directly to course objectives and are 
useful to the community partner. Such courses may include weekly fieldwork: e.g. assisting in school 
classrooms, urban farms or community-based organisations; conducting research that has been 
requested by a community partner; project-based activities such as creating curriculum or 
workshops, designing websites or brochures.  The Praxis component constitutes between 25-50% of 
the total course work assigned and requires between 2-7 hours of fieldwork per week.  
 
Praxis III: Independent Study 
Praxis III is an independent study and up to 15 students per semester are supported by Praxis 
Programme staff. Students can take up to two Praxis III courses during their time at Bryn Mawr. A 
student must identify a supervisor and identify clear objectives and a work plan for their Praxis III 
course. Fieldwork will take around 8-10 hours per week. 
 
Campus Compact 
Campus Compact is a national coalition of over 1000 universities and colleges across the USA, which 
are committed to the public purposes of higher education. The Compact was founded in 1985 by the 
presidents of Brown, Georgetown and Stanford universities. Today, the national offices are based in 
Boston, but state and regional Compacts provide local support.  The mission of Campus Compact is 
to support campus-based civic engagement, to develop students’ citizenship skills and forge 
effective community partnerships. 
 
In the beginning, the Compact worked to encourage students to engage in community service as 
volunteers, In the 1990s, as more attention was focussed on the connection between participation 
in community service and academic achievement, Campus Compact launched the Integrating Service 
with Academic Initiative. This provided grants and workshops to support institutions to build service-
learning initiatives and in the 2000s Campus Compact provided many more resources to support the 
growing trend for service-learning. 
 
Campus Compact provides support for all members of a University, from Presidents and Vice-
Chancellors, to academic faculty, professional services and students themselves. Campus Compact is 
a membership organisation, and universities and colleges join their regional branch, paying annual 
fees. In return, they have access to extensive training resources, events and programmes. Campus 
Compact conducts research into the impact of community-engagement and champions the cause on 
a national scale. It also runs a number of high-profile awards and accreditation schemes. 
 
Concordia 
Concordia University is a public research university in Montreal and was founded in 1974 following 
the merger of Loyola College and Sir George Williams University. Today it has 35,000 undergraduate 
students and 9,000 graduate students, which makes it one of the largest universities in Canada. 
Concordia is one of three English speaking universities in Quebec. 
 
The Office of Community Engagement aims to develop and support meaningful and mutually-
beneficial relationships between the university and the diverse communities of Montreal. The Office 
runs a number of programmes, including the University of the Streets Café which organises bilingual 
public conversations in cafes and public spaces across the city. At the time of my visit, the office was 
staffed with 2.5 FTE members of staff. 
 

https://compact.org/
https://www.concordia.ca/
https://www.concordia.ca/about/community/office.html
https://www.concordia.ca/about/community/office/projects/streets-cafe.html
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Experiential learning and service learning takes places across Concordia, but there are no central 
courses open to all students and no central experiential learning co-ordinator. The office supports 
individual faculty members upon request. 
 
Student volunteering at Concordia is arranged through the Leadership Initiative Volunteer 
Engagement Centre (LIVE). This serves as a volunteer resource centre and provides information and 
support to students about volunteering on and off-campus.   
 
Drexel University  
Drexel University is a private research university that was founded in 1891 by Anthony Drexel, a 
financier and philanthropist. The university has a total of 25,000 students, making it one of the largest 
research universities in the USA. The student population is made up of 14,000 traditional 
undergraduate students, 1,600 online undergraduate students, 6,000 traditional graduate and 
professional students, and 3,400 online graduate students. Undergraduate tuition fees are currently 
$44, 646 per year.  
 
Drexel follows a model of co-operative education, and was the first institution to adopt such a style of 
learning, and today Drexel University offers one of the largest co-op programmes. As part of the co-
operative model of education, students take up to three 6-month paid employment periods as part of 
their degree programme. 
 
Civic engagement is central to Drexel’s mission, with their President committed to Drexel becoming 
“the most civically engaged university in the United States.” The university supports civic engagement 
through three dimensions: research and academic programmes that directly benefit communities, 
public service by students and faculty, and business practices that support local and regional economic 
development. During my visit to Drexel, I focussed my visit on the Lindy Center for Civic Engagement. 
 
The Lindy Center for Civic Engagement supports a myriad of engagement opportunities and 
programmes, providing information for students, faculty members and the community. Similar to 
most universities visited, Drexel students have access to: an opportunities database to provide 
information about service placements available, the centre runs a number of public service and 
leadership programmes, and the Public Service and Leadership Institute. The centre co-ordinates 
three student coalitions that bring students and community members together to address social 
justice issues around three different themes; education, hunger and homelessness and community 
development. There are also a number of student organisations across the university that have civic 
engagement elements to their work. 
 
Community Based Learning Framework 
All first year students at Drexel must take a course entitled UNIV 101 which is designed to maximise a 
student’s potential to succeed in the classroom, while also managing the many challenges presented 
in college and professional life. One of the core elements of this course is civic engagement, and 
students must complete an 8-10-hour placement with a community partner. This is referred to the 
‘foundation’ stage of the community based learning framework. 
 
Students may enrol on service-learning type courses, which have a community component outside of 
the classroom. This may take the form of traditional service-learning, which is most probably an open 
course that anyone can take e.g. a course that covers homelessness, may involve a student also 
volunteering at a homeless shelter. Problem-based (skill-based) service learning comes about when 
course content is practically applied, e.g. students studying hydrological engineering may build a water 
collection, treatment and storage unit in a community garden. Finally, in service-learning, some 
students may participate in service immersion experiences, e.g. alternative spring break, during which 

https://www.concordia.ca/students/volunteering.html
https://www.concordia.ca/students/volunteering.html
http://www.drexel.edu/
http://drexel.edu/difference/co-op/
http://drexel.edu/civicengagement/
http://www.drexel.edu/lindycenter/
http://www.drexel.edu/lindycenter/
http://www.drexel.edu/lindycenter/students/service/
http://www.drexel.edu/lindycenter/students/leadership/
http://www.drexel.edu/lindycenter/students/leadership/
http://www.drexel.edu/lindycenter/students/workshop/
http://www.drexel.edu/lindycenter/students/bridges/
http://www.drexel.edu/lindycenter/univ101/


26 
 

students learn about the issues of homelessness and spend a week building homes on economically 
disadvantaged areas with Habitat for Humanity. 
 
Community hybrid courses are those that require both classroom time and very structured out of 
classroom time in the community. E.g. a writing course may require students to be based in a 
classroom on campus for 1.5 hours per week, and then in a hospice with a particular user for a 1.5 
hour per week as they work together to complete a writing project. 
 
The Lindy Center supports staff members who wish to develop new community-based learning 
opportunities by providing them with support and resources, the opportunity to apply for a one-off 
$1,000 course development grant and the opportunity to attend regular seminars to share best 
practice. 
 
Duke University 
Duke University is a private university founded in 1924 by tobacconist and electric power 
industrialist, James Buchanan Duke. The university is based in the city of Durham, North Carolina, 
which has a population of around 200,000 people.  
 
The university has two campuses; the East Campus and the West Campus which are separated by 
just over a mile. The East Campus was the former site of Trinity College, a school founded by local 
Methodist and Quaker communities in Randolph County in 1838, which moved to Durham in 1892. 
When Duke University was established, Trinity College underwent significant redevelopment and the 
East Campus is today a collection of stately Georgian style architecture. It is the home to all first year 
students. The West Campus in nestled in a large woodland area and is built in a gothic style, with the 
Duke Chapel and its soaring 210-foot tower and its centre. Duke maintains a historic affiliation with 
the United Methodist Church.  
 
The University has 6,500 undergraduate students and 8,000 graduate and professional school 
students. Undergraduate tuition fees are in excess of US$45,000. Several days were spent visiting 
Duke and a variety of programmes were explored: DukeEngage, Office of Duke & Regional Affairs 
(including Duke-Durham Neighbourhood Partnership, Duke Community Service Center, and Doing 
Good in the Neighbourhood Campaign), Duke Alums Engage, Duke Service Learning, and the Hart 
Leadership Programme.  
 
Whilst at Duke, I met with coordinators of Bass Connections programme and the regional leadership 
programme, Leadership Triangle and came across information about many events and opportunities 
available to students, including the Winter Forum.  
 
DukeEngage “empowers students to address critical human needs through immersive service, in the 
process transforming students, advancing the University’s educational mission, and providing 
meaningful assistance to communities in the US and abroad.” DukeEngage is a summer programme 
and fully funds up to 400 undergraduates every year to take part in a minimum eight-week 
immersive service opportunity.  
 
DukeEngage was founded by combined gifts of $15 million each from The Duke Endowment and The 
Bill & Melinda Gates Foundation establishing a $30 million endowment. Two parts of the current 
DukeEngage strategic plan is to increase the curricular connections and faculty engagement with the 
programme. 
 
 

http://duke.edu/
http://dukeengage.duke.edu/
https://community.duke.edu/index.php
https://community.duke.edu/ddnp/index.php
http://csc.civic.duke.edu/main/
http://doinggood.duke.edu/
http://doinggood.duke.edu/
http://www.dukealumni.com/alumni-communities/regional-programming/duke-alums-engage
http://servicelearning.duke.edu/
http://hart.sanford.duke.edu/
http://hart.sanford.duke.edu/
http://bassconnections.duke.edu/
http://www.leadershiptriangle.com/
http://undergraduatedean.duke.edu/programs/winter-forum
http://dukeengage.duke.edu/
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Duke-Durham Neighbourhood Partnership is a part of the Office of Durham and Regional Affairs and 
was founded in 1996.  It is a unique collaboration between Duke University, twelve local 
neighbourhoods and eight schools close to the campus and it aims to improve the quality of life for 
residents, with a focus on affordable home ownership, educational achievement, quality health care, 
and non-profit support.  
 
Within the field of Neighbourhood Development, Duke has loaned money to a local community 
development financial institution which enabled the organisation to buy and renovate large 
numbers of homes for low-income residents and first time buyers. Duke too supports Habitat for 
Humanity, coordinating volunteers and raising funds to build houses in Durham NC.  
 
The Duke-Durham Partnership also supports academic enrichment and youth development in the 
seven public schools and one charter school close to campus. Working with other organisations 
within Duke, the Duke-Durham Partnership supports numerous tutoring and mentoring programmes 
within the schools, after-school and summer programmes, and runs an annual School Days event, 
which brings over 300 middle school students with college potential but with few models into Duke 
for a day, to experience the life and opportunities available at college and university. 
 
Duke Community Service Center offers a volunteer brokerage service to staff and students of Duke 
University and is a part of the Office of Durham and Regional Affairs. Using a database, local non-
profits in Durham NC submit volunteer vacancies and these opportunities are circulated to those 
signed up to mailing lists. Annual volunteer fairs and events are held to attract new volunteers. The 
centre runs a small number of its own programmes including, Dive into Durham, a spring-break 
immersive service programme and Project Share, a campaign that collect gifts for families and 
individuals in Durham NC around Christmas time. 
 
Duke Partnership for Service (DPS) within the Student Affairs Division supports over 60 student-led 
service groups. 
 
Doing Good in the Neigbourhood Campaign is an annual employee-giving campaign that encourages 
all staff of Duke University and Duke University Health System to give financially direct from their 
salary. The campaign is an umbrella for two separate initiatives: The United Way of the Greater 
Triangle and Duke Community Giving. Through the United Way of the Greater Triangle, donors can 
give to any non-profit of their choice or to a general fund that works to meet the most pressing 
needs of the region. The United Way is a national non-profit and the donations to this fund are 
managed externally and all donations are subject to an administrative fee.  
 
To ensure that 100% of donations from staff go directly to causes, Duke University has reestablished 
its own, internally managed Duke Community Giving Fund. Through this staff can choose to give to 
five different areas: Community Care Fund, Partnering with our Schools, Supporting our 
Neighbourhoods, Partnering for a Healthier Durham and Supporting our Young People. Each year 
local organisations apply to Duke for funding from these schemes, and many of the organisations 
already work with the university as part of outreach and engagement projects. 
 
Duke Alums Engage is coordinated by the Duke Alumni Association and is an annual initiative to 
bring together Duke alumni in specific cities to work on a one-off service event. Projects are 
organised by volunteer local alumni leaders and training and guidance is given by the Duke Alumni 
Association. Over 700 alumni are engaging in these activities in 36 different cities and projects have 
included: preparing food for distribution to the homeless, supporting school children in preparation 
for entry examinations, supporting community gardens and running an activity day for children 
suffering from cancer. 

https://community.duke.edu/ddnp/index.php
https://community.duke.edu/index.php
https://community.duke.edu/ddnp/neighborhoods/index.php
http://csc.civic.duke.edu/main/
https://community.duke.edu/index.php
http://csc.civic.duke.edu/main/programs-and-services/dive-durham
http://csc.civic.duke.edu/main/philanthropic-programs/project-share
http://dps.dukegroups.duke.edu/
http://doinggood.duke.edu/
http://doinggood.duke.edu/giving/united-way
http://doinggood.duke.edu/giving/community
http://doinggood.duke.edu/giving/schools
http://doinggood.duke.edu/giving/neighborhoods
http://doinggood.duke.edu/giving/neighborhoods
http://doinggood.duke.edu/giving/health
http://doinggood.duke.edu/giving/young-people
http://www.dukealumni.com/alumni-communities/regional-programming/duke-alums-engage
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Duke Service Learning programmes are supported by the Programme in Education, but service-
learning courses are offered across all faculties and most schools within Duke. In 2012-13 over 1346 
students enrolled in service-learning courses and it’s estimated that 26,920 hours of service was 
provided.  
 
The administrative support provided by the Programme of Education enables new service-learning 
courses to be approved, and provides training to faculty members developing courses in addition to 
up to $1000 for course development budgets. All service-learning courses must include at least 20-
hours in the classroom and is a teaching and learning approach that integrates community service 
with academic study to enrich learning, teach civic responsibility, and strengthen communities. 
 
Duke evaluates the service-learning experience, gathering information from faculty members 
running courses, students and community partners. Evidence shows that service-learning is a 
beneficial experience for all involved.  
 
Learning through Experience, Action Partnership and Service (LEAPS) is a student-led organisation 
and was founded by two students in 1996 who sensed a disconnect between the classroom and the 
community. LEAPS and the students involved in the group were instrumental in founding and 
establishing service-learning at Duke and today the group acts as a liaison between students and 
staff, promoting service-learning and advocating for quality opportunities.  
 
Hart Leadership Programme is based in the Sanford School or Public Policy at Duke University and 
challenges students to practice the art of leadership in public life. The programme was founded over 
25 years ago and more than 8000 students have participated in activities.  
 
The Hart Leadership Programme today runs five different programmes: 
 
Service Opportunities in Leadership (SOL): 
This is a 12-month programme for undergraduates that combines academic study, community-based 
research, critical reflection and mentoring. Around 20 students participate each year and must 
undertake a preparation course in spring, a summer research project based with a community 
partner and an autumn capstone course. SOL is based upon the concept of research service-learning 
and students are required to continually reflect upon their learning and discoveries.  
 
Hart Fellows: 
Hart Fellows is a programme for up to three recent Duke undergraduates and provides an overseas 
10-month fellowship in low and middle income countries. Fellows work with innovative 
organisations that face complex social and political challenges whilst individually they build their 
leadership capacity. Throughout the period of their fellowship, the individual has a research advisor 
and like SOL their aim is to produce a tangible outcome and publish this research widely. 
 
Research Service-Learning Pathway: 
Since 2006, the Hart Leadership Programme has been offering Research Service-Learning gateway 
courses in 2-3 public policy courses per year. These courses provide students with the opportunity to 
work in partnership with a small number of local organisations to apply their learning. As part of the 
course, students work on a small group research project for one local community partner and they 
must commit at least 20 hours per semester to the project.  
 
 
 

http://servicelearning.duke.edu/
https://sites.duke.edu/leaps/
http://hart.sanford.duke.edu/
http://www.hart.sanford.duke.edu/index.php/sol
http://www.hart.sanford.duke.edu/hart-fellows/
http://www.hart.sanford.duke.edu/rsl/
http://www.hart.sanford.duke.edu/rsl/
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George Washington University 
George Washington University is a private university that was founded in 1821 to fulfil George 
Washington’s vision of having an institution in the nation’s capital dedicated to educating and 
preparing future leaders. Today the university has three campuses, one of which, Foggy Bottom, is 
located four blocks from the White House in Washington DC. The University has 10,000 
undergraduates and 14,000 graduate and professional students. Much of the community and 
outreach work is facilitated through the Center for Civic Engagement and Public Service. 
 
Center for Civic Engagement and Public Service 
The Center for Civic Engagement and Public Service aims to integrate civic engagement into George 
Washington University’s educational work. They have four main areas of focus which are: academic 
service-learning; co-curricular community service and engagement; careers in service and social 
entrepreneurship. The centre is now a university-wide office and sits within Student Affairs.  
 
Academic Service-Learning 
This programme has a dedicated coordinator and offers support to faculty members running service-
learning courses and encourages the development of new opportunities. All service-learning courses 
at GW have at least 20 hours of service or off-campus work. The team offer a Faculty Service 
Learning Seminar which provides support and guidance to staff, around the theories behind service-
learning, syllabus development, community partners, reflections techniques and assessment tools. 
Faculty can also attend monthly service learning events. An annual Service Learning Symposium is 
held offering the opportunity for students to share their findings with faculty and staff members, as 
well as residents of Washington DC and community partners. Examples of service –learning projects 
are available to read about on the GW website. A graduate fellow works to support service-learning 
at GWU. 
 
Co-Curricular Community Service 
The Center for Civic Engagement and Public Service offers a variety of co-curricular service 
opportunities for students. These include one-off events an service days, for example, Freshman Day 
of Service and Martin Luther King Day to longer programmes that include: Alternative Spring Breaks; 
Civic House, which is a residential community for like-minded first year students to live, learn and 
serve; Community Building Community, which is a 2.5 day pre-orientation service activity for 
incoming students led by senior students; DC Reads, which tackles low-levels of literacy in DC by 
working with public schools and community organisations; Jumpstart, which is a national Americorp 
programme run on many university campuses that trains students to work with pre-schools in low-
income neighbourhoods to help give every child the best educational start; and Engage DC. 
 
EngageDC is a year-long service leadership programme for 80-100 students that work with ten 
selected community partners. Each student is involved with either direct or indirect volunteering for 
their community organisation for at least four hours each week and examples of the types of 
volunteering undertaken can be found on the website. A student leader works with each community 
partner to identify opportunities and to act as the point of liaison between the Center for Civic 
Engagement and Public Service, student volunteers and the organisation. In addition to volunteering 
each week, EngageDC participants must participate in enrichment activities to develop reflection 
skills, leadership skills, and professional development.  You can read more about participant 
requirements and the benefits of EngageDC.  
 
Inside Out Prison Exchange Programme 
The Inside-Out Prison Exchange programme offers transformative learning opportunities for 
individuals both inside and outside of prison. The idea of the Inside-Out Center was founded in 1995 
by Lori Pompa, a Professor of Criminal Justice at Temple University. It started after Lori took a small 

http://www.gwu.edu/
http://serve.gwu.edu/
http://serve.gwu.edu/
http://serve.gwu.edu/academic-service-learning
http://serve.gwu.edu/academic-service-learning
http://serve.gwu.edu/community-service
http://serve.gwu.edu/public-service-careers
http://serve.gwu.edu/what-is-gwupstart
http://serve.gwu.edu/what-is-gwupstart
http://serve.gwu.edu/academic-service-learning
http://serve.gwu.edu/faculty-service-learning-seminar
http://serve.gwu.edu/faculty-service-learning-seminar
https://serve.gwu.edu/monthly-faculty-service-learning-events-0
https://serve.gwu.edu/academic-service-learning-symposium
https://serve.gwu.edu/academic-service-learning-projects-examples
http://serve.gwu.edu/community-service
http://serve.gwu.edu/freshman-day-service-and-convocation
http://serve.gwu.edu/freshman-day-service-and-convocation
http://serve.gwu.edu/mlk-day-service
http://serve.gwu.edu/alternative-breaks
http://gwcivichouse.wordpress.com/
http://serve.gwu.edu/community-building-community
http://serve.gwu.edu/dc-reads
http://serve.gwu.edu/jumpstart
http://gwengagedc.wordpress.com/
http://gwengagedc.wordpress.com/service-opportunities/
http://gwengagedc.wordpress.com/program-description/
http://gwengagedc.wordpress.com/student-participants/
http://gwengagedc.wordpress.com/student-participants/
http://www.insideoutcenter.org/
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group of students for a visit to the state prison in Dallas, PA, and they had a discussion with some of 
the incarcerated men. At the end of the discussion, one of the inmates suggested that this discussion 
could be extended and essentially be a semester-long course where incarcerated and non-
incarcerated students would read the same assignment, write papers and engage in discussion 
together each week. After much work, the first Inside-Out course was conducted in 1997, and by 
2000 Lori had been joined by other professors from Temple University to run courses.  
 
The programme brings college students together with incarcerated men and women to study as 
peers in a seminar behind prison walls. Over the course of a semester, inside (incarcerated) students 
meet with ‘outside’ college students in weekly seminars held inside the prison. All participants read 
the same texts, contribute to discussions and record their weekly reflections. The course is a full 
academic module for ‘outside’ students and at the end of the course both ‘inside’ and ‘outside’ 
students graduate from the Inside-Out programme. 
 
To run inside-out courses, university teachers attend a one-week intensive inside-out training 
institute course to become an instructor. Now, over 150 colleges and universities have sponsored 
Inside Out courses in 48 US states and 12 different countries around the world. 
 
During my visit, I accompanied Lori to an Inside-Out session at the State Correctional Institution, 
Graterford.  
 
Leadership Triangle 
Leadership Triangle - The Leadership Triangle is a non-profit organisation established to educate and 
promote regionalism across the separate communities of the Research Triangle, an area that 
includes Durham NC, Chapel Hill and Raleigh. It does this through regional and leadership 
development classes, seminars and awards. The organisation strives to build leadership capacity, 
cooperation, and networking opportunities across the public, private and civic sector, preserving 
local uniqueness while acting regionally to deal with issues such as traffic congestion, water quality, 
housing affordability, open space, school funding, economic and social equity. 
 
The College Leadership Triangle Programme brings together students from all eleven universities 
and colleges in the triangle region. Each year, two students from each education institution are 
selected and they meet five times in five hour workshops across the region, addressing social 
challenges. The students have access to local leadership mentors and can attend Leadership Triangle 
events and dinners, providing an invaluable network. The programme is unique in the area, bringing 
students from all higher education institutions together. Alumni of the college programme have in 
the past decided to stay in the region beyond graduation, when previously they may have looked to 
joining organisations in large, more traditional urban centres. 
 
McMaster University 
McMaster University was founded in 1887 and is a public research university and has 27,000 
undergraduate students and 4,000 graduate students. Community-Engaged learning is championed 
on a faculty-by-faculty basis, and the President is committed to a community engaged learning 
agenda. In 2010, a report was prepared on, “The Environmental Scan and Needs Assessment of 
Undergraduate Instructor’s Use of Service-Learning at McMaster University”. This gave a number of 
recommendations, including providing more support to establish service-learning, grants for faculty 
to develop courses, and an increase in the number of staff to focus on developing such courses.  
 
The Student Success Center runs the Mac Serve Series of programmes, which offers students 
opportunities of different lengths, from one-day to multi-week experiences. MacServce Day of 
Service and Learning provide opportunities for students and faculty to come together and volunteer 

http://www.leadershiptriangle.com/
http://www.leadershiptriangle.com/index.php?option=com_content&view=category&layout=blog&id=40&Itemid=69
https://www.mcmaster.ca/
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with non-profits throughout the city of Hamilton. Each day includes a reflection session at the end of 
the active service. The MacServe Reading Week provides week-long opportunities to engage with 
local, national or global issues and investigate their capacity to affect positive change. As well as 
active service, these weeks are designed to enable students to learn about themselves and the world 
around them. Mac Serve global projects are multi-week experiences that occur at the end of the 
academic year and students are challenged to live, learn and critically evaluate issues in a host 
community. These trips are regularly run and facilitated by alumni  
 
North Carolina Central University (NCCU) 
NCCU was the nation's first public liberal arts college founded for African-Americans by Dr James E 
Shepard, a pharmacist and religious educator. It is a public university, a member of the University of 
North Carolina System (UNC), and the majority of students (78%) are African-American students. The 
undergraduate population is around 6,300 students and there are approximately 1,800 graduate and 
professional students. Undergraduate tuition fees for in-state students (i.e. those students from 
North Carolina) are US$ 3,450 and for out of state students, undergraduate tuition fees are US$ 
14,000 a year. NCCU was the first university in the UNC system to require community service in 
order to graduate. 
 
NCCU has a Community Engagement website which highlights opportunities for staff and students to 
become involved with community service work. NCCU prides itself on its motto, “Truth and Service” 
and they have been proud recipients of the Presidents Higher Education Community Service Award 
since its inception in 2006. The Carnegie Foundation for the Advancement of Teaching has 
recognised NCCU as a Community Engaged Institution in both curricular engagement and 
community outreach programmes.  
 
NCCU requires all students to have participated in 120 hours of service activities before graduation, 
which is on average, 15 hours of service per semester. Service can be based within the curriculum or 
be extra-curricular and NCCU encourages  a progression of service options as students’ progress 
through their studies, incorporating one-off activities to begin with, then encouraging service-
learning courses and finally internships. 
 
The NCCU runs an academic service learning programme of which Deborah Bailey is the Director, 
and this unit offers support to faculty staff members who are designing and delivering service-
learning courses. All service opportunities encourage elements of reflection, providing opportunities 
for students to ask questions and consider the wider issues around the service that they are 
conducting. 
 
The Institute for Civic Engagement and Social Change at NCCU promotes civic engagement on 
campus, the surrounding community and the state in order to engender social change. NCCU has run 
very successful campaigns to increase student voter registration and participation in elections and 
this is a significant part of NCCU civic engagement work. 
 
NCCU also has a Community Service Leave Policy, which enables staff to take leave to participate in 
volunteer activities in schools or with community service organisations.  
 
Northwestern 
Northwestern University is a private institution with the scenic main campus located 12 miles north 
of Chicago on the shores of Lake Michigan in Evanston. The University was founded in 1851 to serve 
the Northwest Territory under the patronage of the Methodist Episcopal Church. Today the 
university has 8,000 full-time undergraduate students and 8,000 full-time graduate students, with 
undergraduate tuition fees topping US$60,000 a year. Student volunteering at Northwestern is 
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overseen by the Center for Student Involvement, which is home to the Student Community Service 
Center and the university established the Center for Civic Engagement five years ago. 
 
The Student Community Service Center is based within the Center for Student Involvement, a part of 
the Student Affairs Division and the Student Community Coordinator supports over 27 different 
student led service organisations. This mission of the centre it to, “promote the development of 
engaged citizens by supporting student service and philanthropy organisations and connecting 
students to community agencies in Evanston and Chicago.”  
 
This set-up is very similar to that of student-led volunteering organisations at several universities 
within the UK. The Student Community Service Center also signposts to an external organisation, 
Volunteer Evanston. 
 
Of the opportunities on offer, the Student Community Service Center highlighted the Freshman 
Urban Programme, which is a pre-orientation programme and Dance Marathon, a philanthropic 
fundraising programme as signature activities. 
 
Although not part of the visit, Northwestern has a rapidly developing Center for Civic Engagement, 
which offers a wide variety of programmes that promote civic participation and engaged learning 
throughout the Northwestern community of students, staff, faculty and alumni. 
 
Key programmes for undergraduates include a: Civic Engagement Certificate Programme; Engage 
Chicago – a summer field study programme; a Civic Engagement Fellowship Programme - a 
competitive, paid, one-year programme that trains undergraduate leaders to promote quality 
service learning and civic engagement at Northwestern; and Evanston Civic Internship programme, 
which provides summer internships with local government officials and non-profits.  
 
Philadelphia Higher Education Network for Neighbourhood Development (PHENND) 
PHENND is a consortium of 33 colleges and universities in the greater Philadelphia area that 
supports its members in developing mutually beneficial, sustained and democratic community-based 
service-learning partnerships. PHENND seeks to revitalise local communities and foster a sense of 
civic responsibility amongst the regions further and higher education institutions, supporting their 
role as ‘anchor’ institutions and partners for community improvement.  
 
PHENND sends a weekly newsletter, offers regular events, seminars and training sessions and holds 
an annual conference.  PHENND has held various grants to support civic engagement work and 
currently runs a K-16 partnership, acting as a hub for higher education staff who manage 
partnerships with public schools. PHENND distributes relevant funding opportunities to its members. 
 
PHENND offers more localised support to further and higher education institutions than Campus 
Compact Pennsylvania, which operates on a state wide basis. 
 
Princeton 
Princeton University was founded in 1746 and is a private Ivy League research university. It has over 
5,000 undergraduate students and nearly 3,000 graduate students, and runs a residential college 
system. The average cost for an undergraduate student including tuition and living costs is nearly 
$70,000 per annum, but all undergraduate students have access to financial aid and receive an 
average grant of $56,500.  
 
The Pace Center brings together civic engagement at Princeton and was founded in 1996. The Pace 
Center encourages students to consider civic engagement as a guiding lens to shape decision-making 
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and pursue a meaningful life.  The centre runs and supports a number of programmes including the 
Student Volunteers Council which works with a wide number of local and national non-profits,  the 
Community Action project which runs as part of the new student induction programme, online 
tutoring, and it promotes and supports internships and fellowships. 
 
The Programme for Community Engaged Scholarship connects students’ academic work with their 
interests in and concerns for local, regional, national and international communities. Work 
undertaken may be part of their course, or students can work in-support of their thesis, or apply for 
funding to pursue an independent project or internship over the summer. There are also 
opportunities for Graduate Students. 
 
Rutgers Camden 
Rutgers-Camden is a branch of Rutgers University, the state university of New Jersey. It is a public 
research university and Rutgers-Camden, is located in the city of Chester, on the Delaware river, 
opposite Philadelphia. Chester is known for its struggles with urban decay, political corruption and 
the highest crime rate of anywhere in the USA. The campus was founded in 1926 as an 
amalgamation of the South Jersey Law School and the College of South Jersey. Undergraduate 
tuition fees for New Jersey residents are $10,700 and for out of state residents, tuition fees are 
$24,700. There are approximately 6,000 undergraduate and graduate students. Civic Engagement is 
a central mission of Rutgers-Camden and their efforts are coordinated through the Office of Civic 
Engagement.     
 
Rutgers-Camden run a variety of civic engagement programmes but the ones focussed on during my 
visit were: the Civic Scholars Programme, Engaged Civic Learning and some of the school partnership 
programmes. Many of these programmes at Rutgers-Camden have been established within the past 
5-years.  
 
The Civic Scholars Programme was founded in 2011 and is a programme that offers a range of 
opportunities for students, that go beyond ‘volunteering’ and aims to support their professional 
development and leadership skills. Scholars give 300 hours of service a year to the programme, 70% 
of which is spent in direct service with a stated organisation, usually within a capacity building role. 
Another 30% of their time is spent on training and enrichment and the final 10% of their time is 
spent on fundraising. Scholars also help plan one-off days of service and run reflection sessions for 
these and they participate in regular meetings and leadership development training. They are invited 
to attend regional and national student conferences and have access to opportunities through the 
Bonner Foundation. Scholars receive a $1,000 scholarship from Rutgers-Camden and are also able to 
enrol with AmeriCorps and have the potential of earning a $1,175 AmeriCorp Education Award.  
 
Engaged Civic Learning (service-learning) has becoming increasingly popular at Rutgers-Camden and 
the Office of Civic Engagement has done much to train and incentivise such courses. Engaged Civic 
Learning Courses have been developed and taught across a variety of departments and subject 
areas. To train staff in the development of Engaged Civic Learning Courses and to increase 
knowledge of this pedagogy, the Office of Civic Engagement run a Faculty Fellows Programme, which 
equips and provides an opportunity for staff members to learn about the concepts behind civically 
engaged learning, develop modules and syllabuses, and review assessment techniques and tools. 
This is done over a two-day course, followed up with a shorter session to ensure course 
implementation. To help develop new courses, engaged civic learning course grants are available 
and to support staff members in the development of courses, and to develop graduate students who 
are civically minded, support is available through the Graduate Fellows Programme.   
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Students are also active volunteers in many of the Rutgers-Camden access and college readiness 
programmes. Students work as ambassadors, giving high school students support and assistance in 
applying to higher education institutions, and they run a summer school to give students who attend 
the university Charter School an opportunity to experience higher education. Rutgers-Camden also 
runs the Future Scholars Programme which works with young people from the local school district, 
from the summer before they enter their eighth grade. The children become a part of a unique 
programme for the rest of their high-school career, with events, activities and mentoring. If they 
successfully complete the programme and enter Rutgers-Camden, they receive a full tuition fee 
scholarship, funded through a range of grants and donations.   
 
Seattle University 
Seattle University was founded in 1891 and is a Jesuit Catholic University and Law School, located on 
a campus in the Capitol Hill neighbourhood of Seattle. In 2013, Seattle University had a total of 7,422 
students; 4,666 undergraduates, 1,907 graduate students and 869 law students. The university has 
eight colleges and schools, offering 64 undergraduate programmes. Given that Seattle University is 
founded upon the Jesuit beliefs, service is central to the University’s mission and 75% of students 
engage in community service, and combined, students and staff give 200,000 hours of service 
annually. Undergraduate tuition fees are currently $37, 485. Community engagement at Seattle 
University is coordinated through the Center for Service and Community Engagement.  
 
The Center for Service and Community Engagement was founded in 2004 to expand and deepen 
academic-service learning efforts, improve and strengthen community partnerships, and promote 
collaboration among all those engaged in service and justice at Seattle University. Over the last ten 
years, the centre has accomplished many projects and achieved significant growth in academic-
service learning, faculty engagement and research, and co-curricular service and student leadership. 
After a number of years planning and development, the centre launched the Seattle University 
Youth Initiative, which is now a signature programme of the University and a highly regarded model 
of university-community partnership. The centre was awarded one of five Presidential Awards for 
Community Service in 2012 and was again recognised in the same awards in 2013, with a 
‘distinction’. Seattle University also holds the Carnegie Classification for Community Engagement, 
although these achievements are seemingly modestly marketed by the University. 
 
Within the Centre for Service and Community Engagement, co-curricular volunteering is 
accomplished through the ideals of ‘Serve Local’, which encourages students to explore the diverse 
and rich neighbourhoods around Seattle University. Within Serve Local there are seven themes 
including children and youth, working with families, sustainability and again and disabilities under 
which opportunities are posted. Generally, placements are with community organisations and the 
centre acts as a broker between students and organisations. The centre also organises one-off 
service days, known as Labour of Love, which are led by students. The centre also runs four 
immersion trips, which are intensive trips, similar to alternative spring break programmes that give 
participants the opportunity to explore social, cultural and environmental issues affecting 
communities. Students have the opportunity to become leaders of these immersion programmes. 
 
The centre also supports academic service-learning and community-engaged scholarship activities. 
Through the Service-Learning fellows programme the centre provides support and training to faculty 
members who wish to increase their knowledge of, engage with and re-design courses with service-
learning. Fellows meet regularly and receive a $1,250 stipend. The centre has previously run a 
Service-Learning Research Fellows programme, with the aim of participants conducting research 
related to their service-learning practice and producing high-quality research papers on this 
pedagogy. Research into the impact upon communities was particularly favoured, as little research 
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exists in this area. Students have the option of choosing from a large number of service-learning 
courses,  
 
Temple University 
Temple University is a comprehensive public research university founded in 1884 with over 38,000 
students. It is one of the largest providers of professional education (law, medicine, podiatry, 
pharmacy, dentistry and architecture) in the USA. Undergraduate tuition fees are around $14,000 
for Pennsylvania residents and $24,000 for out-of-state residents. 
 
Temple has an office of Community Relations which offers volunteer and service opportunities to 
students. During my brief visit to Temple however, I met with Prof Barbara Ferman, from the 
Department of Political Science, to learn more about the University Community Collaborative that 
she founded and aims to support young people to become confident, effective leaders. 
 
University of British Columbia 
The University of British Columbia (UBC) is a public research university and has two campuses, one in 
Vancouver and one in Okanagan valley. It was founded in 1908 as the McGill University College of 
British Columbia, but it became independent in 1915. UBC has 58,284 students, 47,732 of whom are 
undergraduate students. Most undergraduate courses have tuition fees of approximately $5,000 
(Canadian Dollars) per year for Canadian students, with fees for international students around 
$25,000.  
 
Two initiatives were visited: the Community Learning Initiative and the UBC Learning Exchange. 
Since the visit, UBC has continued to grow and expand the Community Partnership Unit staff base 
and early concepts have been produced, which aims to ultimately establish a community-
engagement strategy for UBC, which draws together all the work that is currently being undertaken. 
UBC has identified that community-engagement is intrinsic to its other strategic priorities and its 
mission to be a globally recognised, top-world ranking research university.  
 
The Community Learning Initiative, which has since been renamed the Centre for Community 
Engaged Learning collaborates with students, staff members and community partners to support 
curricular and co-curricular programmes. In terms of co-curricular programmes, the centre runs Trek 
Placements, Reading Week Projects and International Service Learning opportunities. The centre 
also administers community grants. The centre also provides support to faculty members who are 
wishing to establish community-based experiential learning within their courses.     
 
Trek Placements offer over 250 students a year the opportunity to undertake a regular placement at 
either a non-profit or school for one or two terms within the academic year. In addition to 
volunteering at a weekly community placement, students participate in monthly meetings with peer 
leaders and fellow students on their project, to reflect on their work and students have access to 
skill-building workshops. 
 
Reading Week Projects involve over 400 students for three days during reading week. Teams of 
students worked on community projects to complete a specific task.  
 
International Service Learning can be either co-curricular or part of an academic programme that 
enables students to contribute towards important projects, led by community partners around the 
world. All programmes are designed to enable students to reflect on their academic learning and put 
these skills into practice, through ‘real-world’ experiences.    
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Community Grants Projects awards funding to students to develop projects that address a 
community need. Projects can be between 2 weeks and 2 months and are up to $1,500 in value.  
 
The Learning Exchange is a collaborative project, located in the Downtown Eastside of central 
Vancouver. This area which encompasses a number of Vancouver neighbourhoods, including 
Gastown, Chinatown and Strathcona has been known to be Canada’s poorest postcode, with high 
levels of poverty, drug use and a vibrant sex industry. The project was started in 1999 and has grown 
considerably since then, putting local community members at the heart of the programme. Located 
now at 612 Main Street, the Learning Exchange is a physical space in the heart of the Downtown 
Eastside, which is open to all local residents, so that they can practice their English conversation 
skills, computer skills, use the internet and access other UBC resources. The Learning Exchange 
strives to create environments where people can get to know each other, pursue shared interests, 
learn from each other and, in doing so, change the world. Students support the activities at the 
Learning Exchange by volunteering to run or support English classes or other special workshops. 
Faculty members have been involved with the Learning Exchange, but in 2013 UBC appointed an 
Academic Director to lead the Learning Exchange’s academic mandate.   
 
University of Chicago 
University of Chicago is a private research university founded in 1890 by the American Baptist 
Education Society and oil magnate John D. Rockefeller. The main campus is based in the South Side 
of the city in the Hyde Park neighbourhood. Today the university has 5,000 undergraduates and 
10,000 professional and graduate students and undergraduate tuition fees are around US$ 45,000. 
Two main projects were explored at the University of Chicago - The University Community Service 
Center and Civic Engagement Programmes.  
 
University Community Service Center  
The University Community Service Center (UCSC) is part of the Campus and Student Life division. The 
center offers a wide variety of service opportunities to complement their academic programmes. 
Opportunities include: volunteer referral, student-run groups, campus-wide days of service, 
freshmen pre-orientation service week, community-building and social justice programs, tie-ins with 
course work, and internships at local organisations, including community non-profits, hospitals, 
businesses, and government agencies. 
 
Programmes that were of most interest and would offer new opportunities for students in the UK 
were: 
 
Chicago Bound – a pre-orientation programme for 20 incoming Fresher’s, combing service, 
leadership development and immersion in the city of Chicago. 
 
Seeds of Justice -a two-year community-development and social justice programme for first year 
students, that aims to develop more reflective and self-aware students, who are connected to their 
local community. 
 
Civic Reflection Fellow Programme – a one-year certificate programme designed to develop a cohort 
of thoughtful, collaborative student leaders who can engage diverse groups of students and 
community partners in dialogues about critical issues and themes in civic life. 
 
MAPS Corps (Meaningful Active Productive Science). – an 8-week, combined science and community 
service summer internship programme that allows undergraduates to work with high school youth 
and conduct community-engaged research on the South Side of Chicago. 
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Chicago Studies Programme – the Chicago Studies Program highlights and creates opportunities for 
students in the College to study, engage with, and discover the city of Chicago. 
 
Civic Engagement  
The University of Chicago has a close connection to its home city and has developed growing 
partnerships with their neighbours through the Office of Civic Engagement. The office (which 
numbers in excess of 50 people) supports a large range of programmes which aim to enhance the 
quality of life and economic development of the South Side of Chicago. The University has invested 
and supported local schools, jobs, health care, arts, housing and public safety. 
 
The University of Chicago is committed to enhancing the educational opportunities for all residents 
of Chicago. It operates four Charter Schools, runs numerous projects to prepare K-12 students for 
university and college, works in partnership with other areas of the University to offer classroom and 
teacher enhancement opportunities and has a comprehensive lifelong learning programme of 
events. The University has also established the UChicago Promise which gives all residents of 
Chicago who are admitted for undergraduate studies the opportunity to attend the University 
without receiving any loans in their financial aid. 
 
The University works closely with communities and neighbourhoods to support the development of 
affordable housing, retail, parks and public facilities. The 140 strong University Police force work 
closely with Chicago Police Department to ensure safety to staff, students and many local 
community members to improve community safety.  The Office of Civic Engagement has established 
UChicago Engages encompassing neighbourhood-focused conversations, forums for the broader 
community, and larger events that bring together UChicago faculty, staff, students, and community 
members around important urban and social issues. 
 
University of Massachusetts Boston (UMass Boston) 
UMass Boston is a public research university and was founded in 1852. It has 12,000 undergraduate 
and 3,000 graduate students. It is one of the most diverse public universities in the USA, as although 
the majority of students are from Massachusetts, there are a significant number of international and 
inter-state students. The University was founded with an urban mission and the University has a long 
history of serving the city of Boston. It is a member of the Coalition of Urban Serving Universities.  
Annual tuition fees range from $14,000 for in-state students, to $34,000 for out-of-state students. 
Some financial aid is available. 
 
The Office of Community Partnerships was founded in 2011 to promote collaborative campus-
community partnerships that advance the  UMass Boston’s mission as a student-centred research 
university while addressing critical challenges in society. This support the University’s commitment 
to encouraging engaged teaching, research and service through mutually beneficial and equitable 
campus-community collaborations. 
 
The Office of Community Partnerships aims to bring together and document university-community 
partnerships, which include service-learning classes and capstone internships, community engaged 
research projects, and community engaged service. The Office of Community Partnership aims to be 
a one-stop shop for both internal and external stakeholders, and to help identify and pursue funding 
and recognition opportunities. For student focussed activity, UMass Boston also has an Office for 
Student Leadership and Community Engagement.  
 
University of Pennsylvania 
University of Pennsylvania is a private research university located in the city of Philadelphia, founded 
in the 1740’s by Benjamin Franklin. Today the University of Pennsylvania has 10,000 full-time 
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undergraduate students and 11,000 full-time professional and graduate students. Undergraduate 
tuition fees are $46,000. Community service is highly valued at Penn and there are over 300 
community service programmes on offer, with over 13,000 staff and student participants. These are 
in addition to the 60 academically based community service courses that run each year. Community 
service at Penn is primarily coordinated by Civic House (student volunteerism and advocacy), Fox 
Leadership, the Barbara and Edward Netter Center for Community Partnerships (coordinates 
academically based community service) and Penn VIPS (Volunteers in Public Service—faculty and 
staff volunteers), which is a part of the Netter Center for Community Partnerships. 
 
The Netter Center for Community Partnerships is based on three core propositions: 

• Penn’s future and the future of West Philadelphia/Philadelphia are intertwined. 
• Penn can make a significant contribution to improving the quality of life in West 

Philadelphia/Philadelphia. 
• Penn can enhance its overall mission of advancing and transmitting knowledge by helping to 

improve the quality of life in West Philadelphia/Philadelphia. 
 
The centre was founded in 1992 and is housed in the Office of Government and Community Affairs. 
It works to achieve the following objectives: 

• Improve the internal coordination and collaboration of all university-wide community 
service programmes 

• Develop democratic, mutually beneficial, mutually respectful partnerships between the 
University and the community  

• Create and strengthen local, national and international networks of institutions of higher 
education committed to engagement with their local communities 
 

The Netter Centre is nationally and internationally renowned for the work that it does and it has 
received numerous awards and recognitions. The centre is led by Ira Harkavy an internationally 
renowned leader in university-community engagement. Much of Penn’s work in this area has been 
pioneered by Ira over the last two decades. Engagement activities with the West Philadelphia region 
had begun in the 1980’s but accelerated with the formation of the Netter Center in 1992 (at the time 
called the Center for Community Partnerships) and in 1994, when Judith Rodin became President of 
Penn, she too took a considerable interest in working with the local community, particularly in 
response to community safety after several murders and violent crime took place on and around 
campus.  
 
Today, the Netter Center runs a wide variety of programmes and the majority of these are founded 
upon Academically Based Community Service. University-Assisted Community Schools are another 
flagship programme of the Netter Center, which Penn has become internationally renowned for. The 
Netter Center staff members are engaged with academic research and publish widely.  
 
Academically Based Community Service (ABCS) links service to teaching and research, focusing on 
problem-solving and promotes learning through service. It promotes reflection on the service 
experience and fosters structural community improvement. ABCS courses are available in over 20 
different departments and in 2012-13 there were 59 courses including over 1700 students. An 
annual ABCS Summit is held, at which student present the output of their ABCS learning. 
 
One of the Netter Center’s largest programmes, the Agatston Urban Nutrition Initiative (AUNI) is a 
major component of the University-Assisted Community Schools programme and it grew out of an 
ABCS course run in Anthropology, Nutrition, Health, and Community Schools.  
 

http://www.vpul.upenn.edu/civichouse/
http://www.sas.upenn.edu/foxleadership/reg/index.php
http://www.sas.upenn.edu/foxleadership/reg/index.php
http://www.upenn.edu/ccp/index.php
https://www.nettercenter.upenn.edu/penn-vips
http://www.upenn.edu/ccp/index.php
https://www.nettercenter.upenn.edu/index.php
https://www.nettercenter.upenn.edu/about-us/awards
https://www.nettercenter.upenn.edu/about/staff/ira-harkavy
https://www.nettercenter.upenn.edu/abcs-courses
https://www.nettercenter.upenn.edu/abcs-courses/current-courses
https://www.nettercenter.upenn.edu/abcs-courses/abcs-summit/presenters
https://www.nettercenter.upenn.edu/programs/auni
https://www.nettercenter.upenn.edu/programs/university-assisted-community-schools
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Today, the Agatston Urban Nutrition Initiative sustains healthy communities by promoting food 
education and sovereignty, good nutrition and physical fitness in West Philadelphia by offering 
school day, after school and summer learning opportunities for more than 10,000 students across 20 
public schools and community centres. Penn students are involved in a wide variety of activities to 
help deliver these activities through direct service and academic partnerships. Students volunteer to 
run school-based fruit stands and gardens and there are opportunities to pursue academic based 
work and many ABCS courses still work with AUNI. AUNI has a student leadership team as well as 
permanent staff members. AUNI offers internships to high school students throughout the year. 
 
Penn describes University Assisted Community Schools as a, “vehicle for mobilising the resources 
within the University to help transform neighbourhood schools to educate, engage, empower and 
serve all members of the community in which the school is located.” By involving university students 
within these schools, universities can enhance teaching, research, learning and service, as well as the 
civic development of students. Students support the school curriculum but also the extended day 
and summer programmes. Many of the Netter Center projects support University Assisted 
Community Schools. 
 
The College Access and Career Readiness programme works with local high school students, many at 
university assisted community schools. The programme aims to support academic achievement, 
leadership and social development, college access and career readiness. Penn students work one-on-
one with high school students on college searches and applications as well as financial aid and 
scholarship research. Penn mentors are trained and then facilitate workshops on topics such as 
student financial aid and the transition from high school to college life. Mentors may also tutor 
students in specific academic subject areas, conduct SAT preparation sessions, and facilitate 
extracurricular activities. These opportunities are in support of preparing students to go to any 
college and university and it’s not only about identifying and supporting students who may wish to 
apply to Penn. 
 
The Netter Center runs a number of fellowship programmes for current students and recent Penn 
graduates. The Emerson Fellows offer graduating students who have been involved with the work of 
the Netter Center as undergraduates, the opportunity to work for a year to engage in practice, 
research and policy. One fellow is based in West Philadelphia and supports the work of the Netter 
Center and local university assisted community schools, whilst the second fellow works with the 
Coalition for Community Schools in Washington DC. The Penn Programme for Public Service is a 12-
week summer programme that immerses undergraduates in real-world problem solving in the West 
Philadelphia-Penn community. 
 
 
Penn Volunteers in Public Service & the Non Profit Institute 
Penn Volunteers in Public Service provides volunteer activities for staff, faculty and alumni to work 
together with local communities within West Philadelphia. VIPS runs a number of programmes and 
activities including: 
 
Volunteer List – every two months a list of volunteer vacancies is circulated by email. Community 
organisations request assistance with a wide variety of activities. 
 
Penn Workplace Mentoring – middle school students from Philadelphia come to the university on 
the third Thursday morning of every month for ten months. The first hour is a group session and 
staff members can volunteer to be speakers and talk about the impact and worth of their education. 
After this, students spend time with their work mentors. Staff members are required as mentors and 

http://www.urbannutrition.org/
http://www.urbannutrition.org/students/
http://www.urbannutrition.org/students/fruit-stands/
http://www.urbannutrition.org/students/the-garden-2/
http://www.urbannutrition.org/students/penn-academic-papers/
http://www.urbannutrition.org/students/penn-academic-papers/
https://www.nettercenter.upenn.edu/programs/university-assisted-community-schools
https://www.nettercenter.upenn.edu/programs/college-access-and-career-readiness
https://www.nettercenter.upenn.edu/programs/emerson-fellows
https://www.nettercenter.upenn.edu/ppps
https://www.nettercenter.upenn.edu/penn-vips
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meet with students to support them in making decisions about their education and help them to set 
goals.  
 
Under a separate programme volunteers are sought who can offer an internship to a high-school 
student and VIPS also keeps a database of staff who are willing to attend school career days once or 
twice a year to talk about their careers. Staff volunteers are also required who can offer a one-day 
work shadowing opportunity to a local high-school student. 
 
Dropsite Volunteer – throughout the year, VIPS runs a number of donation drives for items such as 
school supplies and Christmas gifts. 
 
Excess item Distribution – VIPS is responsible for distributing items that are no longer required by 
the university e.g. furniture and computers to community partners. 
 
VIPS also runs the Non Profit Institute which is a six-session programme, run twice a year for local 
non-profit organisations and communities of faith. It aims to support organisations in the effective 
management of their agencies and university staff members give 90-minute presentations on topics 
that include: board development, accounting, grant writing, legal issues, human resource 
management, insurance and risk management.  
 
Penn VIPS also refers volunteers from across the university when organisations request technical 
assistance, e.g. website development. VIPS also maintains a database of services offered by the 
university, which is available upon request by community groups. 
 
Civic House 
Civic House is the home of student-led community service and social advocacy work and aims to 
promote mutually beneficial collaborations between the university and West Philadelphia 
communities and beyond. Civic House aims to prepare students for responsible and effective civic 
engagement, for not only their time at university, but as lifelong thoughtful citizens and advocates 
for social change. 
 
Civic House is a physical building located in the centre of the campus and they run a number of 
programmes: 
 
Civic House Associates Coalition (CHAC) is a unifying student-hub and organisation that comprises 
student-led service and advocacy groups. CHAC is led by a student executive committee and 
provides guidance and support to member groups.  
 
Alternative Spring Break is a student run organisation that organises and runs community service 
trips during Spring Break. Students are involved in direct, hands-on support but pre-and post-service 
training, reflection and evaluation is included in the programme.  
 
PennCORP is a pre-orientation programme offered to 40-incoming students every year. It is run by 
students who were previously part of PennCORP or who have been student leaders in community 
service and social advocacy activities. PennCORP introduces students to the historical, social and 
political perspectives on the Philadelphia community through community service projects, 
interactive workshops and reflections. 
 
Civic Scholars is a four year programme that students engage with throughout their undergraduate 
years, which leads to certification upon graduation. Promising students with a background in civic 
engagement and service are invited to apply for the Civic Scholars programme, after their 

https://www.nettercenter.upenn.edu/programs/nonprofit-institute
http://www.vpul.upenn.edu/civichouse/
http://www.vpul.upenn.edu/civichouse/CHACHomepage.php
http://pennasb.org/about.html
http://www.vpul.upenn.edu/civichouse/PennCORP.php
http://www.vpul.upenn.edu/civichouse/civicscholars/index.php
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application forms have been reviewed by the central admissions team. Up to 15 students are 
admitted to the civic scholars programme each year. 
 
As a civic scholar, students attend the pre-orientation Penn CORP programme and then participate 
in 4-5 seminars per semester. In their first and second year, civic scholars take introductory courses 
involving academic work and service, leading to scholars undertaking a capstone research project in 
their senior year. Throughout their time as a student, civic scholars are expected to contribute to 
and lead community service and community building events and participate in a community-based 
summer internship. The civic scholars programme is designed to connect academically based and 
extra-curricular service. 
 
The West Philadelphia Tutoring Project works in six schools in Philadelphia and also offers other 
students the opportunity to come onto the Penn Campus for tutoring. Over 300 Penn students mentor 
elementary, middle school and high school students on a weekly one-to-one basis. Mentors must also 
attend one workshop per semester. 
 
The Fox Leadership Programme offers a suite of fellowships and programmes that enable students 
to ‘learn leadership through study and live leadership through service’. The programme offers 
students and recent graduates fellowship opportunities, a host of community-service initiatives and 
regular events and workshops that bring students into contact with leaders from across public and 
non-profit sectors. The programme has a number of research affiliates and there are increasing 
opportunities for Penn students to engage with public sector work in Washington DC. 
 
Université du Québec à Montréal (UQAM) 
The Université du Québec à Montréal is a French-language public university. It was founded in 1969 
by the government of Quebec after the merger of several smaller colleges. Today, it has over 34,000 
undergraduate students and 7,000 postgraduate students, with only 1% of the student population 
English speaking.  
 
Le Service aux Collectivites aims to work with social groups not usually served by universities. It aims 
to open the door of the University to NGOs, and is led by an institutional committee made up of 
both faculty members and community groups. The office trains faculty members to lead courses 
which include a community-engagement element. UQAM aims to replicate the model of community-
engagement that has been established at the University of Victoria. The University is an active 
member of the Community-Based Research Canada group, which, although smaller than the 
National Coordinating Centre for Public Engagement has similar aims and ethos. 
 
University of Toronto 
The University of Toronto is a public research university and was founded in 1827. It is a large 
university, with over 43,000 undergraduates and 19,000 postgraduate students. It is a collegiate 
university and has eleven colleges which differ significantly in their character and history. The 
University is a member of the Association of American Universities and along with McGill University 
is the only university outside of the USA to be a member.  
 
The Centre for Community Partnerships provides support to students, faculty and community 
organisation to support engagement. It aims to strengthen through community engagement, a 
culture of learning and development that fosters global citizenship and leads to socially conscious 
practice. The vision of the Centre is to see the University of Toronto be recognised as graduating 
socially-responsible student; that U of T faculty are recognised as socially-engaged scholars; and that 
communities be enriched and see U of T as a resource and a collaborative partner. 
 

http://www.vpul.upenn.edu/civichouse/wptphome.php
https://foxleadership.upenn.edu/
https://foxleadership.upenn.edu/content/research-and-service-fellowships
https://foxleadership.upenn.edu/content/service-learning-programs
https://foxleadership.upenn.edu/content/directors-and-affiliates
https://uqam.ca/
https://sac.uqam.ca/
https://www.uvic.ca/cue/
https://www.communityresearchcanada.ca/
https://www.publicengagement.ac.uk/
https://www.utoronto.ca/
https://studentlife.utoronto.ca/department/centre-for-community-partnerships/


42 
 

For Faculty, the Centre provides support to develop and run community-engaged learning courses. It 
does this through providing a Fellowship programme which recognises and supports innovative 
instructors across the University of Toronto in developing new, or enhancing existing, community-
engaged learning and community-engaged research courses. This complements the Faculty Institute 
on Community-Engaged Learning which is an annual event for faculty to come together and share 
best practice.  
 
The Centre also runs a variety of programmes for students. The Serve & Learn Program provides 
opportunities for students to engage in meaningful community-based learning projects that deal 
with complex issues and themes. As well as volunteering, students have access to workshops, 
training programmes, and will learn more about themselves and be prepared to play an active role in 
addressing some of the complex challenges in local and global communities. During my visit I had the 
opportunity to join a reflection session following the Great Canadian Shoreline Clean-Up. 
 
Another major programme for the Centre for Community Partnerships is the Alternative Reading 
Week Days of Service. This provides a large scale opportunity for hundreds of students to join a 3-
day programme, and immerse themselves in activities with local community organisations. Students 
make meaningful contributions, build relationships and learn more about the City of Toronto. 
 
Widener 
Widener University was founded in 1821 and is a private university, located in the town of Chester, 
14 miles from Philadelphia. The university has around 3,300 undergraduates and 3,300 graduate 
students and has a belief that academic excellence, career preparation and civic engagement lead to 
success. It places itself as one of the top universities for civic engagement. Tuition fees at Widener 
are currently $39,000.  
 
Widener University is one of 76 institutions that is classified as a Community Engagement Institution 
by the Carnegie Foundation for the Advancement of Teaching and was one of 14 institutions to be 
named a finalist in the President’s Higher Education Community Service Honor Roll in 2013. Widener 
is also a member of Project Pericles. Widener’s commitment to Community Engagement 
strengthened with the arrival of President James T Harris in 2002 and in 2003 Dr Marcine Pickron-
Davis was appointed Chief Community Engagement and Diversity Officer, who reports directly to the 
President. Community Engagement at Widener is orchestrated through the Civic Engagement Office.  
 
The Civic Engagement Office supports community engagement at Widener in a number of different 
ways and aims to foster co-curricular opportunities to educate, empower and equip students to 
become personally and socially responsible leaders and build collaborative partnerships to further 
the university’s civic mission. The university connects students with civic engagement opportunities 
through direct volunteer service, service-learning, capacity-building, economic development, 
political engagement, advocacy and philanthropy.  
 
The Office for Civic Engagement supports the Presidential Service Corps/Bonner Leader Programme 
and the AmeriCorps programme, which aim to educate, empower and equip civically engaged 
leaders.  
 
The Presidential Service Corp programme started in 2002 with the arrival of President Harris. The 
programme has grown to involve 60 students per year and in 2007 it partnered with the Bonnner 
Foundation to enable further development of civic leaders at Widener. Students involved in the 
programme commit to serving 300 hours of community service per year in the city of Chester. In 
addition they participate in training and enrichment activities that help them to develop skills that 

https://studentlife.utoronto.ca/program/faculty-community-engaged-learning-faculty-fellowship-program/
https://studentlife.utoronto.ca/program/students-alternative-reading-week/
https://studentlife.utoronto.ca/program/students-alternative-reading-week/
http://www.widener.edu/
http://www.widener.edu/civic_engagement/default.aspx
http://classifications.carnegiefoundation.org/descriptions/community_engagement.php
http://www.nationalservice.gov/special-initiatives/honor-roll
http://www.projectpericles.org/projectpericles/
http://www.widener.edu/about/widener_leadership/president/_docs/davisbio.pdf
http://www.widener.edu/civic_engagement/
http://www.widener.edu/civic_engagement/
http://serve.widener.edu/search/#s
http://www.widener.edu/civic_engagement/service_learning.aspx
http://www.widener.edu/civic_engagement/economic_development.aspx
http://www.widener.edu/civic_engagement/presidential_service_corps_scholarships.aspx
http://www.widener.edu/news-events/news-archive/2012/americorps.aspx
http://www.bonner.org/
http://www.bonner.org/
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propel them along the Bonner Foundation Student Development Model and students receive a 
$5,000 annual award.  
 
AmeriCorps, is a programme of the federal agency the Corporation for National and Community 
Service, that supports more than 50,000 people each year who make significant service 
commitments. Through the Widener AmeriCorp programme, student complete 300 hours of service 
in Chester and receive a $1,000. They also receive weekly leadership training from the Office of Civic 
Engagement. At Widener, AmeriCorp students serve as volunteer coordinators in the Widener Cares 
after-school tutoring programme, and in the College Access Center of Delaware County. They also 
help coordinate and recruit volunteers for one-off events, that include Make a Difference Day, 
Freshman’s Day of Service, and Dr Martin Luther King Jr. Day of Service. 
 
The Office of Civic Engagement also runs Project Lead which is a 5-day pre-orientation programme 
for incoming students. The Office is also responsible for the Widener Living Learning Community, in 
which a group of 16 students live together, engage in leadership courses, and participate in service 
and social justice groups.  
 
To engage with community partners, the office has hosted community breakfasts so that 
organisations can network with one another and learn about the potential partnership opportunities 
that the university offers. The office has developed a strategic university and community partnership 
opportunities form that helps guides partners to identify capacity building opportunities that 
students and staff may be able to support their organisation with.  
 
Service Learning at Widener is also coordinated by the Office of Civic Engagement and there are 
large number of courses run across different faculties and departments. The Office provides training 
for faculty members who are interested in developing service-learning courses and there are a large 
number of resources available for staff and students. 
 
Yale 
Yale University was founded in 1718 and is a private Ivy League research university. It has around 
6,000 undergraduates and 7,000 graduate students, and undergraduates follow a liberal arts 
curriculum and are part of a residential college. The estimated cost of living for an undergraduate 
student is $78,000 per annum but Yale is committed to meeting a 100% of demonstrated financial 
need, and 64% of students receive financial assistance. The media net price doe a Yale student 
receiving financial aid is $13,000. 
 
Dwight Hall was founded by undergraduate students in 1886 and has operated since then as a 
student-led entity. It is the Center for Public Service and Social Justice, and is the largest campus-
based student-run organisation in the country. Dwight Hall aims to cultivate student leaders who 
promote a culture of action, who wish to collaborate on solving societal challenges. Over 3,500 
students are engaged in service and social justice programmes each year, and there are over 90 
student-run groups that are part of Dwight Hall. 
 
Dwight Hall is run by a Board of Directors which is made up of Yale alumni, current Faculty and 
student representatives. Day-to-day operation and management is led by a staff team.  
 
The Office of New Haven Affairs provides a front door to Yale and its resources for the people and 
organisations of Greater New Haven. It runs programmes and has responsibility for developing 
partnerships to with the community to foster economic development, revitalise neighbourhoods, 
support public schools and stimulate a vital and vibrant downtown area. The Office has supported 

http://bonnernetwork.pbworks.com/w/page/13113175/Student%20Development%20and%20Leadership
http://www.nationalservice.gov/programs/americorps
http://www.widener.edu/civic_engagement/school_partnerships.aspx
http://www.widener.edu/campus_life/orientation/preorientation/lead/default.aspx
http://serve.widener.edu/opportunities/15
http://serve.widener.edu/pages/pages/4
https://www.yale.edu/
https://dwighthall.org/
https://dwighthall.org/programs
https://dwighthall.org/programs
https://onha.yale.edu/
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projects such as the New Promise programme, the homebuyer programme and has revitalized the 
downtown centre.  
 
Since 1994, the office has run the President’s Public Service Fellowship programme, which provides 
Yale students the opportunity to work with non-profit organisations in the City of New Haven to 
support economic development, human development and neighbourhood revitalisation. Students 
work during the summer months for between eight and eleven weeks.  

  

http://newhavenpromise.org/
https://your.yale.edu/work-yale/benefits/yale-signature-benefits/homebuyer-program
https://onha.yale.edu/initiatives/vital-downtown
https://onha.yale.edu/initiatives/community-partnerships/presidents-public-service-fellowship
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Contacts 
 

Institution/Organisation Name Department & Job Title 

Boston College Daniel Ponsetto Volunteer & Service Learning Center - Director 

Boston University 
Lindsey Wyld 
Kotowiscz Community Service Center - Director 

 Orpheo Speer Community Service Center – Assistant Director 

Bryn Mawr College Nell Anderson 
Civic Engagement Office - Director of Praxis 
and Community Partnership Programs 

Campus Compact Amanda Wittman Director of Academic and Strategic Initiatives 

Concordia University Eryn Fitzgerald Community Relations Coordinator 

Drexel University 
Jennifer Johnson 
Kebea 

Lindy Center for Civic Engagement - Associate 
Director 

Duke University Amy Anderson Duke Service Learning - Faculty Consultant 

  Angela Karl 
Duke Alumni Association - Special Programs 
Coordinator 

  Domonique Redmond 
Duke University Community Service Center - 
Assistant Director of Programs 

  Eric Mlyn Duke Engage - Executive Director 

  Jacki Purtell 
Duke Engage - Evaluation & Assessment 
Coordinator 

  Kathy Sikes 
Duke Engage - Senior Assistant Director for 
Student Programs and Outreach 

  Mayme Webb-Bledsoe 
Office of Community Affairs - Senior 
Neighbourhood Coordinator 

  Sam Miglarese 
Duke-Durham Neighbourhood Partnership - 
Director 

  Sanjana Marpadga 
Hart Leadership Programme - Research 
Service-Learning Coordinator 

Leadership Triangle Winkie LaForce  President 

Massachusetts Campus 
Compact Barbara Canyes Executive Director 

McGill University Anurag Dhir 
Social Equity & Diversity Education Office - 
Engaged Learning and Access Coordinator 

McMaster University Sandra Preston Assistant Professor School of Social Work 

 
Sean Beaudette 

Student Success Center – Service Learning and 
Civic Engagement Program Coordinator 

North Carolina Central 
University 

Deborah Bailey 
Academic Community Service Learning 
Programs - Director 

  Jarvis Hall Political Science - Associate Professor 

  
Starla Tanner 

Office of the Chancellor - Director of 
Government & Community Relations 

Northwestern University Andrea Bell 
Student Community Service Center - Student 
Community Coordinator 

Pennsylvania Campus 
Compact Charlene Gray Executive Director 
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Philadelphia Higher 
Education Network for 
Neighbourhood 
Development (PHENND) Hillary Kane Director 

  Liz Shriver K-16 Coordinator 

Princeton University Elsie Sheidler 
Pace Center for Civic Engagement, Associate 
Director 

  Maria Loaran Bohn 
Community-Based Learning Initiative - 
Program Coordinator 

  Trisha Thorme 
Community-Based Learning Initiative - 
Director 

Rutgers Camden Andrew Seligsohn 
Chancellor’s Office - Associate Chancellor for 
Civic Engagement and Strategic Planning 

  
Christopher 
Countryman 

Office of Civic Engagement - Program 
Coordinator 

  Nyeema Watson 
Office of Civic Engagement - Director of Public 
School Partnerships 

  Thomas Dahan 
Office of Civic Engagement - Program 
Coordinator 

Seattle University Elizabeth O'Brien 
Center for Service & Community Engagement - 
Service-Learning Coordinator 

  Jeffrey Anderson College of Education, Professor of Education 

  Kent Koth 

Center for Service & Community Engagement 
and the Seattle University Youth Initiative - 
Director 

Temple University Barbara Ferman 
University Community Collaborative of 
Philadelphia - Director and Professor 

  Lori Pompa 
The Inside-Out Center at Temple University, 
Founder and Director 

  Nuala Cabral 
University Community Collaborative - Media 
Productions & Communications Manager 

The George Washington 
University Amy Cohen 

Center for Civic Engagement & Public Service - 
Executive Director 

  Maurice Smith 

Center for Civic Engagement and Public 
Service - Coordinator, Academic Service 
Learning 

  Sara DeRitter Grupo 
Center for Civic Engagement and Public 
Service - Director 

Universite du Quebec a 
Montreal Sylvie de Grosbois Service aux collectives - Directrice 

University of British 
Columbia Angela Towle UBC Learning Exchange - Academic Director 

  Ellie Hobuti 
UBC Learning Exchange - Coordinator, ESL 
Conversation Program 

University of Chicago Amy Chan 
University Community Service Center - 
Director 

  Shaz Rasul Community Programs, Director 

University of 
Massachusetts Boston Luciano Ramos 

The Office of Community Partnerships - 
Director of Community Partnerships 
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University of 
Pennsylvania Cory Bowman Netter Center - Associate Director 

  David Grossman 
Civic House and Penn Civic Scholars Program - 
Director 

  Ira Harkavy 
Netter Center - Associate Vice President & 
Director 

  Isabel Mapp 

Penn Volunteers in Public Service - Associate 
Director, Faculty, Staff and Alumni 
Volunteering 

  Joaan Weeks Netter Center - Associate Director 

  Joanna Chae Emerson Fellow 

  Joseph Tierney 
Robert A Fox Leadership Program - Executive 
Director 

  Kristin Thomas Emerson Fellow 

  Rita Hodges Netter Center - Associate Director 

University of Toronto Kristina Minnella 

Centre  for Community Partnerships - 
Coordinator, Co-curricular Service Learning & 
Student Development 

  Lisa Chambers Centre for Community Partnerships - Director 

  Marilyn Johnson 
Centre for Community Partnerships - 
Aboriginal Community Partner Liaison  

University of Washington 
Aaron Hoard  

Regional & Community Relations - Deputy 
Director 

  Theresa Doherty 
Regional & Community Relations - Deputy 
Director 

Widener University Marcine Picron-Davis 
Office of the Chancellor - Chief Community 
Engagement & Diversity Officer 

Yale Karen King 

Office of New Haven Affairs - Director - Yale 
University President’s Public Service 
Fellowship & Community Affairs Associate 

 Peter Crumlish 
Dwight Hall – Executive Director and General 
Secretary 
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Itinerary 
 

Churchill Fellowship Itinerary 
USA and Canada – 26th August – 10th October 2013 

 

Date Activity Time Contact Accommodation 

Mon 26 Aug Edinburgh – Paris  
Paris – Chicago  
 

9:15 am  
Hotel Lincoln  
1816 N Clark Street 

Tues 27 Aug Chicago Sorting Out    

Wed 28 Aug Visit Required    

Thurs 29 Aug University of Chicago 10:30am Shaz Rasul 
 

   
 

Fri 30 Aug Northwestern University 2:00pm Andrea Bell 
 

 

Sat 31 Aug Chicago Sightseeing    

Sun 1 Sept Chicago –Raleigh/Durham  
 

1:30pm Collected by Sam Miglarese 
 

Brookwood Inn of Durham 

Mon 2 Sept Labour Day – Durham 
Sightseeing 

   

Tues 3 Sept Duke University All Day Neil W. Hoefs 
 

 

Wed 4 Sept Duke University All Day As advised by itinerary from Neil  

Thurs 5 Sept Duke University All Day As advised by itinerary from Neil  

Fri 6 Sept Duke University All Day As advised by itinerary from Neil  

Sat 7 Sept Train Raleigh –
Washington DC 
 

10:25  Courtyard by Marriott 
Washington, D.C./Foggy Bottom 

Sun 8 Sept Sightseeing Washington    

Mon 9 Sept George Washington 
University 

2pm Amy Cohen 
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 Train Washington DC –
Philadelphia 
 

6:05pm   

Tues 10 Sept University of 
Pennsylvania 

All Day Joann Weeks – Netter Center 
 

Stay with Neil Crimes 

Wed 11 Sept Institutions in PA All Day Itinerary to be provided by Joann Weeks 
 

 

Thurs 12 Sept Institutions in PA All Day Itinerary to be provided by Joann Weeks 
 

 

Fri 13 Sept Institutions in PA All Day Itinerary to be provided by Joann Weeks 
 

 

Sat 14 Sept Philadelphia – 
Vancouver  
 

9:46 am  Blue Horizon Hotel 
 

Sun 15 Sept Vancouver Sightseeing    

Mon 16 Sept University of British 
Columbia 

All Day Susan Grosman and Angela Towle 
 

 

 Durham University 
Alumni Event 

6:00pm   

Tues 17 Sept University of British 
Columbia 

Half Day Susan Grosman and Angela Towle 
 

 

Wed 18 Sept Bus – Vancouver - Seattle 
 

  The Belltown Inn 
 

Thurs 19 Sept University of Washington 9am Aaron Hoard and Theresa Doherty   

 Seattle University 11am-3pm Kent Koth 
 

 

Fri 20 Sept Day Off    

Sat 21 Sept Sightseeing Seattle    

 Seattle –Boston  
 

10:25 pm  In Flight 

Sun 22 Sept Sightseeing Boston   Hostelling International Boston  
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Mon 23 Sept Boston University 10am Lindsay Kotowicz and Orpheo Spear 
 

 

 University of 
Massachusetts Boston 

2pm Luciano Ramos  

Tues 24 Sept Boston College 1pm Daniel Ponsetto 
 

 

Wed 25 Sept Campus Compact 9:30am Maureen Curley 
 

 

 Boston –Toronto  
 

4:30pm  Comfort Hotel Downtown  
 

Thurs 26 Sept University of Toronto 2 – 5pm Lisa Chambers 
 

 

Fri 27 Sept McMaster University 12pm  
 
3pm 

Sandra Preston 
 
Sean Beaudette 

 

Sat 28 Sept Niagara Falls Sightseeing    

Sun 29 Sept Toronto Sightseeing    

Mon 30 Sept Train – Toronto to 
Montreal 

TBC  Hotel Quartier des Spectacles 

Tues 1 Oct McGill University 12pm Anurag Dhir  

Wed 2 Oct Univesite du Quebec 
 
Concordia University 

11am 
 
 
3pm 

Sylvie de Grosbois 
 
 
Eryn Fitzgerald 
 

 

Thurs 3 Oct Montreal –New York  
 

3:30pm  Candlewood Suites – New York 
City Times Square 
 

Fri 4 Oct Visit Required    

Sat 5 Oct New York Sightseeing    

Sun 6 Oct New York Sightseeing    

http://click.mail.hotels.com/?qs=7b5d649f35c9228debb03ed646190e30732d697106b7d5bb65fb00e873623741351a70f74a7f80490cf78f370afe81e4
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Mon 7 Oct Yale University Travel am  
11.30am 
 
2.30pm 

 
Peter Crumlish 
 
Karen King 

 
 
 
 
 
 
 
 

Tues 8 Oct Princeton University Travel am 
Meeting 2pm 

Elsie Sheidler & Trisha Thorme  

Wed 9 Oct New York – 
Newcastle  

6:15 pm   

Thurs 10 Oct Newcastle 11 am   
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