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1.1 Preface  

 
To have been offered the opportunity to travel on behalf of the Winston Churchill Memorial Trust 

was an unbelievable opportunity. Moreover, to have been in receipt of this award has been one 

of the most exciting honours I have received in my working life. It was a both a humbling 

experience to recognise just how dynamic, innovative, and inspirational colleagues in my 

profession are and a genuine honour to have been able to undertake this journey. I was proud 

to have represented both the Winston Churchill Memorial Trust and Shotton Hall Academy 

during my travels. In addition, it was particularly gratifying to have made connections with 

colleagues in Australia, New Zealand, and Estonia who are all working towards the same goals 

as I would like to work towards. This report is a précis of my travels and research experience. 

There are also recommendations which are aimed at my current workplace in particular and 

hopefully to the wider education community as well. It includes a summary of potential 

outcomes which I believe are achievable and will be implemented on a small scale initially, but 

which could be expanded to reach a much wider audience. 
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Thank you too, to Lizzie Barber in Wellington, Pat O’Boyle and Mary Boyce in Sydney for being 

sounding boards for my ideas and who both have a shared their experiences of teaching in 

Australia and New Zealand. I am grateful to Derek Wenmoth of Core Education in New Zealand 

for helping me develop a list of contacts and supporting the overall aim of the project. 

 

1.3 Introduction 
 

“Travel to Learn Return to Inspire” is the 

Motto of the Winston Churchill Memorial 

Trust, yet in so many areas of life the gulf 

between the slogan and the reality is as 

wide as the ocean. In this case, the reality 

and the ideal are the same. The 

opportunity to travel to Australasia and the 

learning that took place there is something 

that I will not only remember forever, but I 

returned personally inspired and fired up 

with an almost evangelical passion to 

convey that inspiration to colleagues. 

This opportunity arose at the right time in 

my career and personal life and I will 

forever be indebted to the Winston 

Churchill Memorial Trust and the 

Academy at Shotton Hall. I have relished 

every chance to discuss the findings, or 

simply to regale colleagues with stories of 

schools and organisations I have visited.  

In the period between returning from the 

travels and starting to write this report a 

number of meetings have been held in 

school regarding the potential of applying 

distance learning methodologies 

witnessed in Australia and New Zealand 

to both the Academy at Shotton Hall and 

the North East Learning Trust. 

Since returning I have applied to 

University of Northumbria to pursue a 

doctorate with the school of Education into 

Virtual Learning collaborations within UK 

schools. I hope this report will provide an 

insight to future fellows and prospective 

fellows of what are possible as well as 

potential pitfalls. 

 

 

 

 

 

 
 
                       First View of New Zealand from the air  

 

1.4 About the Author 
 

I have been a Mathematics teacher in a 

face to face school since 1989 and since 

1998 have been involved in European 

partnerships with schools across the world 

using distance communication links. 

These projects have come under the 

Socrates, Comenius, Erasmus and 

ETwinning programmes funded by the EU.  

Communication within these programmes 

has broadly reflected the development in 

virtual education, originally linkage with 

partner schools was conducted by 

occasional telephone calls, a fax machine 

and parcelling up student work into a jiffy 

bag and posting off shared work at the 

end of each week. Today there are a 

plethora of platforms available for instant 

communication, video calls, instant 
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messaging. I passionately believe that 

developments in communication 

technology should be seen as beneficial to 

the teaching profession. In discussions 

with other teachers about virtual education 

and virtual schooling, the ubiquitous 

comments from colleagues of all ages are 

continuously expressed;  

 

“how is it possible?”  

 

“children need their teacher to be there.” 

 

“the social aspect of schools is as 

important as their academic aspect.” 

 

“I don’t want to be part of a profession 

which has no contact with young people.” 

 

“young people will not learn if they are not 

supervised” 

 

I don’t necessarily disagree with any of 

these comments, at the beginning of the 

Fellowship, I certainly did not have 

answers which contradicted these beliefs. 

On the other hand my life experiences led 

me to suspect that we laboured within a 

system, which on the one hand set the 

principal of “every child matters” at the 

very core of it’s philosophy but at the 

same time demanded that the children in 

our care accepted conventional 

orthodoxies.  

 

If we were to apologise to an eighteen 

year old student on A Level results day for 

an education which had failed him, as he 

clutched his envelope confirming four A 

star grades at A level to add to his equally 

impressive GCSE tally, he would look at 

us incredulously. He got the grades, he 

got the university of his choice, never 

mind that he never acquired confidence, 

empathy, independence, emotional 

security, never mind that he achieved the 

grades in subjects which did not interest 

him, the success is measured in terms of 

grades. 

I have also been involved in managing the 

school Duke of Edinburgh award 

programme, and have seen at first that 

when young people are given ownership 

of their work, they do respond positively, 

the skills, the different sections are 

performed by the young people with 

guidance from teachers but minimal input. 

I am aware this is a generalisation and in 

every school in the country you will find 

teachers who do not conform to the image 

I will paint. I fervently believe that teachers 

passionately want to give their charges 

the “secret of their success”, they are 

creative, intelligent, hard working and 

passionate about giving children the best 

opportunities in life. But teachers are 

products of the education machine which 

measure success in terms of grades 

achieved, conformity to a an established 

system and following a balanced 

curriculum determined by… well 

determined by who exactly? In many 

cases the secret of success is to become 

part of the “machine”  

 

I have over my career encountered many 

adult former student who have flourished 

after leaving school despite them being 

“nightmares in the class”, often the 

qualities which saw them flourish as 

adults, were the qualities that made them 

difficult to teach in school, As examples I 

include barrister who was too 

argumentative in class, the staff nurse 

who was always getting involved in a 

classmates problems, and the “Jack the 

Lad” whose jokes and interruptions made 

him a classroom hero but a horror to the 

teacher who went on to become a 

decorated NCO in the parachute regiment. 

Perfect management would allow these 

children to thrive, but in a class of thirty 

children, who we have one hour a day, we 

target the “average” child, we teach to the 

median. 
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I wanted to explore a methodology which allowed us as teachers to reach the widest 

audience possible. 
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2.1 Executive Summary 

 
Between July and September 2019, 

WCMT afforded me the opportunity to 

study virtual school in Australia, New 

Zealand and Estonia. This was 

unquestionably one of the most exciting, 

rewarding, and eye-opening experiences 

of my career. Over this period I was able 

to observe how virtual schools delivered a 

curriculum to students unable to access 

face to face schooling owing to their 

unique barriers to school attendance. It 

also included students for whom virtual 

education offered them the opportunity to 

extend their curriculum opportunities or to 

maintain studies which would otherwise 

have had to be abandoned. 

The object of the report was to identify 

methodologies which could be applied to 

an English School system. Not all the 

strategies are relevant or transferable 

between English and Australasian 

paradigms, but this research seeks to 

identify where it could be transferred. 

Australasia’s geographical imperative for 

virtual schools is not directly appropriate 

to an English model, but it could still be 

relevant to rural areas in winter and  

therefore this was not ignored. 

 

2.2 Key Observations 

 
The scale of provision for students with 

complex needs for whom face to face 

school is not an ideal environment and the 

opportunities offered for tailored education 

packages focussing on individualised 

student’s needs is something which offers 

a rich potential to develop in England. 

Estonian distance learning was interesting 

but ultimately served as a bolt-on feature 

to mainstream face-to-face school. 

Academies as free-standing schools with 

high levels of autonomy and the 

inflexibility of GCSEs made many of the 

strengths of the New Zealand and 

Australian models difficult to transfer to 

the English model. However, within multi-

academy chains these obstacles were 

ameliorated. 

 

2.3 Recommendations 

 

Schools should explore appropriate 

platforms for delivering on-line lessons; 

these could be synchronous platforms 

such as Moodle, Adobe Connect or 

Teams. And staff and students alike 

should be trained in participating in 

lessons delivered this way. 

Schools should look at developing a bank 

of asynchronous lessons using dedicated 

resources which can harness new 

technologies and which can be delivered 

via Vimeo, Youtube, podcasts etc. 

In cases where a school especially in rural 

areas has one teacher delivers a less 

mainstream subject, not only should an 

entire year’s worth of asynchronous 

lessons should be prepared, but teachers 

from within a Multi Academy Trust, Local 

Authority or Supply Agency able to deliver 

synchronous lessons should be identified. 

Even in cases where virtual learning is not 

expected to be a major part of the school 

life, “emergency” virtual school resources 

should be available as a “first aid kit” in 

case of school closures due to severe 

weather, strike action, even in the 

extremely unlikely event of things such as 

flu epidemics.    
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2.4 Context 

 
Literally travelling to the opposite side of 

the globe was an undertaking which 

required more than just a casual interest 

in the education systems provided by 

different countries. I have become 

increasingly interested in virtual schooling 

resulting from observations made within 

my own working environment. As an 

example, the talented linguists unable to 

study Spanish and German at A-Level 

because the teacher who taught these 

subjects moved to a new school and these 

young women were faced with the choice 

of moving schools from their current 

establishment in North East 

Northumberland to a new school in  

 

 

 

 

 

Newcastle which would involve a 

significant daily commute. 

My own doubts as to whether the 

traditional school system really met the 

needs of all students. My evidence was 

anecdotal but followed discussions with 

students from the UK on Erasmus 

placements at universities abroad. These 

were all high achieving students who for 

five (or seven) years would give the 

impression to their teachers that school 

was a stimulating environment which was 

at worst lacked  challenge, but who 

unanimously and routinely expressed the 

view  that school was a truly traumatic 

experience (none of these students 

attended either of the schools I taught in). 
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These intelligent young men and women 

painted a picture of their schools offering 

real challenge and support only to 

students who were very much in the 

mainstream, those students who could 

conform to the school’s expectations and 

demands. I interpreted a complaint that 

where child was “different,” i.e. very 

talented or socially awkward or of limited 

or narrow ability, the school’s priority was 

not to adapt to the needs of the students 

but rather to try and manipulate the 

students into accepting the existing 

template.  

   

During the severe winter which hit 

England in 2018 (the “Beast from the 

East”) it was interesting to note how many 

schools in England were closed. The bad 

weather is rare enough not to make it 

economically worthwhile to provide the 

systems used in Canada or Finland, but 

they occur frequently enough to demand 

some strategies which mean that sudden 

severe weather does not need to paralyse 

the education system. 

Each year we have seasonal health 

challenges, e.g. seasonal flu, winter 

vomiting as well as potentially serious 

threats, swine flu, bird flu, SARS which at 

present have the potential to disrupt 

schooling for many but thoughtful 

development of quality on-line teaching 

resources should be able to address this. 

Over my teaching career, I have been 

seconded to a PRU1 and to a Studio 

School2, both of these schools catered for 

children whose needs were not really met 

by the mainstream education system, on a 

purely personal basis, I was unconvinced 

that the traditional 4 walls face to face 

school offered these children the 

opportunities for fulfilling educational 

 
1 Pupil Referral Unit 

2 See glossary 

opportunities. While “Not School”3 and 

Doncaster’s Virtual School for Children in 

Care, do provide some examples of 

alternative education in England, they are 

far removed from the mainstream. 

My research was rooted in curiosity as to 

whether it was possible to provide an 

ongoing virtual dimension to school which 

allowed schools to address or consider 

the points rose above.  

 

2.5 Why Estonia Australia and 

New Zealand? 

 
Currently virtual education is common in 

the workplace and university, but 

internationally that is not the case for 

students in compulsory education.  The 

exceptions being the geographical 

demands existent in Australia, New 

Zealand, Canada, Chile and USA have 

resulted in virtual schooling becoming well 

established and cultural/ historical 

anomalies have led to Estonia leading the 

way in virtual education in Europe. Of 

these regions, I don’t speak Spanish 

which functionally excluded Chile, school 

holidays in Canada and the USA are 

largely synchronous with English School 

holidays and so visiting these regions 

during my holidays would have coincided 

with these schools being closed, this 

leaves Australia and New Zealand. These 

were not the last resort destinations 

indeed they are probably the first choice 

destinations. 

Today's virtual schools are descendants of 
correspondence schools which began in 
Australia and New Zealand in areas where 
low density population made schooling by 
conventional means difficult and 
expensive to provide. In the Estonian 
school visited virtual schooling is an 
addition to the bricks and mortar face to 
face school and concentrates on 

 
3 A now closed Virtual PRU 
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delivering lessons which deliver the 
'Russica' set of subjects (Russian 
language, literature, history, fine arts and 
other subjects). 

 

 

In 2008 both Australia and New Zealand 
researched retention rates in the 
correspondence schools and found high 
dropout rates.  Research showed that the 
pedagogical skills of teachers and the 
quality of the resources were paramount 
to success, both in terms of learning 
outcomes and student welfare.  

Consequently, these regions invested a lot 
of time and effort in developing systems 
raising the quality of both the 
asynchronous and synchronous, socially 
structured delivery models. 

The Australians established the first 
correspondence schools in the 1930s and 
these offered students an alternative to 
the traditional brick and mortar meetings 
within a schoolhouse. These schools 
utilized the postal service for student-
teacher interaction, or used two-way radio 
transmissions, sometimes with pre-
recorded television broadcasts.  

These two destinations were important, 
because they have been doing it longer 
than anywhere else, they have invested 
significant levels of educational research 
and central and State governments have 
long accepted virtual schooling as a 
normal part of the state education system. 

 

 

2.6 Aims and Objectives of the 
Research 

The principle aim of the research was to 
look at the strategies used by experienced 
Virtual schools in Australia and New 
Zealand and to consider strategies which 
could be adopted or adapted within an 
English context. They have experience 
and in the light of experience some of the 
methodologies used in the 
correspondence model or transferring 
from the face to face model will not have 
been so successful, if we are to apply this 
model to an English model, which 
strategies worked, which should be 
treated with caution? The aims of the 
research were to investigate issues 
around the efficacy of learning outcomes. 

 

The primary objective of the research was 
to be able to look at developing a model 
for virtual schooling within an English 
school system. Initially, this would be to 
offer students wider curriculum 
opportunities or to maintain continuity of 
education for students.    

 

 

 

Learning Space in Finigan School of 
Distance Learning Queansbyan 
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Teacher’s Work Stations at Te Kura 

 

The aims of the research grew out of my 
personal interests in this area of 
education, but the opportunity to study 
them would never have been possible 
without the support of the Winston 
Churchill Memorial Trust, the Fellowship 
has offered me an opportunity to turn a 
dream into reality and hopefully at the end 
of my working life, this opportunity will 
benefit a generation of young people. I 
passionately believe that there exists in 
English schools the opportunity to adapt 
aspects of distance learning to the main 
school curriculum. In my own personal 
working life, I have seen students having 
to abandon courses because staffing 
changes have resulted in the school being 
unable to deliver the curriculum. In reality 
geographical isolation is not going to be a 
major issue in English schools, but dual 
enrolment is something which can expand 
the curriculum for all students opening 
study routes denied to them. In 2018 there 
were 210 000 fixed term or permanent 
exclusions in England and Wales4 

 
4
Dept for Education (25/07/2019)Permanent and Fixed period 

exclusions 2017 to 2018 03/09/2019 

https://assets.publishing.service.gov.uk/governme

nt/uploads/system/uploads/attachment_data/file/

In addition to exclusions, no one really 
knows how many young people never 
attend school. Estimates range between 2 
and 10 % of the population never attend 
school5 whatever the actual figures, when 
we include students experiencing long 
term illness, there is a significant cohort of 
young people who are not receiving the 
full benefits of a formal education.   

 
820773/Permanent_and_fixed_period_exclusions

_2017_to_2018_-_main_text.pdf 

5Sheppard 2009 Raising School Attendance 

https://img1.wsimg.com/blobby/go/a41082e1-

5561-438b-a6a2-

16176f7570e9/downloads/Sheppard.pdf?ver=158

4482855946 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/820773/Permanent_and_fixed_period_exclusions_2017_to_2018_-_main_text.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/820773/Permanent_and_fixed_period_exclusions_2017_to_2018_-_main_text.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/820773/Permanent_and_fixed_period_exclusions_2017_to_2018_-_main_text.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/820773/Permanent_and_fixed_period_exclusions_2017_to_2018_-_main_text.pdf
https://img1.wsimg.com/blobby/go/a41082e1-5561-438b-a6a2-16176f7570e9/downloads/Sheppard.pdf?ver=1584482855946
https://img1.wsimg.com/blobby/go/a41082e1-5561-438b-a6a2-16176f7570e9/downloads/Sheppard.pdf?ver=1584482855946
https://img1.wsimg.com/blobby/go/a41082e1-5561-438b-a6a2-16176f7570e9/downloads/Sheppard.pdf?ver=1584482855946
https://img1.wsimg.com/blobby/go/a41082e1-5561-438b-a6a2-16176f7570e9/downloads/Sheppard.pdf?ver=1584482855946
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3.1 Virtual Education in 
Estonia 

 

Chronologically Estonia was the final 
place visited as part of the Fellowship but 
it also marked the starting point of the 
study. Therefore a discussion on the 
“Tallinn Kesklinna Vene Gumnasium” has 
been taken as the starting point of the 
report. 

Whilst attending an international meeting 
of Mathematics teachers in Spain, the 
conversation turned to our respective 
school systems and I was fascinated to 
learn that the Estonian teacher worked in 
a school which offered a significant 
number of lessons via a virtual medium.  

The rights or wrongs of history are not 
relevant here suffice to say, history has 
left Estonia as a bi-ethnic society, with a 
large minority possessing an identity 
which is essentially Russian. There have 
been fundamental changes in Estonian 
society since it gained independence from 
Russia and its education system has not 
been immune to these. In the early years 
of the 20th Century, Estonian education 
acquired a new focus. A unified education 
system of education was introduced to 
replace the parallel Estonian and Russian 
systems that had been previously existed.   
Educational reforms in Estonia took place 
at all levels of the system, and were 
initiated by the Ministry of Education, and 
had an impact on all schools in the 
country. 

The Russian schools in Estonia had 
become a minority over a very short 
period of time, and the status of Russian 
as the mother tongue had changed. These 
schools which hitherto delivered a 
curriculum based on the principles 
accepted in the Russian Federation. The 
application of the new curricula with it’s 
Estonian focus has necessitated reform of 
the Russian schools. 

In the early 21st century a number of 
models which could deliver a “Russica” 
curriculum to Russian speaking children 

were explored. In the end the model which 
was agreed upon was identified as 
Schooling in Estonian, combined with 
classes in the mother tongue in Sunday 
schools or evening schools.  

Since the 2011/2012 academic year, 
Estonian has been the language of 
instruction in all upper secondary schools 
in Estonia. These schools can choose 
between an Estonian curriculum or 
Estonian as a second language 
curriculum. The transition from Russian to 
Estonian language instruction in upper 
secondary schools where Russian has 
been a gradual one. However many 
students, parents and teachers still regard 
the Russian curriculum as being their 
natural vehicle for teaching and learning 
and the original demands to teach 
“Russica” in the evening or at weekends 
has been superseded by the freedom to 
teach these subjects virtually. 

During the normal school day lessons are 
taught according to an Estonian 
curriculum but virtual lessons are 
timetabled for all students within a 
Russian medium. 

The “Tiger Leap Project” initiated by the 
University of Tartuu has been developed 
several initiatives since the turn of the 
century. The prima facia objective of the 
foundation is to advance the quality of 
Estonian education via the use of ICT. It 
concentrates on three areas which include 
not only hardware for schools but also 
developing quality educational software 
resources and of course training. 

With the help of The Tiger Leap project all 
Estonian schools are connected to the 
Internet and have original educational 
software available for most subjects. The 
foundation also operates the Estonian 
Schoolnet website www.koolielu.ee. 

Since 2004, Tiger Leap Foundation, has 
become a partner in the European 
Schoolnet, and coordinates and funds 
several EC educational programs such as 
eTwinning. 
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The Estonian school is not a virtual school 
in the same sense as the schools seen in 
New Zealand or Australia. It is primarily a 
face to face school which employs virtual 
tools to deliver a curriculum which is not 
only desired by parents and students alike 
but is expected. 

However since one aim of the research is 
to look at how virtual education provision 
can enhance, develop the curriculum for 
students in our own school, this is not a 
negative. Certainly this is a method which 
could support students from ethnic 
minority groups to access a curriculum 
which is in accord with their own heritage. 

The process of delivering virtual education 
in Estonia was far more modest than the 
model witnessed in Australia and Ne 
Zealand, with the benefit of hindsight, it 
would have been better to have started 
here rather than in New Zealand. It was 
following discussions with an E Twinning 
partner from Estonia that this Fellowship 
idea was born and in many respects the 
modest goals and procedures which the 
Estonian school had with respect to 
delivering a tightly focused curriculum 
established a template which English 
Schools could easily emulate and which 
could see a significant level of interest 
within English schools. Having already 
visited the schools in Australasia and 
having seen the sophistication of delivery 
there, the far more modest delivery in 
Estonia did not impress to the same 
extent. But the model witnessed here is 
something which is very relevant and 
appropriate to an English context.  

 

 

  

 

 

 

 

3.2 Conclusions on Estonia 

The Estonian School focuses on 
delivering a Russian education 
programme that cannot be accommodated 
during the normal school day.  It offers 
lessons in Russian as a mother tongue, 
Russian Literature and Russian History 
lessons. 

The content is supported by parents and 
by students alike. 

The school cannot be described as a 
virtual school, it is a well established large 
city centre bricks and mortar high school 
catering to Russian speaking students 
who live in the city centre, but the use of 
online education does facilitate the 
extension of a curriculum which was one 
of the aims of the research. 

The support for the students comes from 
teachers already employed by the school, 
which in some respects defeats the object 
of a virtual school, however emulating the 
same process in England could work if 
teachers employed by a Multi Academy 
Trust or an Local Education Authority, 
were appointed on a peripatetic basis to 
support on line learning.  
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4.1 Virtual Education in New 
Zealand           

An Overview of The Education System 
of New Zealand  

Children start school between the ages of 
five and six. All children must be enrolled 
in school or in some form of distance 
education by their sixth birthday.  

There are 13 years in the New Zealand 
school system. Schooling begins at 
primary school - the first year at primary 
school is referred to as ‘Year 1’. Primary 
school covers Years 1 to 8 if it is a ‘full’ 
primary school, or Years 1 to 6 if it is a 
‘contributing’ primary school.  For children 
enrolled in a contributing primary school, 
they will attend an intermediate school to 
complete Years 7 and 8. 

After finishing primary or intermediate 
school, young people will attend 
secondary school (also called ‘college’ or 
‘high school’) to complete their final school 
years (Years 9 to 13). This school could 
be a traditional face to face school or it 
could be in a virtual school. They may 
leave secondary school before reaching 
Year 13, but not until their 16th birthday. 

All state schools follow the national 
curriculum: This will be either The New 
Zealand Curriculum (NZC) for English 
medium schools or Te Marautanga o 
Aotearoa (TMoA) for Māori-medium 
schools.6 

The New Zealand Curriculum has eight 
levels, numbered 1 to 8, and eight major 
learning areas: English, the arts, health 
and physical education, learning 
languages, mathematics and statistics, 
science, social sciences, and technology. 
Te Marautanga o Aotearoa includes a 
ninth learning area, Māori language. 

 
6 New Zealand Curriculum online  30/01/19 

http://nzcurriculum.tki.org.nz/The-New-Zealand-

Curriculum 

The main secondary school qualification in 
New Zealand is the National Certificate of 
Educational Achievement NCEA which 
has 3 levels – one, two, and three – 
corresponding to their respective levels on 
the National Qualifications Framework. 

 Each level is generally studied in each of 
the three final years of secondary 
schooling, with NCEA level one in year 11, 
NCEA level two in year 12, and NCEA 
level three in year 13.  Students can and 
do study across multiple levels. 

To pass each level, students must gain a 
certain number of credits at that level or 
above. In order to achieve this credit’s, 
students must achieve specific unit 
standards.  

Each subject is made up of multiple 
standards- for example Mathematics at 
Level One is made up of 13 achievement 
standards, including separate standards 
for number, algebra, geometry, 
trigonometry, statistics and probability and 
students can be credited with passing 
individual standards even if they fail to 
complete the level. 

 

For the purpose of this report, only the 
virtual schools will be considered. 

Virtual learning has becoming increasingly 
relevant and accessible to students in the 
school sector. In New Zealand, the 
Ministry of Education’s Ultrafast 
Broadband in Schools initiative has 
ensured that schools throughout the 
country have broadband Internet access. 
In conjunction with this there have been 
positive developments and collaborations 
between education providers to further 
develop the resources and support 
networks across the nation. The impetus 
to develop distance education has been 
partially driven by the challenges New 
Zealand faces in terms of its geography, 
which not only includes the physical 
isolation of some communities but also the 
impact of natural disasters 

http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum
http://nzcurriculum.tki.org.nz/The-New-Zealand-Curriculum
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such as earthquakes and floods. There 
are also cultural factors which influence 
the method in which education in New 
Zealand is delivered.  

There has been significant research and 
speculation regarding the education of 
young Maori and the obstacles they face 
attending face to face school7, however 
the New Zealand Government have 
adopted a policy which states that; 

“The success of New Zealand depends 
on Māori success, and the success of 
Māori depends on their success as 
Māori. 

It means that Māori culture is 
recognised and validated and 
incorporated into the learning process. 
It means that personalising learning is 
happening and that the curriculum is 
relevant to Māori identity. 

We also must have an assessment 
system that helps foster success – so 
that success breeds success and 
mana8 builds mana. We must all step 
up to achieve Māori success and 
realise the potential of Māori youth”9 

This report will not look at the arguments 
as to why so many Maori children prefer to 
attend virtual school, except where it has 
a direct bearing on the application of 
virtual school to a UK model.  

The combination of geography, history 
and cultural factors have led New Zealand 
to develop multiple programs, types of 
programs, legislative and policy regimes 
that affect the development of such 
distance learning for students in primary 

 
7 Māori Achievement: Anticipating the Learning 

Environment Mason Durie Rangitāne, Ngāti 

Kauwhata, Ngāti Raukawa Te Kunenga ki 

Purehuroa Massey University 2016 

8 Mana is Maori for respect, dignity or strength 

9 (Powell & Barbour, 2011; Davis, Eickelmann & 

Zaka, 2013).     

and secondary education. There are four 
main types of institution that have adopted 
virtual learning:  

● the Virtual Learning Network (VLN) 
These are e-learning clusters of 
schools that collaborate to teach 
less common subjects; 

● Te Kura (Te Aho o Te Kura 
Pounamu) which offers whole 
educational programs nationwide; 

● Regional health schools to support 
students with health challenges; 
(open Polytechnic) 

● Online courses offered by tertiary 
institutions to secondary schools 

During the research, all four of these 
institutions were visited, research into the 
Virtual Learning Network was carried out 
during discussions with Core Education; 
Te Kura was visited both in Auckland and 
Wellington, Open Polytechnic was visited 
with a view of examining education of 
young parents and Takapuna Grammar 
on the North Shore of North Island was a 
face to face school who offered blended 
learning within a traditional environment. 
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4.2 Te Kura Auckland 

 

 

Te Aho o Te Kura Pounamu, to give the 
school it’s full name, was formally known 
as the correspondence school and 
historically, it delivered it’s programmes by 
post to isolated communities in New 
Zealand. It is the largest school in New 
Zealand with approximately 25,000 
students on roll. It is a state funded 
distance education provider which delivers 
a wide range of personalised courses 
delivered mostly on-line. Students enrolled 
at Te Kura range from those in early years 
through to students following NCEA level 
3. There are no age restrictions as long as 
the students are still following courses up 
to and including NCEA level 2  

Although the main centre is in Wellington, 
it has become regionalised with centres 
throughout New Zealand. I chose to visit 
Auckland and Wellington because 
Auckland is the largest city in New 
Zealand; it was the airport of arrival and 
visiting this centre, facilitated an early start 
to the research without the need to travel 
further. The choice of Wellington was 
because this was the main centre for the 
school. 

Prior to visiting the Auckland school, email 
communication between us, established 
the initial general areas of interest.  The 
methodological approach was to look at 
the big picture first and progressively look 
at more specific areas which were 
interesting and which I thought could be 
adapted to a UK paradigm. Many of the 

questions would be repeated to Australian 
and Estonian schools at a later date. 

The initial discussion via email generated 
nine preliminary questions. 

● What management/ teaching 
structures are in place in order to 
affect delivery of courses? 

● How is the course content 
delivered by Te Kura. 

● Are there connectivity/hardware 
issues which can impact on 
student’s accessibility? 

● How is Student engagement 
maintained? 

● How is the engagement of families 
maintained? 

● How is the work assessed and 
how is it authenticated? 

● Do Virtual teachers require a 
different skill set to those 
demanded of face to face 
teachers? 

● How do teachers and students 
establish effective interpersonal 
relationships? 

● How is the efficacy of the 
education students receive 
evaluated? 

The objective of the research was to look 
at adopting good practice relating to 
Virtual Schools within an English system. 
So each of these questions had been 
developed after reading the OFSTED 
handbook for assessing quality education 
in schools.  10  

  

 
10 School Inspection Handbook.  HMSO July 2019 



19 
 

4.3 Programme  

Ian Kell- Research visit to NZ July/August 2019  

 

Tuesday 30 July- Auckland office 

Host: Sanjay Naidu (Team Leader) 

Venue: Level 6 & 7, 124 Vincent Street, Auckland CBD 

Time Staff Topic Timing 

9.30 Sanjay Naidu Welcome/Overview/Visit Around the 
Office 

15 mins 

9.45 Kirsten Anderson Consultation/Interview 30 mins 

10:15 Morning Tea Break 15 mins 

10.30 James Ryan Consultation/Interview(Learning Support) 30 mins 

11:05 Thalia Henry Consultation/Interview(Systems & 
Processes)  

30 mins 

11.40 Miriam Harward Consultation/Interview(Media 
Studies/Curriculum) 

30 mins 

12.15 Lunch Break 30 mins 

12:50 Students Online Engagement/F2F, Skype or 
YouSeeU 

45 mins 

1.45 Lyndsey Bass /Emma 
Wild 

Consultation/Interview(Primary/Te Ara 
Hou) 

45 mins 

2.35 Catherine O’Caroll Consultation/Interview(Liaison Teaching) 30 mins 

3:15 Marcos Aranda Consultation/Interview(Physical 
Education) 

30 mins 

3:50 Sue Crozier Consultation/Interview(Pastoral Care) 30 mins 

4:25 Sanjay Naidu Debrief  10 mins 

END OF DAY  

 

 

Kaimahi 

Sanjay Naidu      Team Leaders(Secondary) 

Kirsten Anderson Team Leaders(Secondary) 

James Ryan    Team Leader(Learning Support) 

Thalia Henry    English Teacher/Systems Support 

Miriam Harward   Media Studies/ Kaihautū Mātauranga (Social Sciences) 

Lyndsey Bass    Team Leader (Primary/Te Ara Hou) 

Emma Wild    Primary Teacher 

Catherine O’Caroll   Liaison Teacher 

Sue Crozier    Student Support Advisor 

Marcos Aranda   Physical education/Health Teacher 

 

4.4 Management Structures 
and Leadership 

The first interview was with Kirsten 
Anderson who presented an overview of 
the management structures of Te Kura 
and the school’s vision for education. The 

rationale behind this was two-fold, in the 
first instance it would help to contextualise 
the school so that that by learning about 
the management model, an insight into 
the ethos and vision of Te Kura could be 
achieved.  There was also an assumption 
that the organisational structure of the 
school would have evolved to meet the 
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school’s objectives which in turn would be 
guided by the parameters set by the 
Ministry of Education in collaboration with 
educational research establishments in 
New Zealand. The study was never 
intended as a critique of virtual schooling 
in New Zealand, rather it was to look at 
how the methods employed could be 
applied within a UK context.  

As part of the discussion, the student 
population was examined, “who attends te 
Kura?” “Why do they choose virtual school 
over face to face school,” “what do staff 
and students perceive as the advantages 
of distance learning over the traditional 
model?” “What were perceived as the 
disadvantages?”  

There was also a desire to identify 
systems in place to ensure student 

engagement, the role the family had to 
play in young people’s education, the 
physical methods of curriculum delivery, 
and the process through which pupil 
progress was monitored, how assessment 
was undertaken and how collaboration 
with other schools was maintained.  

In the time allocated for the first interview, 
I did not expect to get all my questions 
answered, nor did I expect to get the 
questions answered in depth, but the 
questions were going to influences 
subsequent questions, both during the day 
at Auckland but also to Te Kura in 
Wellington and the issues which arose 
relating to educational research would be 
developed during my later discussions at 
CORE. 

 

4.5 Management Model 

 

 

 

The operation and performance area aims 
to ensure that the processes within Te 
Kura contribute to enhancing practices in 

teaching and learning, student 
engagement and ultimately student 
achievement.  

In order to ensure that this research is 
going to be applicable within a UK model, 
the demands of OFSTED are always at 
the forefront of the line of enquiry. The 
processes with which Te Kura manages, 
monitors, and evaluates student 
performance and engagement was vitally 
important.  
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4.6 Evaluation of Student 
Performance 

Performance indicators of success are 
based upon the outcomes achieved by 
students in the national examinations as 
well as through raising literacy and 
numeracy levels. 

The Operations and Performance 
Wahanga11 of Te Kura has targets set to 
increase achievement rates for NCEA 
standards at all levels. The threshold 
goals are based on the baseline 
achievement of students achieved during 
the previous academic year.   

The targets for 2019 based upon 2018 
baselines are: 

Level 1 91%,  

Level 2 87%,  

Level 3 90% 

With respect to improving numeracy and 
literacy performance among its students, 
Te Kura aimed to increase the proportion 
of enrolled year 11-13 full-time and young 
adult students who meet the Literacy and 
Numeracy requirements. to 54% Literacy 
and 47% Numeracy amongst it’s full time 
students and for its part time young adults 
educated at Te Kura it aimed to raise 
functional literacy levels to 71%, and the 
functional numeracy levels to 67%. These 
figures are also based upon the baselines 
assessed in the previous academic year. 

Other performance indicators which were 
agreed as part of Te Kura’s charter which 
also apply within the UK model relate to 
student engagement. 

The teaching and learning methodology 
aims to increase student presence and 
engagement within the virtual learning 
environment. (The VLE is called “my Te 
Kura”) Through increased student 

 
11 Section 

presence, the wahanga expects to raise 
the likelihood that students are able to 
attain the NCEA and literacy goals 
established as well as reducing the 
number of students who are removed from 
the roll for non-engagement. This 
objective partially diverges from the UK 
model, because in the UK students cannot 
simply be removed from school rolls for 
non-attendance.  

12 

Samoan being taught to dual registered students 

 

 
12 Te Kura Link up Magazine  April 2019 page 8 

https://www.tekura.school.nz/assets/link-up/Link-

Up-2019-04.pdf 

https://www.tekura.school.nz/assets/link-up/Link-Up-2019-04.pdf
https://www.tekura.school.nz/assets/link-up/Link-Up-2019-04.pdf
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4.7 How are these goals 
achieved? 

Although Te Kura is a virtual school, all 
students are assigned a learning advisor 
who will visit the student and the whanau13 

there is an expectation that all full-time 
and young adult students engage 
regularly with their learning advisors in My 
Korowai14 

In order to monitor students’ engagement 
with their Learning Advisor, their contact 
via “My Korowai” is recorded. The VLE 
platform “My Te Kura” records student 
presence and engagement. This includes 
monitoring the frequency with which 
students return work online.  

Regular communication with the whanau 
is maintained through on-line satisfaction 
questionnaires, direct visit’s by learning 
advisors, feedback via My Te Kura and 
phone calls between teachers and 
students. One area of specific importance 
is to monitor the level with which students 
feel that Te Kura teachers give helpful 
feedback to them. Surveys assess 
whether the feedback they receive from 
their teacher helps them to understand 
and improve their learning. 

Learning Support plays an import role in 
helping students follow courses 
appropriate to their needs. This demands 
that the learning advisors are able to 
support students in determining the range 
of learning opportunities available to them 
and at senior level ensuring the breadth of 
the curriculum is suitable for all students. 
At the operational level learning advisors 
are pivotal in helping students to acquire 
the skills to use language appropriately in 
their studies and to encourage the 
development of students’ individual 
capability for personal interpretation of 

 
13 Family or community 

14 Korowai is a Maori Cloak decorated with flax 

tassels, in this case My Korowai reflects a “learning 

environment” 

work which is to lead into the students’ 
creative skill set.  

Teaching these skills is an on-going 
process and they are achieved via My Te 
Kura VLE, through face to face tutorials 
between student and learning advisor, 
regular contact between teachers and 
students and by on-line communication 
between student, whanau and Te Kura. 

This section of the report has looked at 
the Operations and Performance 
Wahanga, and has looked solely at how 
Te Kura evaluates its own success and 
the processes aimed at achieving it.  
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4.8 Learning Support 

The second interview was to look at 
Learning Support. 

The broad topic of learning support covers 
several strands 

● What are the aims of Te Kura? 

● What methodology does it employ 
to meet its aims and ensure 
learners are supported? 

● How does it monitor the delivery of 
its programmes? 

● How does it evaluate the success 
of its programmes? 

● Is it transferable to an English 
model? 

The big questions in this interview were 
about supporting the student’s learning. In 
England target setting is fundamental to 
raising achievement and providing a 
measure through which a school’s 
performance can be evaluated. It would 
be interesting to investigate the 
methodology used in N Z to establish 
base lines and generate targets and could 
they be applied in England. This also 
considered procedures to ensure inclusion 
for all students, how individualised 
education planning was implemented and 
the role played by external agencies and 
how inclusion is monitored.      

The target setting process has two 
aspects; on the one hand targets are 
determined by the students themselves. 
They are encouraged to take responsibility 
for their own learning and the process of 
target setting is the product of not only 

their prior achievement academically, but 
also from their previous experiences, if a 
potentially academically gifted and 
talented child who also has a long history 
of school refusal or who has a chaotic 
personal life, the initial targets could be 
about engagement and participation rather 
than to achieve a particular NCEA level. 
The baseline, and the subsequent targets 
are determined by the student’s situation 
at the point of entry, and this is negotiated 
between student, wanau, named contact 
person and learning advisors. 
Academically the learning advisor is 
guided by the curriculum area teacher.  

4.9 What are the Aims of Te 
Kura? 

Te kura is founded on a “one size fits one” 
model of education. It aims to deliver an 
individualised programme of study to all 
students who attend the school. It is this 
characteristic which it believes sets it 
apart from more traditional methods of 
education.  

The charter established with the NZ 
government is re-evaluated on an annual 
basis to cater for changes in society and 
to address issues relating to the changing 
demographic of NZ. However the constant 
feature is it’s role as a distance education 
provider. It was established in the last 
century as a correspondence school and 
its roots were firmly in delivering education 
to young people who lived in remote or 
isolated communities. With the advent and 
evolution of communication technology, 
the correspondence aspect and the 
associated postal limitations have become 
obsolete. With this structural change, the 
characteristics of the student population 
have changed and the methodology of 
delivery has also changed.
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The charter with the NZ ministry of 
Education has determined the school’s 
strategic targets. These institutional 
targets determine the organisational 
nature of the school, as well as the 
academic targets which are both 
nationally and regionally imposed and the 
learning support it offers its student reflect 
the demands established by the ministry 
of Education.   

As a product of its history, Te Kura 
delivers a curriculum to students who do 
not attend a physical “bricks and mortar” 
school for five days a week during term 
time. It does not necessarily see its 
students on a day to day basis and in this 
respect it differs from all mainstream 
schools. Te Kura’s focus is to put 
students’ individualised learning at the 
heart of it’s raison d’être, the freedom from 
the limitations of a face-to-face school, 
(e.g. classroom management, timetables 
or the limitations of an 8:30 to 4:00 day), 
means teaching ‘one student at a time’ is 
the starting point for the delivery of 
education. But it does have a large 
student base with a wide range of 
circumstances and needs. The removal of 
traditional constraints does demand the 
delivery of a differentiated approach to 
education. The characteristics of remote 
teaching creates new challenges relating 
to the quality of on line resources, the 
availability of teachers, the role of the 
teacher is different to the traditional 
didactic approach is not appropriate and 
so the teacher’s role is far more that of a 
mentor or facilitator who guides the 
students on their own personal learning 
journey. 

The success of the school is predicated 
on its ability to fulfil the goals agreed in the 
learning charter. 

Nationally there are targets which have 
been set which the school aims to meet 
and ultimately these targets are 
transferred to the students as well. 

The principle demands are to ensure 
student presence, student engagement 
and student achievement and the success 
of these rests on five key areas of 
measurement:  

1. Provision of a high quality early 
childhood education service  

2. Lift student presence and engagement  

3. Lift achievement in NCEA  

4. Provide high quality online learning 
resources and outstanding service to it’s 

students  

5. Ensure school efficiency and 
effectiveness. 

Only three of these points were relevant to 
the English context. 

 

4.10 Student Engagement and 
Participation 

The student VLE “My Te Kura” has been 
designed in such a way that is student 
friendly and thereby it aims to lift their 
presence and engagement within the  

 

 

online learning environment. It also a 
vehicle for quantifying the frequency 
students engages in their work. 
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In a mainstream school, an inspirational 
teacher who motivates students and 
delivers the curriculum with clarity, 
passion and panache will still have 
occasion to remonstrate, discipline and 
cajole students who for whatever reasons 
do not share that passion or motivation 
and similarly in a virtual school student 
engagement can not be left solely as the 
responsibility of the student. The learning 
contract does involve key persons within 
the young person’s whanau, family or 
support mechanisms. Responsible adults 
are always expected to play an active role 
in the educational process. 

There are inevitably cases arising where 
even the most committed supporters of 
the young person require support and 
advice, to meet this demand, learning 
advisors employed by Te Kura will actively 
visit the students on the students’ home 
ground. This will often be in the home, but 
could also be in any agreed place, e.g. 
library or youth centre to support the 
student engagement.   

Lifting Achievement in NCEA 

The targets for lifting achievements in 
NCEA roughly NCEA level 1 equates to 
Key Stage 3 performance, Level 2 with 
GCSE and level 3 to A Level 

The base line indicators are based on the 
performance in 2018 and so the school 
was set a target of ensuring that it 
reduced the number of full-time students 
who failed to achieve an NCEA level 1 to 

29% and to reduce the number of adults in 
that category to 36%  

It was also expected to increase the 
proportion of Full-time and Young Adult 
students with credits to NCEA level 271% 
for full time students and for young adults 
to 64%  

In order to meet this demand, the method 
of delivery relies on the quality of the 
course materials available to the students. 
Although the school started as a 
correspondence school, it is not enough to 
rely on a historical context of sending out 
work sheets and answers lifted from a 
textbook. Methods which can be seen in a 
non-virtual school curriculum. Raising 
achievement is based both on the quality 
of the teaching platform and the feedback 

and mentoring offered by tutors. 

Provision of High Quality Online 
learning 

This is an important feature of the 
methodology for planning for inclusion 
because it describes how the school and 
the students interact and ultimately how 
the goals for raising achievement and 
engagement are met. The mode of study 
is not restricted to online lessons which 
follow the format of the school day. They 
are not delivered via a timetable where at 
a specific time on a specific day the 
students will follow a specific curriculum 
delivered synchronously by Skype or 
adobe connect.

 

The content and format of course 
materials are customised to the student’s 
needs. While this does not exclude the 
use of synchronous lessons, nor does it 
prohibit face to face contact between the 
learners and their teachers, the course 
materials and assessments need to be 
developed in a uniquely customised 
format to address the learner’s needs with 
the facility for almost immediate feedback 
between tutor and student. The feedback 
needs to be formative, clear and thorough. 
In this respect, there is an onus on the 

organisation not only to generate 
meaningful study programmes, but also to 
ensure teaching staff are fully trained in 
the demands of an online learning 
environment.  

The online learner-centred content which 
is developed for Te Kura has been 
designed to be relevant to the specific 
learners’ needs, roles and situations. 
Within the design the skills, knowledge 
and information has been developed to 
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meet this demand. The content of “my te 
kura” contains what is known as 
granularity which means the content has 
been written in such a way as to facilitate 
assimilation of new knowledge and to 
allow flexible scheduling of time for 
learning. Naturally it needs to include 
Instructional methods and techniques 
used creatively so as to develop an 
engaging and motivating learning 
experience. Unlike the previous 
correspondence method there needs to be 
an element of interactivity because 
research has demonstrated that frequent 
learner interaction is needed to sustain 
attention and promote learning. The 
interaction is not limited to online 
methods, but also teachers at te Kura and 
learning advisors need to be contactable 
by phone when required. Also 
underpinning the value of Te Kura’s goals 
is individualised learning processes so it 
needs to be personalised to the student’s 
requirements. The self-paced courses are 
customised to reflect learners’ interests 
and needs; in these courses, tutors and 
facilitators should be able to follow the 
learners’ progress and performance 
individually. 

4.11 Evaluation of online 
teaching 

As part of its charter, the school is 
expected to evaluate and monitor the 
effectiveness of the courses it delivers. As 
a part of this process, Te Kura reports the 
levels of achievement gained by students 
over the course of the year at all NCEA 
levels. These are not individualised to 
each student and in practical terms could 
not be referenced thus, because cohorts 
being evaluated are not necessarily going 
to be the same individuals from NCEA 
level 1 progressing through to level 2. 
Whereas within the English model or even 
within the New Zealand model in the 
traditional face to face schooling, the 
students’ performance is measured 
against the individualised progression 
year on year. Thus the attainment data of 
students can be referenced to an 
individual's achievement at each “key 
stage” and it is the individual students’ 

progression which is tracked and which 
forms the criteria to assess progress. 
Students attending Te kura often attend 
on a short-term basis, and one indicator of 
success within the virtual school is their 
readiness to return to mainstream 
schooling. It is an irony that an 
individualised learning programme cannot 
lend itself to an individualised 
measurement of personal progression.   

As the ability to transition from Te Kura to 
face to face schooling is deemed to be a 
measure of success, this is one of the 
reported success outcomes. 

In terms of annual success, the levels of 
achievement in NCEA examinations, the 
levels of numeracy and literacy of 
students attending the school within the 
cohort based upon the corresponding 
attainment achieved the previous year, 
plus the numbers of students who return 
to face to face education and the level of 
active engagement are used as the data 
to determine and quantify school success 
and the target setting process which is 
determined by the ministry of education.  

At the end of each year, internal 
monitoring of the number of students’ 
engagement within the target groups and 
discussion, questionnaires and surveys 
conducted with families and whānau 
produces a qualitative picture of the 
success of the school.  

4.12 Who does Te Kura work 
with? 

Te Kura focuses on young people who are 
not in education, employment or training. 
This cohort has open access to the 
school, particularly young adults in the 16 
– 19 age group. Students over the age of 
19 can also access Te Kura via an Adult 
gateway although there is a small tuition 
administration fee.  

The school also offers a Summer School, 
largely targeting young adults who want to 
use the summer break to earn additional 
credits or specific internal standards in 
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NCEA. This may be to get into a tertiary 
course, training, or employment the 
following year. 

In early 2019, Te Kura commenced 
workshops and staff consultation to 
achieve its bilingual goals - Te Rautaki 
Reoruatanga15. During the time of 
interviews, it was in the process of 
collecting and analysing consultation 
results and was developing an action plan 
to implement Te Rautaki Reoruatanga. 
This included engaging managers and 
leaders to lead language initiatives across 
the organisation and identifying and 
promoting offerings for staff development 
programmes via external providers. It 
offered specific support to teachers of 
Māori students and Te Reo Māori 
learners, it has as part of its charter been 
building relationships with other agencies 
and organisations who are working 
towards becoming bilingual. 

The children of expatriate New Zealanders 

currently make up 41% of the school role, 

it includes the children of expat New 

Zealanders whose parents want to 

maintain the opportunity for their children 

to follow a New Zealand curriculum       

      Students who have been bullied, alienated 

or exclude from face-to-face school 

Because the learning is personalised the 

place of students, their needs, values, 

culture expectations and requirements are 

tailored to suit them uniquely 

Students who have been referred to Te 

Kura by the Ministry of Education due to   

psychological or psycho-social needs 

Students who have a long-term illness or 

medical condition 

Students who have learning support 

needs 
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Students who are pregnant or are young 

parents 

Students who have been referred by the 

Ministry for Children, Oranga Tamariki or 

the Department of Corrections 

Students who are elite athletes, dancers, 

musicians, sportspeople or performers 

whose extra-curricular commitments make 

a regular school routine impossible 

Students who would like a second chance 

at completing their high school 

qualifications 

Students who live in regions where the 

demand on school places exceeds the 

places available in their area. 

Students who are already enrolled in a 

school but that school is unable to provide 

the full range of curriculum they require or 

desire these are called dual students. 

The table on the following page showing 
the demographic distribution of students at 
Te Kura, is a snapshot based upon the 
report from 2018 but this changes 
annually.  
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4.13 Systems and Processes 
 

The systems and processes can be subdivided into three subheadings, 

● Staff Training 

● Student engagement 

● Assessment and Reporting 

 

4.13.1 Staff Training 
 

Te Kura is a school which is probably different to the School many of its teachers attended 

or trained in. So while new staff have the subject expertise, have the pedagogical skills to 

work in a conventional classroom there is the possibility that there is a need to develop 

expertise in a virtual environment.  

 

Professional learning for teachers (PLT) is intended to offer support to both new staff but 

also to established staff who may need to update their ICT knowledge whenever there are 

technical upgrades to the system. The school believes in future-focused learning and 

therefore the skill set of the teaching staff has to include knowledge in 

the development of online delivery and focuses on the quality of personalised authentic 

learning, with the aim of achieving greater levels of student and whānau engagement and 

student achievement. 

 

One session of PLT for was aimed at how Te Kura teachers coming from face-to-face 

environments sometimes miss the day to day contact with students and how the new 

environment required changes in their “professional identity” they could feel they only knew 

how to express in a face-to-face teaching environment. The programme here began by 

asking teachers which part of their face-to-face teaching selves they missed the most. It then 

proceeded to find ways to use digital tools to bring their face to face teaching identity online.  

As well as offering PLT for staff within Te Kura, the school also works with  
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AADES16 to deliver training via webinars 

to other professionals in New Zealand. 

Examples of the training are to offer 

colleagues from outside of the school an 

insight into how Te Kura delivers online 

learning for early childhood, primary and 

secondary education. This involved 

sharing insights into the school’s online 

learning environment; how learners and 

supervisors interact with learning content; 

and how teachers manage the 

environment. This PLT was presented by 

members of Te Kura’s curriculum and 

online team. 

The third area of professional 

development that was discussed stemmed 

from one of the agreed priorities of Te 

Kura’s charter which was to work with 

Pacific islanders and Maori students. It 

offered language tuition in Maori. 

As well direct training in online teaching, 

there are staff who offer digital support to 

colleagues. 

On line teaching resources are not 

photocopied work sheets which are sent 

out to students, they need to be planned 

so that they are engaging, interactive and 

offer students the opportunity to learn how 

to learn, it is not expected that teachers 

invent their own resources, so a feature of 

Te Kura is to for staff and senior 

managers to work with ICT experts to 

develop teaching resources. Of course as 

with classroom teaching, teachers do 

adapt and modify the work to fine tune the 

content for their students. 

   

4.13.2 Student Engagement 

 
The VLE is designed so that it is 

interactive, this means the structure of “My 

Te Kura” is user friendly and it features 

drop down menus, quizzes and videos 

which give students an instant feedback of 

 
16 Australian Association of Distance Education 

Schools 

their knowledge and understanding as 

well as their areas for development. The 

teachers are able to add pdf files and work 

books for students to complete. For any 

formative assessment teachers are 

expected to provide feedback within five 

days and for summative assessment they 

are expected to deliver feedback within 10 

days. The feedback can be written and is 

recorded in the students work space. The 

feedback can be written but it can also be 

voice recorded and the teacher is able to 

insert hyperlinks to enable the student to 

progress further. 

The structure of the students “work 

spaces,” is that each student has a folder 

in Te Kura…similar to the folders visible in 

Google drive or dropbox. This folder is 

personal to them and their teacher 

although the teacher will use it to monitor 

engagement. Many teachers do keep logs 

of student engagement. 

The absolute minimum requirement of the 

student is to submit one piece of work per 

month.  Continued lack of engagement 

does result in students being removed 

from the role. 

For some students the sternest challenge 

of online learning was their level of 

motivation. This does apply in face to face 

school as well, but it must be remembered 

that many students attending the school 

have already presented complex issues 

which have affected their motivation. 

Some students do attend weekly support 

centre tutorials but attendance at these 

varies. The support centres could be in 

face to face schools, libraries or 

community centres. 

In addition there are a number of students 

who already attend face to face schools. 

 

Te Kura does provide summer schools 

which are aimed at those students who 

are trying to achieve NCEA credits. 
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4.13.3 Assessment 

 
In the UK a student will sit their terminal 

exams in June or November and if they 

don’t pass they need to wait until the resit 

date which is determined by the exam 

board. NCEA exams are not more flexible 

and students do not need to sit an exam 

until they are ready nor do they need to 

take a full exam in one sitting. The exam 

structure is each subject is attained by 

passing a number of credits, so someone 

may choose only to sit the trigonometry 

aspect of the Maths exam. 

 

4.14 Case Studies 
 

Prior to visiting the school, there was a 

preconception that while academic 

subjects such as Maths or Physics could 

easily be taught in a virtual environment, 

there would be potential obstacles to 

subjects such as PE or Media studies. 

Therefore a part of the discussion was to 

investigate how they subjects were 

delivered. 

 

4.14.1 Media Studies 
 

Media studies is now a fully on line 

course, but in the past the work was 

delivered via pdf files sent out to students 

and the teacher would essentially use the 

same work which was being delivered in 

face to face schools.  

 

The media studies curriculum can be 

followed at all three levels of NCEA. It 

does require students to demonstrate a 

good level of literacy commensurate with 

the level they are taking. 

 

The main challenges of the course 

structure are to make it not only 

accessible to students, but also to really 

engage the learners. To address this, the 

course layout was described as being 

characterised by the “click-bait” nature of 

the subject areas. The additional 

challenge was to ensure the course was 

fully open ended; students were 

encouraged to draw their own conclusions 

and to develop themes independently. 

The course content enables the learners 
to acquire various journalistic, close 
reading and analytical skills. The students 
can create their own media product 
through studies in representation, genre, 
and narrative. It does also involve quizzes 
with embedded links to develop 
understanding further. 

It is a hierarchical subject so students 
would be expected to be aware of the 
previous level work before moving up to 
higher levels, the syllabus does look at the 
media in general, this includes film, 
television, radio, print, social networks and 
the internet. As with all of the Te Kura 
subjects, students work closely with their 
teacher to work out an appropriate 
programme based on their strengths, 
interests and literacy. 

When students have completed their 
work, it is uploaded into their personal 
area in Te Kura. 

As part of the assessment teachers can 
use “Turnitin” software to check for 
plagiarism. 

4.14.2 Physical Education 

Physical Education at Te Kura is also 
delivered at all three NCEA levels. It is 
also important to emphasise that young 
elite athletes do make up 3% of the 
school. These individuals will have their 
education managed by their sports clubs.  
Clearly the format of the PE curriculum 
does not involve students lining up on the 
playing fields in their sports kit ready to 
participate in a game of rugby. The 
curriculum In Physical Education 
considers the physical performances and 
factors that affect performances. It 
includes understanding how the body 
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functions and factors which can limit the 
performance, i.e. diet, lifestyle and the 
strategies to improve performance. It also 
features the promotion of physical activity 
both personally and within their 
communities. It can have a competitive 
aspect; students who attend Te Kura can 
also have outside involvement with sports 
clubs, dance groups or gym membership 
and can work with these institutions to 
validate some of their practical work. 

Assessment can be delivered by video or 
photographs and they can be 
individualised.   

 

 

 

4.15 Primary Teaching and 

Early Years 
 

Currently there are about 1400 children at 

Te Kura who are in Early Years or at 

Primary, of these approximately 150 are 

dual enrolled. 

 

                            
 

Early childhood enrolments are drawn 

from a wide range of lifestyle, socio-

economic and ethnic backgrounds, but at 

this level the children are largely from rural 

areas. Most of these students will as they 

get older attend their local primary school. 

Delivery of early year’s provision involves 

active partnership with a wide range of 

community agencies which are contracted 

by the Ministry of Education to encourage 

families to enrol children in early childhood 

education services. This programme is 

called “Engaging Priority Families (EPF)” 

and through this initiative Te Kura is able 

to offer school places to children who live 

in urban areas and have not enrolled with 

a face-to-face early childhood education 

provider.  

We can see that the majority of children 

who enrol for early year’s provision do so 

because of geographical isolation. The 

picture in the primary school is different of 

the 500 enrolments in years 1 to 8 

students, almost a third of the cohort were 

dual registered and a quarter of the 

students were Maori. Perhaps the reason 

why students would choose to be dual 

enrolled is often because they are either 

recognised as gifted and talented children 

or because they speak English as a 

second language and hope to gain 

qualifications in Te Reo Maori.  
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It was stressed that it was not expected 
that primary aged students would be left to 
learn on their own without support. The 
system Te Kura has put in place is to 
negotiate and agree with the family 
whanau someone who would help guide 
the learning direction and social 
development just as they would receive 
from a face-to-face school. This is the role 
of the “Supervisor”. In many cases the 
supervisor is the child’s mother or is 
someone closely linked to the child. The 
supervisor’s role is to  

• Support the student as they develop 
skills and knowledge 

• Encourage them to become an 
independent learner  

• Encourage the student to take 
responsibility for their learning and 
schoolwork 

• Help plan learning programmes for the 
student 

• Check the students’ work before it is 
sent in for assessment to Te Kura. 

Te Kura actively supports the supervisor 
through establishing a “job description” for 
their role and offering advice and training 
where required allowing the supervisor to 
fulfil the role.  

Within the school there is a Supervisor 
Support Advisor who is available by 
telephone and email to help supervisors of 
students. The supervisor Support advisor 
provides advice on questions on how to 
motivate the child, how to establish 
routines, and setting up a suitable space 
for them to work. 

There is also a Liaison teacher whose role 
it is to identify students and supervisors 
who are in need of extra support and the 
Liaison teacher will visit the child in their 
home. 

The primary team are also involved in the 
“None Return Process” essentially this is 
procedure to ensure that children are not 
allowed to “disappear” 
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4.16 The Role of the Liaison 

teacher 

The Liaison Teacher is responsible for 
providing pastoral support and guidance 
to full-time students, particularly those with 
low support, for their programme of 
learning – which may include authentic 
learning contexts – and for working 
proactively with agencies within the region 
to ensure the students are receiving 
appropriate support. The Liaison Teacher 
works with the office-based teaching staff 
to support and advise on a suitable 
learning programme for the student. In 
order to effectively perform the role, the 
Liaison Teacher will have a strong 
background/experience and demonstrated 
aptitude in working with students at risk of 
low educational achievement and/or with 
students who have had difficulty achieving 
in the mainstream school environment. 
The Liaison Teacher will be required to 
hold a relevant teaching qualification for 
either primary or secondary teaching. The 
Liaison Teacher is expected to travel 
regularly within their region, visiting 
students in their homes, setting up 
advisory groups of students, monitoring 
students in authentic learning placements, 
and liaising with community groups and 
agencies. 

 

The role does demand that the Liaison 
teacher offers a significant degree of 
pastoral support to students. Within this 
role the individual will provide face-to-face 
pastoral support and guidance to full time 
students. They are expected to conduct 
an initial meeting with new families to 
assess the level of support needed.  As 
part of their responsibilities and duties  
they need to build effective relationships 
with the low support student and their 
family/whanau, and to make regular visit’s 
to low support students, supervisors and 
families/whanau to assist students to 
engage in learning, undertake 
assignments and to provide the student 
with feedback as appropriate. 

Within the wider remit of Te Kura and as a 
means for ensuring a framework for 
students to thrive they will set up advisory 
groups where students can meet in 
clusters to receive support. Because of 
the nature of Te Kura and it’s future goals 
strategies, the Liaison teacher takes an 
active role in the students’ career 
prospects by assisting them to negotiate 
work experience days and during these 
work experience activities they will support 
students during their placements.  Where 
possible they will be expected to support 
supervisors/caregivers to motivate and 
engage their low support students to 
achieve their learning goals. The title 
Liaison Teacher underlines the 
expectation that they act as a link between 
school and the student and therefore they 
will offer advice to teachers and learning 
advisors of low support students following 
home visit’s and to assist teachers 
organise and run regional group events for 
students. 

The Liaison teacher is also the lynchpin 
with respects to supporting the academic 
progress of learners through the provision 
of  support to learning advisors so they 
are empowered to implement and collect 
assessments, both diagnostic and on-
going monitoring of students’ learning 
needs.  The dialogic exchange between 
school and the student requires that 
teachers are able to offer timely feedback 
to students in regard to their work and the 
achievement of agreed learning goals. In 
this respect the Liaison teacher is 
expected to coordinate the activities. Te 
Kura’s mantra is “one size fit’s one” and in 
this respect it is imperative that all 
students have an individualised learning 
programme. The Liaison teacher makes a 
vital contribution to the development of the 
student’s Student Education Plan (SEP) 
as required and will monitor and report on 
the effectiveness of the SEP regarding the 
engagement of low support students in 
their assigned programme. Te Kura 
students re-enrol each year and it’s 
charter is to encourage where appropriate 
the reintegration into mainstream face to 
face schooling and to this end they are 
charged with the task of assisting 
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individual students to reintegrate into face-
to-face schooling where appropriate. 

From the above it is essential that the 
Liaison teacher is able to create and 
establish relationships not only between 
the Whanau, the student the school but 
will also work with outside agencies to 
create and sustain effective professional 
relationships with specialist agencies, 
such as Ministry of Education, CYF, and 
relevant community groups and bodies 
(including Maori and Pacific) within the 
region that are providing support to 
students. This is to be done through the 
development and maintenance of positive 
relationships with relevant Te Kura 

management and staff, particularly team 
leaders. Underpinning  the school charter, 
s a recognition of the equality of ethnic 
groups in New Zealand, this is particularly 
important when it is considered that a lot 
of students attending Te Kura come from 
Maori families, therefore a key element of 
their role is  observe the spirit and intent of 
the principles of the Treaty of Waitangi 
when working with students, 
whanau/families and communities and 
relevant external agencies and to promote 
and foster an environment within Te Kura 
that recognises the aims and aspirations 
of Maori people.  

 

                                                                                                                                                                                                                                                                                                                                                                            
The role of the student support advisor is 
almost entirely pastoral and links very 
closely with the role of the Liaison teacher. 

The Student Support Advisor (SSA) is an 
advisory role within Te Aho o Te Kura 
Pounamu (Te Kura) that contributes to 
assessing the education needs of fulltime 
students, Young Adult students and Fee 
Paying students to meet their 
requirements and to review their individual 
student education programmes to ensure 
each of these students receives an 
appropriate programme of learning. The 
SSA is critical in ensuring students receive 
the correct learning programme for their 
level within the individualised learning 
plans which lie at the heart of Te Kura. 
Like the liaison teacher, The SSA works 
as a conduit between the student, their 
whanau and community, previous 
education providers and Te Kura staff as 
well as relevant external agencies to 
ensure that student’s needs are assessed 
following their enrolment.  

During the SSA’s day to day work they will 
provide advice and information to 
students, families and whanau on 
appropriate learning programmes within 
Te Kura and those available through 
programmes such as Gateway, STAR etc. 
gather baseline data through student 
records, discussion with educators from 
other settings and through consultation 

with families and whanau to determine 
student teaching and learning needs. 

As far as academic support is concerned, 
the SSA is expected to ensure that 
students are enrolled in appropriate teams 
and courses and receive from Te Kura the 
appropriate learning programmes. This 
will include offering advice relating to the 
students and the qualifications they are 
aiming at. Similarly the future goals aspect 
of Te Kura’s charter means that they are 
to support students in negotiating 
pathways relating to their career 
aspirations and ensure that they are on 
appropriate courses to lead to 
qualifications. Unlike a face to face school, 
the flexibility open to Te Kura students 
means that they require additional support 
on programmes they wish to follow and so 
the SSA advises students and their 
families on appropriate teaching and 
learning programmes at Te Kura. 

This is clearly not a role which is 
completely focussed on an individual and 
so they are expected to work closely with 
subject specialists and Liaison teachers to 
allocate a highly specialised adapted 
programme at level one of the curriculum 
to a regional team and to a Special 
Education teacher to students who have 
special educational needs requirements. 
The SSA is responsible for allocation of a 
Learning Advisor to year 7 to 10 students 
in the regional Integrated Teaching Team. 
Following on from this they also allocate 
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mainstream primary and secondary 
teachers of personalised programmes for 
students in years 7 and above. 

The SSA will oversee the monitoring and 
intervention programmes for students and 
this is carried out through close 
collaboration with the Learning Advisors, 
Team Leaders, in-region staff and their 
Regional Manager. Through collaboration 
with these staff the SSA will contribute to 
the regular monitoring and review of 
students’ education needs. The 
intervention aspect will follow on from the 
monitoring and will consist of reviewing 
the nature and level of students’ education 
programmes and they will actively review 
the learning support requirements of 
student team leaders, Liaison Teachers to 
regularly review students SEP goals. This 
is intended to ensure that appropriate 
learning programmes are in place to meet 
students’ education needs and learning 
support requirements. Their role is also to 
coordinate support to students identified 
as experiencing high risk circumstances. 

The SSA can be viewed as an information 
manager, the management of data 

ensures that information is shared in a 
way that facilitates the development of 
effective services and enables cross 
system use of relevant information and to 
provide accurate and timely information to 
all relevant parties. They work with the 
Liaison teacher to advise the Team 
Leaders of the Regional Integrated 
Teaching Teams of requests by students 
and families/whanau for enrolment in 
subject specific courses in addition to their 
integrated studies programme. When a 
student moves from or to face to face 
school, the SSA is expected to initiate the 
collection of relevant transfer information 
from the relevant schools. This also 
involves sharing data relating to the 
student’s level of progress toward NCEA 
Qualifications.  

There is also the duty to alert the need of 
reader/writer assistance and/or Teacher 
Aide assistance.  
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5.1 Te Kura Wellington 

The report so far has concentrated on the discussions with staff in Auckland; however there was 
also a visit to the headquarters in Wellington. Although a lot of the topics which were discussed 
in Auckland were revisited and refined here, there were some new developments. 
Chronologically the visit to Te Kura in Wellington came after the visit to Core and Open 
Polytechnic. The programme in Wellington is detailed in the schedule below. Where there has 
been a repeat of information, this has been sometimes added to the accounts for Auckland, for 
example the job descriptions for Liaison teachers and SSAs are a compilation of discussions 
held at both schools.  

Similarly where information was given which supplemented or elaborated on the discussions 
held in Auckland, rather than revisit these as separate items here these have been added to the 
Auckland report. 

Programme: Telling Our Story 

Venue: Kowhai, level 2 

Time People Topic Timing 

9.00 Mike/ Te Rina/ 
Anne/Regan 

Welcome 15 
minutes 

9.15 Regan Overview/Strategy/future 30 
minutes 

9.45 Te Rina/Anne Big Picture/Curriculum 30 
minutes 

10.15  Break 30 
minutes 

10.45 Jen/Helen My Te Kura/My Korowai/ YouSeeU; 
weekly data  

60 
minutes 

11.45 Diana NCEA/Authentication/Online 
proctoring/Turnitin/assessment 
innovation 

45 
minutes 

12.30  Lunch (provided) 30 
minutes 

1.00 Helen/Adele/Paul Engagement, progress and achievement 
online/Samoan NCEA and inquiry 
modules/Early Childhood to Year 15 

45 
minutes 

1.45 Ella Tour of the building 30 
minutes 

2.15 Mike/Te 
Rina/Anne/Regan 

Reconvene for wrap up and any further 
questions 

30 
minutes 

2.45  End of day  

 

 

 5.2 Strategy for the Future 

In 2015 Te Kura ceased to be a 

correspondence school and became 

completely virtual. However although 

digital technology presents new vehicles 

for teaching and learning, It is not a proxy 

for learning itself. 

High-quality online learning uses 

technology as a tool to help in providing 

learning programmes that address 

learner’s individual needs and promote 

their engagement and achievement, 

however the teaching and pedagogical 

skills of the teacher, their awareness of 

student needs and their ability to deliver it 
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remain a constant and that is the overall 

education approach is crucial to Te Kura.” 

Before the move to a wholly online 

platform, Te Kura expanded its physical 

location placing more teaching staff in 

regional offices. This was to support 

online learning with more face-to-face 

meetings with students and the 

development of stronger local 

connections. 

The use of online technology is viewed a 

more effective and interactive way of 

teaching and learning. A digital platform is 

a more efficient way to deliver a variety of 

engaging resources, and it allows more 

interaction between teacher and students, 

and it allows students to collaborate more 

with one another. Online learning and 

teaching also gives students essential 

skills for life. 

5.3 The student at the centre 

The student remains at the centre of the 

education delivered by Te Kura, as 

already mentioned earlier, each student is 

supported by a teacher, or subject 

teachers for secondary, and a learning 

advisor who coordinates their learning. 

The systems developed and embedded 

mean that staff work with a student 

supervisor and a member of their whānau, 

to support the student’s learning. 

The school has a strong focus on 

‘authentic learning’, also known as ‘big 

picture learning’, and the online provision 

includes individual learning plans that 

place the student and their interests and 

passions at the centre, to develop 

individualised learning goals. 

Online technology makes anything 

possible and classes and advisories can 

be done in groups and individually.  

5.4 New Zealand’s first CoOL 

The Ministry of Education has recently 

overseen the establishment of 

Communities of Online Learning (CoOLs) 

andTe Kura is New Zealand’s first CoOL. 

However, these changes have yet taken 

effect, with the timeline for the 

establishment of a regulatory framework 

for CoOLs scheduled from January 2020. 

It’s anticipated that the education sector 

will offer more flexibility and learning 

options for students and their whānau,  

 “To get learning to all who need it we 

need to create new ways to learn, new 

skills outside formal schools and spaces 

where they are needed,” 

The demand for more flexibility for 

learners is evident in the increase in 

enrolments in Te Kura’s summer school, 

effectively a fifth term, for students 

seeking extra NCEA credits to complete a 

qualification or to get an early start on the 

school year ahead.  

5.5 Communities of Learning 

The development of Communities of 

Learning (CoOLs) is another area of 

interest to Te Kura. With over 20,000 

students across New Zealand, the school 

estimates at least one Te Kura student is 

located in the geographical area of every 

CoOL, and in many areas those figures 

are in the hundreds. Te Kura is exploring 

how it can work with CoOLs, to ensure the 
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best outcomes for all of the young people 

in the community. 

5.6 Pacifika Policy 

Te Kura’s Pacifika Strategy outlines the 
direction it intends to follow to be in a 
better position to respond to Pacific 
learners. The strategy emphasises: 

● building relationships with Pacific 
students and their families 

● growing connections across 
communities and with schools 

● Developing purposeful 
professional development to grow 
staff capability in responding to 
Pacific learners. 

 
The Pacifika Policy is a new development 
for 2019. The focus is to be on working 

with regional and national-level Pacific 
groups to understand and respond to the 
needs of students, and the needs of their 
communities. This is partly an advertising 
programme or at least a raising 
awareness programme aimed at ensuring 
Pacific communities know what Te Kura 
has to offer them. The school will also 
continue to work on the other components 
of the Pacific Strategy. This year saw the 
implementation of a new Samoan NCEA 
Level 1 course. The school plans to build 
capability in teaching and offer training to 
staff to ensure a deeper understanding of 
Pacific island cultures. There are plans to 
strengthen relationships with the Pacific 
Realm countries – Niue, Tokelau and the 
Cook Islands. Pacific students have 
become a new a priority at Te Kura and 
their engagement and achievement will 
continue to be a focus of ongoing 
monitoring, reporting and data analysis. 
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6.1 Preliminary Conclusions 

The visit to Te Kura was very interesting; the staff were very accommodating and very proud of 

the school. But the question that lay behind the research was could virtual learning and distance 

learning be applied to the UK in general. The caveat at this stage is that whether the answer to 

this is positive or negative, the data gathered here was from one school. There are unique 

characteristics which exist here which do not exist in the UK, namely the ethnic make up of the 

country. The social dynamic of the Maori, Pacific Islanders and European populations is 

something which merit’s further study, however the impression (which could be a misconception 

and would require a different research study) suggested that although there is integration and 

although the diverse societies do operate in harmonious co-existence, this multiculturalism is 

performance something visible in Auckland and Wellington, but outside of the main cities. 

Literature reviews of the academic  of  Maori people suggests that Maori children underperform 

for a variety of reasons, this is not the place to analyse the reasons behind the gap, but it has 

been suggested that it does stem from the lack of provision of education within the Maori 

Language. Herein lies the difference between the UK and New Zealand, in the UK there is an 

expectation that even in homes where English is spoken as a second language, the children are 

educated in English, that the prevailing thinking in the UK is that all UK residents should be 

fluent in English. Whereas under the New Zealand constitution, the Maori language is 

recognised. 

 

Currently there is a shortage of Maori speaking teachers, so institutions such as Te Kura who 
are committed to a bilingual education within an English Speaking society, can be seen as a 
genuinely  attractive alternative to attending a school which presents not only a language barrier 
to the students, but also presents a cultural threat to their identity. Culturally the UK lacks the 
incentives to provide virtual learning to groups where English is a second language. 

On the other hand there are some remote communities where virtual education could be useful, 
particularly in Scotland. Currently children as young as 11 have to attend boarding schools. 

The issue of educating school refusers, students who are suffering from a range of psycho 
social problems or who are victims of bullying is one which generates two discrete responses. 
There is an argument that by not attending a school, which currently equates to home 
schooling, children are not learning to address and overcome their problems, are not being 
prepared for the outside world and that one day they will be forced into the wider world where 
they will not have developed the interpersonal skills to cope with adulthood.  There is the 
contrary argument that these children are not attending school anyway and to offer a virtual 
school environment is a pragmatic response to ensuring the children stay in education. This 
particular school of thought also argues that with contemporary digital connectivity it is possible 
to flourish and thrive economically without needing to attend an office 5 days a week and that 
our education system should be able to accommodate all children.    
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The UK exam system, unlike the New Zealand system cannot accommodate a flexible learning 
approach. A young person is unable to choose the day when they sit their A Levels, Highers or 
GCSE. So in this respect virtual schools such as Te Kura would create a two tier education 
system, where students attending virtual schools could only do so if they followed non academic 
pathways. 

On the other hand dual enrolment is able to accommodate this and to a very limited sense, this 
is already happening, but it is rare. In Scotland as recently as September 201917 there was a 
report which identified the narrowing of the school curriculum and in England in March 2019 the 
NASUWT teaching union said it’s own survey of members suggested that most schools had cut 
subject choices in the fourth year of secondary school from eight to either six (57 per cent) or 
seven (30 per cent).18 Many reasons have been given for this, but one of the principle reasons 
is the shortage of suitably qualified staff to deliver many subjects.  

The development of multi academy trusts where schools share some resources and the 
prevalence of standardised programmes to enable head teachers to create a whole school 
timetable both suggest that it is possible and desirable to allow for virtual education within a dual 
enrolment process. 

There is also the question of children who are temporarily absent from school due to transient 
health issues, currently schools and local authorities do provide peripatetic teachers to visit the 
students in hospital or in their homes to deliver a curriculum. In this situation it is questionable 
whether the student is really able to benefit from the package provided, health issues can 
fluctuate and they may not be physically capable to fully benefit from a lesson between two or 
three o’clock in the afternoon for example, but they are capable of engaging during anti-social 
hours. 

In April 2018, figures were revealed by the DfE which said that 48000 children in the UK are 
home schooled. A virtual education programme for these children is a means of maintaining and 
supporting their education.19 

One of the indicators by which OFSTED currently judges schools is the attainment levels 
achieved by students. Under the Te Kura model as it stands today a virtual school would find it 
difficult to present outcomes which would be viewed as satisfactory for the 48000 home 
schooled students. 

Using online/distance learning as a means of supplementing revision and homework are 
something which could be used and developed. Many schools now have access to Green 
screen technology, many schools currently employ a VLE of some form and indeed many 
schools do provide online resources ranging from BBC Bite size to dedicated commercial 
packages to aid in delivering homework and revision. However there is very little research into 
how effective these are and actually how meaningfully they are being given, there was an article 
in the Times Educational supplement to suggest that many of the on line revision platforms were 
being issued by schools in order to tick a box to say they were issuing homework.   

 
17 Narrowing the curriculum contemporary trends and provision in attainment in the Scottish Curriculum.  M 

Shapira, M Priestly Scottish Educational Review 2018 scotreview.org.uk 
18 The case of curriculum narrowing Educational Forum number 73 pp 284-296 F Biesta, G Biesta, J Field, P Hodkinson, FJ 

Macleod… - 2019 

19 Elective Home Education DfE Consultation Document page 5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/791552/EHECfEResponseDocumentv9.4.p

df 

https://scholar.google.co.uk/citations?user=auiOrHcAAAAJ&hl=en&oi=sra
https://scholar.google.co.uk/citations?user=3rsvboIAAAAJ&hl=en&oi=sra
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/791552/EHECfEResponseDocumentv9.4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/791552/EHECfEResponseDocumentv9.4.pdf
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7.1 Core Education 

The second part of the journey was to visit 
Derek Wenmoth at Core Education in 
Wellington. 

“CORE Education (CORE) is a not-for-
profit research and education 
organisation, with it’s headquarters in 
Christchurch, New Zealand, and 
facilitators/consultants based all around all 
across the country. It has long established 
relationships with the Ministry of 
Education, principals and educators 
across schools, Early Childhood 
Education (ECE), Kahui Ako Communities 
of Learning and Kura, CORE specialises 
in educational research and has a 
particular interest in applying 
communication technologies within 
education and providing professional 
development and invoking lifelong learning 
to all learners in both the English and 
Maori medium. CORE has earned an 
international reputation through it’s 
innovative professional learning 
programmes and conferences, it’s 
promotion of technologies for learning 
across all education sectors, thought 
leadership and expertise across innovative 
learning environments, digital technology, 
cultural, leadership and collaboration 
areas”. 

Derek Wenmoth is a lifelong member of 
FLANZ (flexible learning association of 
New Zealand) and is the Director of 
eLearning at CORE. He has a broad 
background in education, with experience 
as a teacher and principal at the primary 
and secondary school level, and in 
teacher education. His importance with 

respect to the study of virtual schools is 
his experience in flexible and distance 
learning which includes his role as 
manager of the eSection at the 
Correspondence school in Wellington 
where he led the development of 
eLearning initiatives as a transition from 
traditional print-based delivery. He is also 
the vice president of the Distance 
Education Association of New Zealand. 
Additionally he is a senior advisor in 
eLearning to the Ministry of Education, 
and has been influential in formulating a 
national eLearning framework.  
 
Te Kura is the most important virtual 
school in New Zealand and is also the 
largest school in the country. The ministry 
of Education’s charter with Te Kura covers 
4 main areas which are 
 

● Implement Big Picture learning 

● Focus on young people who are 
not in education, employment or 
training 

● Become a bilingual organisation 

● Build systems capability  

Of these four areas, three have already 
been discussed, however implementing 
the Big Picture Learning is a crucial 
element of distance learning and thus far it 
has not been discussed. It is also the one 
of the areas of expertise of Mr Wenmoth 
and Core Education, it is also an element 
which potentially could be applied in the 
UK and which has already gained traction 
in several European countries. 

The format of the discussions included a 
meeting at CORE offices in Wellington, 
although the organisation is based in 
Christchurch, the Ministry of Education is 
in Wellington, therefore Core have an 
office there  

7.2 Big Picture Education 

Big Picture Learning is an educational 
system which virtual schools in New 

Zealand and Australia seek to employ. It 
was originally an American idea but has 
spread across the world. The advocates of 
Big Picture Learning claim that it’s design 
has been successful across the wide 
diversity of learners it serves, be they at-
risk, over-age, under-credited, or gifted 
learners.  

Big Picture Learning is a competency-
based process which aims to treat each 
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learner as an individual. Therefore no two 
learning pathways are the same—
learners, with the support of their mentors, 
parents, and peers utilise the individual 
components of a curriculum in order to 
generate individualized learning plans. 
The advocates of BPL claim that is a 
method of delivering 21st century 
education to students in such a way that 
the emphasis is on students learning how 
to learn. It is the antithesis to the 
traditional didactic approach of a teacher 
filling his students “empty minds” with a 
prescribed set of facts and knowledge that 
the learners themselves have no 
ownership over. This approach is based 
on five learning outcomes upon which the 
leaner approaches their work, these 
foundation blocks are:  

1) Empirical Reasoning,  

2) Quantitative Reasoning,  

3) Communication,  

4) Social Reasoning,  

5) Personal Qualities. 

The method of assessment is not the end 
of year exam but what are termed 
“authentic assessments” these authentic 
assessments are typically public displays 
of learning which describe the growth and 
progress in the learner’s area of interest 
are how they demonstrate their learning. 
The public displays could be via oral 
presentation, artistic portfolios, a business 
plan, or a story, or a working functioning 
output. The means by which a learner 
wants to demonstrate their learning is just 
as personalized as how they learn. 

However students have not always read 
the research literature and in practice if left 
alone to implement a big picture approach 
it’s probable that the results would be 
disappointing 

Therefore Big Picture learners spend their 
time in advisories and internships.  

Typically an Advisory will comprise a small 
group of learners with an adult advisor, 
The  

word teacher was never used however 
there  

was an assumption that the advisor is a 
teacher. The Advisory stays together for 
four years in theory building bonds and 
relationships that last a lifetime. The 
function of this is based on the need for 
education to be socially embedded. A 
second key component is the Learning 
through Interests and Internships. This 
approach is expected to make learning 
personalized, relevant, and 
contextualized.   
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8.1 Open Polytechnic 

Open Polytechnic is based in a small town, Lowe Hutt which is located just outside Wellington. 
This was the institution to be visited in New Zealand. 

The main reason for the visit to Open Polytechnic was because it is a centre which specialises 
in working with teenage parents and provides both distance and online learning provision 
coupled with face to face emotional and practical support.  

It is a large institution with almost 30,000 students and specialises in open distance flexible 
learning primarily aimed at adult learners who are intent on upgrading vocationally related skills 
without having to attend full-time study at a physical campus. 

The open Polytechnic itself works with a local school to provide secondary schooling for 
teenagers who are pregnant or already parents. While the education programme itself is not 
strictly a virtual programme it does endeavour to maintain and develop the education and 
training paths of teenage parents beyond the birth of their children, through a flexible learning 
approach, wherein students can follow a distance learning package that can be planned around 
their domestic needs. However it also aims to foster the development of positive parenting skills 
among it’s teenage students and this programme has a heavy social content which is aimed at 
both improving the self-esteem of teenage parents and raise the employment prospects of 
young people. 

 In order to achieve this, the Polytechnic offers College and Correspondence School Courses as 
well as NCEA qualifications. It also offers social Worker support to help with goal setting; It also 
provides transport from door to door. 

Open Polytechnic Teen Parent unit also works with a range of support agencies such as 
Plunket, Midwives, NET & Family Start, VIBE and the Youth Transition Service. 

  

Within the Young Parents Unit the Open Polytechnic also provides an early Childhood Centre 
on site. Teachers and students keep profile books on each child with photos, paintings, and 
records. 
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Australia 
 

9.1 Virtual School Victoria  
The visit to the Virtual School Victoria was an exceptionally well organised and illuminating 

experience. The most significant benefit was the differences that it showed to the model 

observed in New Zealand. 

   

Prior to the award of the, preliminary discussions with VSV had commenced to agree the 

parameters of the research. I would advise any prospective Churchill fellow to do the same 

thing. 

 

Program: 
 

Thursday, 8th August 
2019 

Program Who 

9.00 – 9.10am Welcome and Tour Fiona Webster 
(Acting Principal) 

9.10 – 9.20am Virtual School Victoria 
▪ An Overview 

 

Fiona Webster 

9.20 – 10.00amam Curriculum & Pedagogy  
▪ Synchronous V Asynchronous 
▪ Learning Management System 

▪ Pedagogical Model for Online Learning 

 

Martin Jorgensen, 
Katrin Pierce and 
Nick Irvine 

10.00am – 10.40am Engagement & Wellbeing 
▪ Student Profile 

▪ Learning Advisor Role 

▪ Social Emotional Learning 

▪ Child Safe Standards 
 

Malcolm McIver 
and Rob Mason 

10.40 – 11.00am Morning Tea 

TBA Lesson Observation 1 
▪ Synchronous Online Lesson 

 

TBA 

TBA Lesson Observation 2 
▪ Synchronous Online Lesson 

 

TBA 

12.45 – 1.30pm Lunch 

1.30 – 2.00pm Student Voice   Laura Wong 
(Student Voice 
Coordinator) 

2.00 – 3.00pm General Discussion/Follow Up Questions 
 

VSV Executive 
Leadership 
 

3.00 – 4.00pm Victorian School of Languages  
▪ An Overview 

 

Joe Tosic (VSL) 
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In Victoria, home education or home 
schooling means that a parent or both 
parents assume the overall responsibility 
for their child’s educational program. 

The law says that any child of compulsory 
school age (6–17 years) who is being 
educated at home must be registered with 
the VRQA; Victoria’s home education 
regulator. 

There’s a great deal of flexibility in home 
education arrangements. You can choose 
or design an educational program that is 
best suited to your child or family 
circumstance. 

Home education is different to distance 
education. Distance education is 
conducted by the Virtual School Victoria 
and provides flexible learning for young 
people from the Victorian Foundation year 
through to Year 12 students who are 
unable to attend mainstream schooling. 
The Virtual School Victoria follows the 
Victorian curriculum which is taught by 
teachers. 

It is not possible to register your child for 
both home and distance education. 

An Overview of the School 

Virtual School Victoria is the biggest virtual 
school in the State, it delivers 
approximately 300 courses to over 4000 
students, these include Victoria Certificate 

in Education (State Equivalent to GCSE) 
subjects. 

The school provides education to school-
based students who don't have access to 
the courses they need in their own school 
those with medical, physical or social and 
emotional needs that make it difficult for 
them to attend mainstream schooling: 

● elite young sportspeople and 
athletes 

● children and young people unable 
to attend school due to travelling 

● young adults wishing to complete 
their education in a way that they 
find engaging 

● Rural and regional young people 
who cannot easily attend a local 
school. 

In this respect the target group is similar to 
the picture in New Zealand. 

It is a priority of the school that teachers 
provide students with individualised 
learning and support and support them in 
their preparation for the transition between 
university and higher learning. 

Like any school, teachers support and 
interact with students daily, but they do so 
in a different way to most schools: in the 
sense that they do so virtually. 
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9.2 Curriculum and Pedagogy 

 
▪ Synchronous V Asynchronous 

Virtual learning can be synchronous, 
where all students log in at the one time in 
a virtual classroom or it can be 
asynchronous, where students access 
session recordings in their own time. 

Virtual School Victoria is a bleeding edge 
school in terms of differentiation, 
particularly through online platforms and 
working with students who find many 
aspects of ‘bricks and mortar schools’ 
prohibitive. It employs a blend of 
Asynchronous and Synchronous teaching 
methodologies which are aimed at the 
individual student. There is a demand that 
the delivery methods are able to focus on 
students disengaged from their learning – 
particularly who have mental health 
issues.  Synchronous refers to live tuition, 
the learning Management System is able 
to deliver real time lessons in which 
students can interact, follow live 
expositions and using Adobe connect are 
able to interact with their teacher in real 
time.  

Asynchronous is the use of non-live 

media. Whilst there is flexibility in the 

nature of asynchronous learning, there are 

set deadlines and regular progress checks 

to ensure students complete their subjects 

within one year of commencement and 

according to VCAA (Victoria Curriculum 

and Assessment Authority) requirements. 

One-to-one consultations with their 

teacher are offered to provide support to 

each student. 

The digital tool for synchronous lesson 
delivery that was seen in use was Adobe 
Connect which is a virtual learning 
conferencing platform containing 
interactive collaboration tools. The lesson 
observed was a Mathematics lesson in 
which the teacher was able to deliver a 
lesson in trigonometry by sharing her 

screen with all students and enabling a 
chat facility to allow her students to ask 
questions.     

Adobe connect was the conferencing tool 
being used and this was embedded in 
MOODLE. Before embarking on section of 
work, the learning objectives are made 
clear to the students and the Synchronous 
delivery is supported by an on line book 
which covers the programme of work 
being covered. 

During the session, the importance of 
developing a tailor made, for virtual 
learning sequence of learning is very 
important. 

Virtual learning can include: 

● face-to-face teaching 

● video streaming of live classes with 
recordings available afterwards 

● class time devoted to online 
collaboration, exploration and 
problem solving 

● forums where students can ask 
questions to each other or of 
teachers. 

 

The feedback given by teachers to 
students can be delivered by video 
feedback, written and verbal. Students do 
have the teachers’ contact number by 
phone and are encouraged to keep in 
regular phone contact. 

In the case of students who are dual 
registered, i.e. they study in a face to face 
school most of the time; the contact 
person is often a teacher in that school. 

Whether the delivery of lessons is 
Synchronous or not, students do require 
some element of digital training.  

 

 

 

  



47 
 

9.3 Learning Management 

System 

All students enrolling at Virtual School 
Victoria require regular and reliable 
access to a computer/device and the 
internet. Students will need to login 
to VSVOnline (This is the school’s learning 
management system) to communicate and 
submit work online regularly. They are 
expected to participate in multiple areas of 
the online courses, including online 

classes, forums and interactive activities. 
All student reports are only available 
online. 
 
Students need to have a device which 
allows them to join live classes with a 
camera and a microphone.  

Students are advised to have a device 
with a physical keyboard. This makes it 
easier to take notes and respond to 
communication. 

 

9.4 Pedagogical Model for Online Learning 
 

The model for delivering online learning has the student at the centre of every aspect. The 

model which guides the curriculum development is illustrated in the following diagram. 

                                          
 

The model is developed as a circular one 

to illustrate the non-hierarchical nature of 

the importance of each separate strand of 

the pedagogical model. 

 

Relationship Development – the 

pedagogical model a learning platform aim 

to establish and maintain safe and positive 

learning environment in which students 

feel confident to engage in learning and to 

interact with their teachers and peers. 

Relationship development is regarded as 

a very important feature of the school’s 

role. In order to achieve this, students are 

encouraged to develop on-line 

relationships, to be able to visit the school 

for face to face sessions, to establish 

relationships with their teachers and 

Learning Advisors (Lads). Traditional 

ideas such as school trips and field work 

remain within the remit of VSV. 

 

Activating strategies – this begins at 

enrolment and VSV aims to establish a 

clear picture of the students’ prior 

knowledge, it involves implementing 

‘getting knowledge ready’ strategies, make 

connections with students’ learning goals 

and inspire them about the learning they 

are about to undertake. 

 

Information exchange – outline learning 

intentions and key knowledge and skills 

(VCE) along with information about 

assessment. Explicit instruction of new 

skills and knowledge where required. 
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Contributions from students about the 

topic (expanding on the establishment of 

prior knowledge).  

 

Knowledge construction – develop and 

facilitate a range of activities to enable 

students to interact with the learning, 

negotiate new meanings and establish 

new understandings. (May include 

collaboration with peers.) 

 

 Development – develop and facilitate a 

range of activities which consolidate the 

skills and knowledge students have 

recently learned and which encourage 

deeper understanding of the topic or skill. 

(May include collaboration with peers.)  

 

Assessment – develop and facilitate 

activities which will allow students to 

demonstrate their learning and inform the 

next step in learning. (May include peer 

assessment.) 

 

 Reflection - develop and facilitate 

activities which guide students and 

teachers to reflect on ‘how’ and ‘what’ 

learning has taken place and ‘where to 

next’? 

What this means for the design of the 

learning Management System is that the 

development of Information exchange 

demands that the LMS involves explicitly 

clear definitions of the learning intentions 

and key knowledge and skills (VCE) along 

with information about assessment. 

Explicit instructions to students which 

demonstrate the new skills and knowledge 

development when required. It was also 

developed with the facility to allow 

contributions from students about the topic 

being studies (this will involve expanding 

on the establishment of prior knowledge). 

The LMS20 platform is designed to 

facilitate knowledge construction – this is 

 
20 Learning Management System 

achieved through the development and 

facilitation of a range of activities which 

enable students to interact with the 

learning, negotiate new meanings and 

establish new understandings. This is 

intended to include collaboration with 

peers. Collaboration can be face to face, 

via video conferencing, through SMS or 

using the Chat facility 

The system has to allow assessment of 

students’ work to develop and to permit 

activities which will allow students to 

demonstrate their learning and inform the 

next step in learning. This is also to 

include peer assessment. Build into the 

design of the pedagogical model is the 

room for students to reflect on their work 

and to acquire independent skills which 

help them recognise ‘what’ learning has 

taken place and ‘where the next steps 

are’. 
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9.5 Engagement & Wellbeing 

 

Student Profile 

Category                             
%  

Travellers 9 

Medical 8 

Elite Sport/performance 3 

Psycho social 31 

dual enrolled 28 

regional isolation 9 

young parents 4 

Excluded 8 

 

The above table shows a snapshot of the 

type of student attending VSV in 2018; 

from this table it is evident that there is an 

imperative on the school, to have its 

pastoral responsibilities as a high priority. 

At present VSV offers almost 140 unique 

courses and has an annual enrolment of 

about 4000 students of which slightly less 

than half of whom are enrolled full time at 

VSV. 

As implied in the above table, the school 

role comprises 

● School based students 

unable to access elective 

courses  

● Young People with chronic 

health challenges. 21 

● Young people whose 

families live an itinerant 

lifestyle. 

● Young adults wishing to 

complete their education 

● Rural and regional young 

people who live in 

geographically remote 

regions.  

 

VSV follows the guidelines established by 

the State on groups which are regarded as 

 
21 Physical or Psycho Social 

vulnerable and therefore in need of special 

support, these are; 

● Koorie Students22 

● Looked after children23 

● Students with medically recognised 

disabilities 

● LGBTIQ 

● Overseas students 

● Refugees 

● Young Carers  

● EAL/ESOL 24(note that the terms 

are anglicised versions of 

Australian terms) 

 

 
22 Koorie is the name for the majority aboriginal 

group in Victoria and New South Wales 

23 Children in Out of Home Care 

24 English as another Language/ English as a 

Second Language 
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By far the majority of VSV vulnerable students are from the Medical Social/Emotional and 

Medical enrolment categories. The distance category is very small (although later studies in 

Western Australia and Northern Territories had a larger proportion of remote students). It needs 

to be remembered that vulnerable students appear in several enrolment groups.  

Vulnerable students are also over-represented in certain curriculum areas, for example there 

are a disproportionate number of vulnerable students following Computing courses at VSV. 

Often it is deemed appropriate for a student to have shared enrolment between VSV and a face 

to face school. Shared enrolment is used as an intervention strategy for vulnerable young 

people to maintain a link with the home school. While it is generally expected that the 

responsibility for student support to be the responsibility of the home school, the reality is that 

often the student’s involvement with the home school is limited and complex. 

 

 

 

 

 

9.6 Learning Advisor (LAD) 

Role at VSV 

 
The overall aim of the Learning Advisor is 

to connect with and encourage students to 

identify with the school. This is to optimise 

their engagement, learning and well being 

outcomes. The LAD is expected to build 

positive relationships with students and 

their supporters (families, medical workers 

etc). 

 

The overall responsibility include 

conducting intake interviews, these could 

be face to face, through home visits, 

Skype or student visit to school and 

undertaking a needs assessment of 

students. 

 

Engagement 

 

The LAD initiates communication between 

school and student and acts as the main 

point of contact between the two. 

 

Facilitating and monitoring the students 

learning progress and implementing 

intervention procedures when necessary. 

 

Learning   

 

Learning Advisor is a role which is 

expected to be undertaken by all teachers 

as a core element of their teaching 

position. Building positive relationships 

with students and their support networks. 

The overall aim of the role is to connect 

with and encourage students to belong to 

the school community in order to optimise 

their student engagement, learning and 

wellbeing outcomes. The learning advisor 

is to provide high-quality and targeted 

teaching both through implementing 

instantaneous, real-time, interactive 

lesson delivery, helping develop engaging 

learning materials and utilising the online 

Learning Management System to create 

real time and asynchronous collaborative 

teaching and learning opportunities for 

students.  

 

VSV students learn by taking part in online 

collaborative and interactive activities, 

communicating and interacting with other 

students and by receiving personalised 

support and feedback from their teachers. 

Students participate in active learning 

targeted to their needs.  

 

Learning Advisors use purposeful ongoing 

assessment strategies to ensure 

continuous student progress. Data forms 

an important component in this process 

and guides personalisation and changes 

to student learning programs. 

 

The learning advisor is expected to 

develop an individualised individual 

learning plan for every student they work 

with. This is to be based upon the intake 
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interview, the student profile, existing 

assessment data and learning activities.  

In order to assist in building an 

individualised programme, the Lad assists 

in the development, monitoring and 

evaluation of the students’ learning goals. 

This is a collaborative process which 

involves the Learning Advisor, the 

Students and their parents/carers. Part of 

this process is to encourage, assist and 

instruct the young people to take 

responsibility for their own learning and 

learn how to build their own study 

strategies. 

 

In order to monitor the students’ progress 

and apply intervention strategies, the 

learning advisor, like his face to face 

counterpart is expected to monitor 

progress, keep records, undertake 

formative assessments and offer 

feedback.  

 

 

9.7 Student interviews  
 

During the visit, there were two sessions when the opportunity arose to interview students; 

these interviews were either online during a tutorial session with students or during a science 

lesson.  Students are offered the opportunity to attend tutorial sessions inside the school. 

 

Main Chat Box 

Ian Kell:  Good Afternoon would you be willing to answer some questions about your experiences at VSV 
   
Z H:       im happy to :) 
R M:     can I use the chatbox instead of talking? 
C N:     can i type 
Ian Kell UK:  Whichever way you prefer thanks. 
 
Ian Kell UK: What subjects do you study 
 
RM:  I study English, Science, Maths, Food tech and Geography 
TW:  I study Maths, PE, English, Science and I learn Italian and French at VSL 
   
ZH: this is my second year So my subjects are Further Maths, English, Visual 

Communications, and Business Management 
 
 
Ian Kell UK:         Do you enjoy VSV 
   
Z H:  For the most part yes, and I do prefer it to Face to face to school. 
 
   
TW: I really love VSV! The only thing is that unlike other schools we don't get to see other 

students as much. 
HZ: Definitely! And I really like when I finish work early and get some free time. I think VSV 

taught me self-discipline and time-menagement, 
   
Ian Kell UK:  What is the best and worst of worst of attending Virtual School?  
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ZH: Generally it easier to get support from your teachers, you don’t have to fight with other 
students for attention 

   
TW:   I really like just being able to do schoolwork whenever I want! 
   
RM: Yes, I do really enjoy it. I enjoy the flexibility, how you can make more of your own 

choices, and I don't like the environment at school. The only thing that I think could be 
improved upon is the connections with other students. I haven't been able to make 
friends through the meetups, so I've sort of just given up... That is really the only con for 
me. 

 
HZ: Yeah I agree, it took a long time just to make 1 or 2 friends 
 
CN: i like VSV, i can work at my own pace and take time to understand a concept like 

fractions with out the pressure of having to move to do a new topic. 
   
TW:  Yes, defintely! 
 
RM:  Yeah, I love working at my own pace 
 
C N:  really important 
TW:  yes, a lot 
 
CN:  yes, we still have to do work and hand it in. 
 
RM: I think the independence prepares you for university (if you decide to go) - because then 

you have to start making a lot more of your own choices. 
 
TW:  I think it helps me learn better, having independence! 
   
 Ian Kell UK:  Do you study PE as well? 
 
ZH:                 haha I do PE, with a lot of discipline from the teachers lol 
   
CN: Science is great we do experiemnts in the backyard i made a water pressure powered 

rockets and took photos and videos. All I need is a phone camera and upload it to the 
school 

  
 
Z H: my sister's PE teacher is always messaging her about her assignments, doesn't make her 

any less lazy about it though lol 
 
T W:  I fill out a physical activity diary and take photos of myself being active, each week. 
 
R M:  Not going to lie, some of the activities are a bit weird, and I feel like some of them is  
  just to pass through highschool, but I think some activities are good 
 
 
Z H all of us laughed out loud when we heard she had to do 10,000 steps a day for a month 
   
 



53 
 

Conversation between CN and Ian Kell 
 

how do you feel about being apart of VSV? 
 
CN:  It’s really good. i can do work at my pace, i usually do 3 subjects a day. i get lots of help and 

support from my teachers and learning advisor. i went on camp which was great. i am dyslexix 
so mum is typing this for me for i can just tell her what to write. i can use the spellcheck, audio 
files to answer questions. doing school this way i actually learn stuff. i live in a rural area and it 
would be 6 buses a day to get to a high school in another town.  

 
Ian Kell:  That's awesome - you seem like you are really good at using the options you have at VSV. Many 

of students have difficulty with working independently - do you have any ideas on how to help 
students do this? 

 
CN:  i have a timetable and takes regular breaks, i also do subjects that are not difficult if im not 

feeling great and do the trickier ones like maths when i can concentrate better. 
 

Conversation between RM and Ian Kell  

Ian Kell:  Hey R - how's it going? how do you feel about being apart of VSV? 

RM:  Oh, sorry I didn't see this! Didn't know we had private chats on here... And I feel good 

about it!  

Ian Kell: Awesome - do you find it easy to self motivate? and what are some of the things that 

VSV does to help you with motivation? 

RM:  Yes. I am actually quite good with self motivation! I set alarms for what times I need to 

do things, and reminders on my phone 

Ian Kell: Thats great - what ideas do you think would help with students who aren't very good 

with self motivsation? 

RM:  Set alarms and reminders, reward yourself after something is done, and if you are stuck 

on something, move on to something else, if you can, while you contact a teacher about 

it 

Ian Kell:  I think it would be great to have someone like you leading a group a students and 

helping them come up strategies to self motivate. would that be something you would 

like to do? 

RM:  Maybe. I don't really like leading things, but I might give it a go? I don't really like talking 

on the mic though haha! 

 

Conversation between HZ and Ian Kell 

Ian Kell:  how do you feel about being apart of VSV? 

HZ:   Well, it's different, but I quite enjoy it, because I can work in my own time 

Ian Kell:  What are some of the things that help you with motivating yourself?  And do you think 

VSV helps with that? 

HZ:  Well, I motivate myself by thinking that if I finish stuff early I can get a day off And VSV 

helps by making every subject interesting and fun so it's not boring at all. Then I actually 

really want to get up early and do the course 

 

Ian Kell:  Nice! Glad to hear that! Have you always been in VSV? 

HZ:   No, I started in the second semester of 2017 
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Ian Kell:  Why did you join VSV  

HZ  My parents travelling a lot Yeah, andI can't go to the local schools in China 

Ian Kell:   Oh ok, why is that? 

HZ:   Cause we have Australian Citizenship aaand because my Chinese is very bad 

Ian Kell:  Are your parents there for work? 

HZ:   Yeah, sort of :) 

 

Face to Face Conversations 

 

Students are encouraged to attend drop in 

face to face sessions and during one of 

these to support science practical lessons, 

the opportunity arose to talk to some 

virtual learners. The questions asked were 

broadly the same as the ones directed at 

the students above and the responses 

echoed what was said previously; 

however the most interesting response 

was given by a male student aged 15. In 

response to the question, “what do you 

enjoy most about VSV?”  His response 

was he welcomed the extra attention 

teachers could give, this young man, 

described his experience of face to face 

school s being one in which his learning 

demands were stifled by the reasonable 

and unreasonable behaviour of his 

classmates. He described a situation 

where in an hour’s lesson, a teacher 

would spend time with preliminaries, 

registration, announcements, lesson 

objectives, setting up computer etc, then 

depending on the class and the teacher 

more time would be spent establishing 

order, remonstrating with students off task 

etc. Then when the lesson started properly 

explaining things that half the class 

understood anyway or could have been 

recapped individually, then even in a class 

which did not have behaviour issues, the 

teacher’s attention was focussed on those 

students who would demand help even 

when these demands were genuine. For a 

quiet student, individual verbal feedback 

was minimal and individual support was 

likewise minimal. 
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10.1 Victoria Language 

School 
 

The Victorian School of Languages is a 

government school committed to the 

provision of language programs for 

students in Years 1 to 12 who do not have 

access to the study of those languages in 

their mainstream schools. The school’s 

language program is delivered through 

face-to-face teaching in language Centres 

across the state and through Distance 

Education mode. Currently the VSL offers 

over 40 languages around Victoria to 

13,000 students in face-to-face classes 

and 1400 students in distance education. 

The Victoria Language School tends to 

cater for second generation Australians 

who come from families eager that their 

children learn the languages of their 

parents.  

 

10.2 Finigan School 

Canberra 

Finigan School of Distance Education is a 
new school which opened at the start of 
the 2019 school year.  The school is a 
purpose built distance education school 
located in Queanbeyan a suburb of 
Canberra NSW. The school has 97 full-
time equivalent teaching staff and 1000 
students on role. 

As with Te Kura in New Zealand and the 
Virtual school Victoria, it does aim to 
ensure that it delivers an education 

 programme appropriate to the needs of 
individual students and has been designed 
to meet the needs of distance education 
students and teachers. Although there are 
organisational differences, essentially the 
school organisation and support 
mechanisms are not dissimilar to the 
systems in place at the earlier schools 
visited. Similarly the characteristics of the 
student population regarding distance 
education enrolment categories are 
similar. These include geographical 
isolation, travelling within Australia or 
overseas, medical conditions that prevent 
attendance at a face-to-face school, 
vocationally talented students and 
students with additional learning and 
support needs, including those with 
disability and students in extraordinary 
circumstances. Finigan also provides 
single course curriculum access for 
students attending face-to-face schools. 

Where Finigan differed was in it’s 
enhanced use of synchronous lessons, 
the main site includes 20 web lesson 
studios, a satellite lesson studio and 2 
video production studios.  

Each teacher is equipped with a portable 
device which allows for the delivery of live 
lessons and the digital annotation of 
student work. As with VSV and Te Kura, 
teachers are expected to provide face-to-
face support for students. 
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10.3 School Of Isolation 

and Distance Education 
  
SIDE is a school located in Perth Western 

Australia; it provides distance education 

and online learning for children from 

Kindergarten to Year 12.  It delivers 

educational programmes for students who 

are; 

● Geographically isolated and unable 

to attend a local school. 

●  long term travellers within 

Australia and overseas 

●  unable to attend regular school 

due to health conditions 

●  involved in elite sporting or artistic 

programs 

● School-based students whose 

local schools are unable to offer 

courses they wish to take. 

 

These criteria reflect those of the other 

online schools but perhaps due to the 

Geography of Western Australia it does 

have a greater proportion of students who 

are geographically isolated. 

The school uses digital technologies to 

deliver online education programs. It 

occurs in two forms: 

* Synchronous, real-time communication 

via the Department's WebEx web-

conferencing platform. Students have 

access to scheduled 'live' instruction. 

* Asynchronous, 24/7 access. Moodle is 

used to deliver curriculum materials and 

facilitate student and staff collaboration 

online. 

 

 

 

 

 

 

 

10.4 Darwin School of 

Distance Education 
 

Darwin SDE provides senior secondary 

education for students unable to attend 

Northern Territory schools and to extend 

the curriculum available to students 

attending regional and remote schools. 

Students may enrol as full-time or part-
time and may be school-aged or mature 
aged. 

The student profile is similar to that 
identified at SIDE, i.e.  Geographically 
remote as well as prevented from 
attending mainstream school for the 
reasons already identified.  

Although it differs from face to face 
schools in many respects, it still demands 
experienced professional teachers 
providing the best possible education for 
individual students. Whilst most students 
may not attend traditional classes, they 
are expected to work regularly in their 
subjects. The students might be studying 
via a different method, but they are 
studying the same curriculum as Territory 
students in other schools. 

Specially prepared materials, online, print-
based or a combination of these, are the 
basis for all subjects, with students 
completing regular tasks which they return 
to their teachers for assistance, feedback 
and assessment. 

Personal contact between students and 
teachers is an integral part of school life 
and this is achieved through weekly 
lessons via video conferencing and/or 
phone and teleconference.  

The school also provides a number of 
Residential Schools and workshops and 
teachers will visit isolated students at their 
home location during the year. This 
encourages friendly liaison and provides 
additional support.  
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11.1 Conclusion 
 

Owing to differences in the exam systems, 

a wholesale emulation of the Australasian 

system within a UK paradigm, will not 

work. Although it could be applied to 

students following vocational continually 

assessed courses. 

Within a Multi Academy Trust or Local 

Authority controlled schools, dual 

registration as a means to widen the 

curriculum for all students is something 

which should be fairly simple to initiate 

providing the rules of good practice are 

adhered to. 

Traditional face to face schools are not 

appropriate for every student. There are a 

significant number for whom the traditional 

model is less than ideal. Adapting parts of 

the virtual model seen in Australia and 

New Zealand is something which could 

democratise the educational experiences. 

Virtual schools can not meet the needs of 

students in the long term if they are simply 

Skype, Adobe connect or Microsoft Teams 

versions of the face to face classroom. 

It is almost inevitable that there will come 

a time where virtual schools are required 

within the mainstream face to face school 

context, resulting from snow days, strike 

action or even widespread illness, All 

schools should develop a virtual back up 

to ensure the consistency of education. 

The skills required of the virtual teacher 

are for the most part, the same skills that 

are demanded of the face to face teacher, 

ability to plan and organise a learning 

environment, effective communicator, 

ability to focus on student learning etc but 

in addition the virtual teacher needs to use 

a learning management system. The 

virtual teacher must be able to design 

interactive resources for online delivery, 

be able to use web conferencing facilities 

and to be able to routinely troubleshoot a 

range of technical issues that may arise. 

The advent of the online world offers great 

opportunities for students who do not 

thrive in a bricks and mortar classroom. /it 

is possible, given the blend of 

technologies for the online teaching and 

learning experience to be comparable to 

and for the right students surpass the 

existing models.   

There is a strong need to build and extend 

the role of outreach workers, children 

cannot be “left to their own devices”, face 

to face feedback is essential, and this can 

include visiting students for small group 

work, feedback tutorials or opening up 

drop in sessions in school. 

Enrolment in a virtual school is something 

which should be managed by third party 

agencies, either other schools in the case 

of dual registration, or social services, 

CAMHS25, local authority or probation 

service. 

Virtual school should not be viewed a 

permanent arrangement and returning to 

face to face and have the ability to 

function in a face to face environment 

should be seen as a positive outcome for 

students. 

Support from social services, CAMHS and 

partner schools are fundamental to the 

success of virtual education.  

Agreed and negotiated conditions and 

support mechanisms with from 

responsible adults from the student’s 

home environment is essential.  

Students who lack the social skills to 

function in face to face school, will 

eventually have to enter a world where 

self isolation is not an option, therefore 

when planning virtual schools, a priority 

consideration has to be aimed at 

improving the ability of these young 

people to interact with peers and to 

develop strategies which will allow them to 

thrive in a non-virtual environment. 

 

 
25 Child and adolescent Mental Health Services 
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11.2 Recommendations 
 

The number of British students who are 

not in full time education is something 

which has not been researched. It would 

be valuable to organise serious research 

into identifying the scale of the problem. 

 

• Virtual schools are not a cheap option,  

and a thorough costing of them will       

need to be undertaken, it is not so  

much a matter of teachers, but the  

extensive support systems and  

personnel which need to ensure that  

the students are able to follow the  

course. 

 

• Clearly defined staffing roles need to 

be evident and before embarking on 

any virtual school experiment, Data 

management systems which monitor 

and report on the progress of children 

and young people need to be firmly 

embedded and regularly appraised. 

 

• The quality of personal education 

plans need to exhibit a sharp focus on 

educational attainment while taking 

into account emotional and 

behavioural issues. Targets need to be 

well-defined, negotiated between 

school and student and student’s 

carers and effectively tracked. 

 

• The distance aspect which was ever 

present in Australia, is not an issue in 

the UK and because the virtual school 

is expected to work only within a multi 

academy trust or to be managed by a 

local authority Children placed outside 

the reach of the LEA or “mother” 

school are less likely to receive good 

support from the virtual school. 

 

• Because attendance at virtual school 

should be viewed as a temporary 

enrolment, a thorough assessment of 

the potential impact on children’s 

outcomes is undertaken throughout 

registration, enrolment and during 

student attendance at virtual school. 

 

• Ensure that the virtual school’s raison 

d’être is well defined and that robust 

systems are in place for scrutinising 

data management systems are in 

place. 

 

• Ensure that the educational progress 

of individual children is closely 

monitored. 

 

• The virtual school should develop a 

policy as to whether the virtual 

school’s scope should include young 

people aged beyond the current 

statutory school age.  

 

• Any virtual school needs to develop 

strong systems for multi-agency 

working. 

 

• Virtual schools need to evaluate their 

impact on the student’s emotional and 

educational progress, this can be 

achieved by gathering feedback from 

stakeholders. 

 

• All schools should develop a virtual 

plan, so that in the event of severe 

weather, travel disruption, strike action 

by one union or through temporary 

school closure owing to illnesses such 

as an epidemic of winter vomiting bug, 

severe flu outbreak or Salmonella 

outbreak in school, the virtual plan 

would be like a first aid kit where at 

short notice lessons could be 

immediately be transferred to virtual 

lessons. 

 

• All staff should receive training in 

delivery of a virtual education 

programme.
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12.1 Glossary 

 
Wahanga   Section 

Mana                          Respect or dignity 

Whanau                      Family usually extended 

My Korowai                 A platform encouraging engagement of students  

My Tekura  Online Learning Platform 

VLE   Virtual Learning Environment 

LAD   Learning Advisor 

COOL   Community of online Learning 

FLANZ                        Flexible learning association of New Zealand  

CAMHS  Child and Adolescent Mental Health Service 

CALD   Cultural and Linguistic Diverse 

Koorie   Indigenous Australians from Victoria and New South Wales 

 

. 
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Appendices 

 
The school I am normally employed at was forced to implement a virtual school policy ahead 

of schedule. This was the consequence of the coruna virus pandemic in 2020. Although it is 

still too early to evaluate the impact of the virtual school, the following pages are the week by 

week reports documenting the implementation of Virtual school from a purely technical 

perspective. 

 

  
 

  
 

 



61 
 

Technical Bulletin 22 April 
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